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前言 

 

香港理工大學（理大）藉此再次感謝質素保證局（質保局）對大學進行質素核證，並

給予正面評語及具建設性意見。作為具自行評審資格的大學，理大歡迎質保局的質素

核證，為大學教育的運作作出全面的第三方評核，向公眾證明，理大提供具國際水平、

予人信心、令港人引以為傲的教育。質素核證有助大學在教育和質素管理及提升上精

益求精。理大於二零一八年五月提交予質保局的行動計劃中，就評審小組的各項建議

及意見，定出了十一個須作改善的地方，有關管理層亦參與制訂行動計劃及實施時間

表。此進度報告提供了實施行動計劃的最新進展，進度概要見於附錄一。 

 

除質素核證跟進項目外，新一輪策略發展計劃周期即將展開，理大亦會努力向前，不

斷求進。於二零一二至二零一八的策略發展計劃周期中，理大取得了卓越的成績。本

校成功實行四年制學士學位課程，新加入的服務學習課程成為理大本科課程的一大特

色，學生參與境外校企協作教育機會遞增，包括賽馬會創新樓在內的數個校園發展項

目順利完成，校內圖書館亦翻修成一個篷勃的學習樞紐。教學發展服務更形深入廣泛，

教學發展項目亦繼續蓬勃發展。理大領辦的十四個聯校教學項目，對高等教育發展貢

獻非淺。理大的傑出教學在本港以至國際上均得到認同，理大教師囊括四個教資會教

學獎，而理大於大型開放式網絡課程的領域中亦日益享譽，成為亞洲首間大學獲許為

edX 的貢獻特許會員（Contributing Charter Member）。本校的排名亦創下新高，在二零

一五年的 Quacquarelli Symonds 全球五十強新晉大學排行榜中升至第六位。本校的酒店

及旅遊業管理學院則於上海軟科教育信息諮詢有限公司發布的二零一七年世界大學學

科排行榜中，名列全球第一。 

 

建基於所得的成果，理大於二零一九至二零二五策略發展計劃中，重申其抱負，期望

於教學、研究及知識轉移方面，成為區內頂尖學府之一。本校的願景及使命，亦經覆

檢及修訂，以切合此目標。所有持份者，包括教職員、學生、校友和校董會及顧問委

員會成員，均參與擬訂策略發展計劃。新一份題為「成就未來」的策略發展計劃，確

認大學改善生活、改變世界的角色，並訂下培育未來的全人專才為總體教學目標。當

中列出的七大策略重點項目為：(一) 培養學生的學習熱誠，並強化其「學會如何學習」

的能力；(二) 運用互動教學法提升學生的學習體驗；(三) 改造實體及虛擬的學習空間，

以便實施嶄新的教學法；(四) 提供支援學生就其學習過程進行檢討及反思的環境；(五) 

為高等教育數碼化作好準備；(六) 持續提升本科學位課程質素；及(七) 建立重視教與

學的文化，激勵老師追求卓越。二零一八∕一九學年為空檔年，在此期間，我們將為

主要的策略計劃展開籌備工作。質素提升無疑是實行策略發展計劃的重心，亦繼續作

為推動本校教學的動力。 
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行動計劃的實行 

 

於二零一七年五月呈交予質保局的行動計劃已大致切實執行，計劃於二零一七∕一八

學年年底或以前完成的二十三個項目，當中二十二個經已完成（附錄一）。惟修訂教務

委員會職權範圍方面，需要額外時間加以審慎考慮方能落實。（1.2 部） 

 

 

1 正式清楚述明教務委員會於學術標準方面的職責 
 

建議 

儘管重大的學術發展(例如果效為本的研究式深造課程架構)實際上顯然由教務委

員會批核，但評審小組注意到，教務委員會的職權範圍並無明確提及學術標準。

因此，評審小組建議理大更為正式述明教務委員會在學術標準方面的職責。[第

9 頁，2.5 段] 

 

1.1 大學歡迎評審小組確認理大教務委員會一直履行與學術標準相關的重要職能，並

認同該等職責可更清楚正式地闡述於教務委員會的職權範圍內。按照行動計劃，

大學成立了由常務及學務副校長率領的專責小組，針對維持學術標準相關的功能，

檢討教務委員會及其轄下委員會的組成及職權範圍、工作流程和運作模式。 

 

1.2 專責小組的檢討工作，將分為兩個階段。第一階段集中修訂職權範圍，此階段已

進入尾聲。專責小組進行了資料搜集，了解其他大學如何述明教務委員會確保學

術標準的責任，亦檢視了教務委員會及其轄下委員會在訂立及維持學術標準的相

關職能，釐清各委員會的權力及角色。基於以上所述，理大正在更新教務委員會

及其轄下委員會的職權範圍。專責小組現正對建議部分作最後修訂，修訂本將於

今年年底前審批。第二階段，主要關於教務委員會的工作流程和運作模式，所檢

討的事項已超出了質保局評審小組的建議範圍。檢討預期於二零一八年底完成。

因應行動計劃的安排，專責小組將於二零一九年底前檢討新修訂之職權範圍及工

作流程的實施情況。 

 

1.3 此檢討計劃並未阻礙大學改善其管理體系的進度。教務委員會轄下的其中兩個主

要負責學術標準事宜的委員會 - 教務策劃委員會和教務規章委員會 - 已於二零一

七年合併，以加強課程規劃及實施過程之間的協同效應。新組成的委員會，名為

教務策劃及規章委員會，將會就所有授課式課程的初步建議、收生程序、學生進

度、學業評估和學位頒授等相關的學術政策和規則提供意見。於二零一八年教務

委員會轄下的質素委員會（教學部門）的職權範圍已經重新修訂，列明其確保持

續教育課程的水平和質素的新角色。教務委員會管理學術標準和質素的能力因而

得到提升。 
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2 加強學系學術顧問就學術水平給予意見的角色 
 

建議 

評審小組認同理大為改善學系學術顧問制度而採取的措施，並進一步建議理大找

出方法，使該校可定期獲得有關其學術標準及學生成就的全面校外意見，並予以

推行。[第 11 頁，2.13 段] 

 

2.1 理大的學術課程均受嚴謹的質素保證機制規管。質素保證機制以果效為本、多層

監察、廣納外界意見和基於實證改進為特色。學系學術顧問制度是其中一個重要

機制。通過這個機制，學術標準和課程質素均經校外人士評核（參見第 3 部）。

學系學術顧問均為著名院校的學術權威，定期到學系考察，以監察和維持所有部

門學術職能的水平，並就部門的工作提供建議。學系學術顧問制度亦不斷改進，

例如，在進行二零一六年的質素評審前，我們便在加強學系學術顧問制度於統一

學科評核標準的角色。這些優化工作獲得評審小組的認可。 

 

2.2 質素核證後，大學據評審小組的觀察所得及建議，針對問題，深入檢討，重整了

學系學術顧問制度。評審小組注意到，當學系學術顧問可能缺乏學系內某學科的

專門知識而未能給予意見，該些學系可以聘任多於一個學系學術顧問，而部分學

系已採取此做法。由於大部分學系已為學系檢視聘任額外海外學術顧問，大學認

為最有效應付同一學系內有不同學科的問題，就是把學系學術顧問和海外學術顧

問的功能結合在同一系統中，有關指引經已修訂及生效。 

 

2.3 至於學系學術顧問報告不盡相同，亦不一定每年都對學術標準作出評論， 箇中

因由有二：其一，需對學術標準作出評論的要求未夠明確；其二，學系學術顧問

的職責範圍太廣，以致部分顧問傾向選擇性報告他們著重的要點，如課程和學科

的學術標準沒有出現任何嚴重問題，他們便不就此方面提供意見。故此我們將學

系學術顧問制度改革，以致： 

 

(a) 學系學術顧問 / 海外學術顧問的職責範圍大幅收窄，以把注意力集中在評定

質素保證程序、學術課程和學科以及教學、學習和評核方式是否達到國際基

準。 

 

(b) 述明為課程及其組成學科之學術標準作出評論的要求。 

 

(c) 制訂標準報告式樣，確保學系學術顧問 / 海外學術顧問於每次檢視中均對有

關部門工作的所有必要範疇作出評論。 

 

2.4 上述變更，已經由學術政策委員會聯同學院院長和系主任作深入討論。《學術部

門質量保證架構、機制和程序手冊》（附錄二、三）有關部分的修訂已獲質素委

員會（教學部門）通過，目前尚待教務委員會的最後審批。 

 

 

3 學系檢視就課程的「基線」標準提出意見 

意見 / 評語 
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學系檢視每六年進行一次，重點為質素提升、教學部門的策略規劃，以及國際基

準參照。學系檢視委員會有三名海外委員，當中包括學系學術顧問。學系檢視就

學生成就與學習成果的關係已有所探討，但質素保證手冊並無明確規定學系檢視

須就課程的“基線＂標準（例如對比用作基準參照的院校）提出意見。[第 12

頁，2.15 段] 

 

3.1 透過學系檢視機制，大學會為學系的策略計劃、運作和學術課程每六年進行一次

校外評審及基準評定。質素核證後，大學檢討並重整了學系檢視機制及學系學術

顧問制度（參見第 2 部）。有關的質素保證手冊已根據評審小組的建議作出修訂，

規定學系檢視小組對比用作基準參照的院校，就課程基線標準提出意見。 

 

3.2 有關評論學術課程基線標準所考慮的要點，在運作上包括但不限於以下方面： 

 

 參照大學學習成果及校外參考指標，如香港資歷架構（HKQF）的資歷級別

通用指標、專業認證和註冊要求、政府認可等，評論課程學習成果所列出的

能力水平是否恰當。 

 

 參照類似課程的要求，評論最低學分要求及其他畢業規定是否合乎國際標準。 

 

 對比用作基準參照的院校 / 課程，評論學科評核之門檻標準是否恰當。 

 

3.3 本質上，學系檢視的工作重點經已轉移，並集中於學術課程和學科在學術標準和

質量方面的國際基準參照之上。需比對的參數已相應由六個減至三個，包括學術

課程（包括學科）、學生質素及學生學習體驗和成果。 

 

3.4 在新制度下，學系學術顧問和海外學術顧問將於進行學系檢視前，每兩至三年至

少視察有關學系一次，每次就學系的質量保證制度、學術課程和學科、教學和評

核各方面提供全面的報告，並根據國際基準提出改善建議。他們亦會每年就課程

和學科的學術標準及評核方式是否合適，為學系提供意見。由於海外學術顧問須

參與年度的評審，因此至少兩名來自著名海外大學的獨立顧問會獲臨時聘任為每

六年一次的學系檢視小組成員。 

 

3.5 上述改動，由教務處的學術質素保證小組和協理副校長（學術支援）擬訂，學院

院長和系主任亦有參與學術政策委員會的深入討論。《學術部門質量保證框架、

機制和程序手冊》（附錄四）有關部分的修訂已獲質素委員會（教學部門）通過，

以反映上述變更，並加入報告表格，用以促進修訂架構的實施和課程基線標準評

論。待教務委員會審批後，改動將隨即生效。 

 

 

4 加強在標準參照評核制度下學生表現的區分 

意見 / 評語 

理大以“完全符合”、“大致符合”或“僅僅符合”等形容詞區分學生在評核中的表現

等級。評審小組認為，表現等級可更明確及更有意義地加以區分，並鼓勵理大予

以推行。[第 17 頁，4.7 段] 
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4.1 理大以果效為本和標準參照的方式評核學生表現。除了以一系列的機制確保評核

方法與預期學習成果相符之外，大學評核規定亦包含一套標準評級指標，以促進

學科、學系之間評級的一致性（個別考核的評級可按照各自的評核說明）。由於

不同科目及修課程度的預期學習成果不盡相同，而這套評級指標又必須普遍適用。

故有關指標以學科預期學習成果作基礎，以達標程度來界定評級。 

 

4.2 就評審小組的評語，大學對其他大學採用的評級指標進行了基準參照研究，調查

了所有教資會資助的本地大學和十所海外頂尖大學的評級指標，發現雖然等級描

述手法各異，大多數院校只為四至六個級別作等級描述，而理大則為九個級別作

描述（A +、A、B +、B、C +、C、D +、D 及 F）。鑑此，學科質素保證工作小

組建議將評級架構簡化，只為五個級別（A、B、C、D 和 F）作等級描述，讓等

級區分得更具意義。在此基礎上，並參考了基準研究所得的樣本及校外顧問

Michael Prosser 教授的意見，學科質素保證工作小組草擬了一套更詳盡的評級指

標，收集了課程主任及學系教學委員會的主席對初稿的意見後，製成了一個整合

版本（附錄五）。 

 

4.3 修改評級制度對評核方式會有廣泛而深遠的影響，評核規則內的項目，例如平均

積點制度，亦會繼而受到影響。因此大學必須就此問題展開廣泛諮詢及仔細討論。

有見及此，理大將於下一個學期舉辦一個公開論壇，收集前線教師的意見。學科

質素保證工作小組最後修訂的建議將提交予教學委員會和教務策劃及規章委員會

考慮，然後呈交予教務委員會審批，預期整個程序將於二零一八∕一九年度底完

成。 

 

4.4 除檢討評級指標外，大學亦繼續透過學科質素保證工作小組的工作和相關教學發

展項目改善評核方法。當中的工作包括邀請 Michael Prosser 教授於二零一八年四

月和五月訪校，透過工作坊和諮詢會議，為教職員和教學部門講解如何制定符合

預期學習成果的評核方法及評核標準。Michael Prosser 教授與教學發展中心合辦

了共十八個諮詢會議及五個工作坊。他將於二零一八年十一月再次到訪理大為各

學系提供支援。 

 

4.5 學科質素保證工作小組亦會檢討現行的質素保證政策和指引，以提升評核方式的

公信力。理大將推廣利用香港資歷架構的資歷級別通用指標作參考，以制訂學科

預期學習成果，同時亦尋求加強評級誠信的方案，教學發展中心將會提供相關的

專業發展機會。 

 

 

5 採用學生記錄系統，收集學生參加課程和聯課外活動的記錄 
 

贊同 

評審小組希望確定理大能否提供綜合數據，以說明學生在不同課程和聯課活動中

所取得的成就。理大表示，該校雖備存學生參與聯課活動的數據，但目前並不整

全，並非課程記錄的一部分。評審小組明白整合數據來源過程繁複，但十分認同

理大推出全面學生記錄系統的計劃。[第 19 頁，4.12 段] 
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5.1 大學開發了名為「學習周期管理平台」（SLMAP） 的項目，建立長遠的內部分析

能力，以監察和改善學生學習經歷。目標成果是一個集合學生學術和非學術資料、

包括學生參與聯課活動的記錄的中央平台。該平台讓大學運用有關學生的龐大數

據，持續提高學生參與度，並就學生學習周期（即收生、升級和畢業）、課程設

計和學生支援服務等方面的資源運用和政策及策略發展，作出規劃和檢討。 

 

5.2 這大型項目由常務及學務副校長率領的督導小組負責監督；由協理副校長（學術

支援）召集的執行小組則負責策劃和統籌項目的實施。學習周期管理平台項目大

致分為三個階段，第一階段是「構建和試驗」階段，在此階段，我們將建立

SLMAP 的架構及其預測模型的技術方案。第二階段是「推行」階段，在此期間，

我們會改善 SLMAP 的架構和預測模型，並建立持續運作的模式。最後階段則會

集中改善所提供的服務（例如，內部能力和成熟的運營模式）。平台的建立和相

關的數據分析將會由校外供應商提供。 

 

5.3 督導小組及校長行政委員會已審批該項目的建議書，現正挑選合適的供應商，預

計招標和採購過程將於二零一八年第三季度結束，項目將隨即展開，目標是於二

零二一年第三季或第四季完成整個項目。 

 

 

6 界定、明確表述及有效傳達研究式深造課程的畢業生特質 

建議 

評審小組認為，就研究式深造課程學生的有關標準與其他程度學位的分別不甚

明顯；因此，建議理大仔細界定、明確表述及有效傳達研究式深造課程的畢業

生特質／全校學習成果。[第 23 頁，6.5 段] 

 

 

6.1 按評審小組的意見，在研究事務委員會轄下成立由協理副校長（科研支援）率領

的工作小組，檢討研究式深造課程的畢業生特質和院校學習成果。工作小組承諾

修訂畢業生特質和院校學習成果的定義和表述，以更清晰明確地分辨研究式深造

課程和其他學位課程的標準。有關修改，除以理大學士課程和授課式深造課程的

院校學習成果為依據外，亦參考了澳洲、英國、美國及香港的大學的研究式深造

課程的學習成果、香港資歷架構的資歷級別通用指標及《英國高等教育質素守則》

的資歷指標，方才擬訂。 

 

6.2 檢討過程帶來了一套學習成果，從卓越學術研究，原創性和終身學習能力三方面，

明確分辨研究式碩士課程畢業生和研究式博士課程畢業生的能力。草擬文件《研

究式深造課程畢業生的學習成果－政策與指引》交予各持份者傳閱，包括學院研

究委員會主席、學院院務委員會及學系/學院研究委員會，以徵詢其意見。研究

委員會考慮有關意見後，調整了草擬，再將最後修訂的版本交予教務委員會審批。 

 

6.3 教務委員會於二零一八年三月廿二日舉行的第一百零一次會議中，考慮及審批了

《研究式深造課程畢業生的學習成果－政策與指引》的草擬文件（附錄六）。當

中所列的一系列畢業生特質及院校學習成果，將適用於所有自二零一八∕一九學
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年起開辦的研究式深造課程。學系/學院研究委員會須： 

 

(a) 檢討及和修訂預期學習成果、課程學習成果評估計劃、課程地圖及其研究式

深造課程文件中其他相關部分； 

 

(b) 將建議修改的部分呈交學系學術顧問，以徵詢意見； 

 

(c) 將建議修改的部分呈交學院研究委員會/ 學院院務委員會審議；及 

 

(d) 將已獲審批的修改部分呈交研究委員會考慮。 

 

6.4 修訂和審批過程正在進行中。獲批核關於課程的文件將呈交予教務委員會，以供

教務委員會為二零一八∕一九學年召開會議時作參考。 

 

6.5 除了要求各部門修改其課程文件外，大學亦將於專為研究生導師而設的入職工作

坊中介紹理大期望的畢業生特質。入職工作坊由研究事務處及教學發展中心合辦。

工作坊內容涵蓋關於研究式深造課程及導師和學生的角色的大學規章，並提供機

會讓參加者討論切身議題。工作坊計劃於二零一八年八月三十日試行，正式推出

後，將於每年八月、十月、一月及三∕四月開辦。工作坊的課程設計，特意讓早

期參加者重返工作坊，與後期的參加者分享經驗和反思所遇到的困難。工作坊的

安排和效用，將於年內作出評估。 

 

 

7 加強境外同名授課式深造課程的質素保證和提升的工作 

建議 

評審小組建議，倘境外授課式深造課程在學歷證書上的名稱與校內提供的課程

名稱一樣，理大應加強境外有關課程的質素保證和提升工作，以確保這些課程

在各方面(包括學生成就)與校內提供的課程明顯相若。[第 24 頁，6.9 段] 

 

7.1 理大在中國內地開辦了一些自資的授課式深造課程，其中三個課程的名稱與香港

校內的課程的名稱相同。這些境外課程與校內課程一樣，遵循同樣的質素保證程

序及教學規章。按評審小組的建議，大學已採取相應措施，系統及週期性地比較

境外與校內同名課程，以確保兩者相若，否則畢業證書上不會用上相同的課程名

稱。 

 

7.2 首先，我們制定了一套核實課程等值的建議指引。指引建議課程團隊從五個維度

（學習的性質和份量、學科評級標準、學位等級標準、教師資格、質素保證及提

升措施）來比較境外及本地名稱相同的課程，及收集其他實證，例如校外人士的

確認（如學系檢視、專業認證），以證實兩個課程相等。 

 

7.3 該指引已分發給相關的學系，要求查核其境內外課程是否相等。如查核結果顯示

其境外課程與本地課程的學術標準不相乎，有關學系應放棄聲稱該兩個課程相等

並應更改其中一個課程的名稱，或採取相應行動重使兩個課程相等。 

 

7.4 檢討前，三個開辦境外課程的學系／學院中，其中兩個表明他們不會再於兩個地
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點開辦相同的課程，因此，其課程是否相等的問題便不復存在。其餘的一個學院

亦依指示查核其課程，並按規定向學院委員會主席提交報告。學院委員會主席給

予該學院評語，而該學院亦已提供進一步的解說和證據，以證明其境外及校內的

課程相等。根據該報告（附錄七），該學院的本地和境外課程基本上相等。往後

等值查核將會定期進行。 

 

7.5 為確保日後在不同地點開辦的同名課程會被比對，以證等值，以下對《課程籌劃、

驗證和管理指引及規例》作出的修訂建議，已交予教務策劃及規章委員會審批： 

 

(a) 在課程計劃書（《課程籌劃、驗證和管理指引及規例》，甲一部附錄二）加入

一節，以比較所制訂的課程與校內同名課程的預期學習成果、課程結構、主

要學科範圍和畢業學分要求，目的是確保兩者的基本條件在開辦時已經相同。 

 

(b) 在確認程序主要考慮事項（《課程籌劃、驗證和管理指引及規例》，乙部附錄）

中加入一項，比較本地和境外課程的課程資料和運作安排（如畢業證書上所

示的課程名稱相同），確保境外和本地課程在設計上為相同的課程。 

 

(c) 在關於課程檢視的部分（《課程籌劃、驗證和管理指引及規例》，丙二部）加

入一小分段和一個附錄，以清楚列明在整個本地和境外課程全面推行後須全

面比對課程要求，重點是以比較兩者學生的課業（若取得相同成績，課業的

質素是否相同）來顯示學術標準是否相等。目的是證明境外與本地校內課程

具備相同的學術標準及公信力。 

 

 

8 進一步優化以實證為本的監察和改善程序 

意見 / 評語 

大學策劃處於二零一五年成立，負責制訂可量度的指標，協助評估和監察整校

表現和學術表現。本報告鼓勵理大進一步優化其實證為本的監察及改善程序。

[第 4 頁，f 段] 

 

8.1 理大致力提升質素，亦以此為重要方針。評審小組確認「理大設有有效的質素提

升架構」，「監察提升質素措施的推行情況，並進行校內檢討和校外基準參照」

（質素保證局質素核證報告，第 4 頁），本校深感鼓舞，亦歡迎評審小組的建議，

進一步改善以實證為本的監察和改善程序。理大於呈交予質保局的行動計劃中提

及有關平衡計分卡系統的發展和應用，正與評審小組的建議一致。 

 

8.2 平衡計分卡於二零一六年底正式實行。平衡計分卡按大學的策略發展計劃而設計，

將當中的策略轉換成一系列的策略目標。每個目標由一個或多個主要表現指標量

度。可由學術部門直接控制或影響的主要表現指標，會在部門的平衡計分卡上顯

示。部份主要表現指標會被配以比重。被配以比重的主要表現指標，會影響與資

源分配相關的決定。沒有被配以比重的主要表現指標會依然在平衡計分卡上顯示，

讓部門主管以較廣闊的角度審視相關方面的表現。每個主要表現指標，均訂立了

一個表現目標水平。這些表現目標水平，皆由管理層及數據擁有人共同磋商決定。 
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8.3 平衡計分卡八成以上的數據由中央來源整理，當中大部分為用於法定呈報的數據。

所須數據，如未能從中央系統獲取，則會直接從各部門收集。從各部門所得的數

據會經過審查的程序，確保數據可靠及符合主要表現指標的定義。大學策劃處仔

細查核數據後，透過按職能設定取覽權限的儀錶板，將結果送交管理層、學院及

學系。平衡計分卡的結果亦供內部稽核組、人力資源處和財務處使用，以便執行

有關質素保證、表現評估和資源分配的行政工作。 

 

8.4 學術部門主管每年收到結果兩次。儀表板讓各部門從不同層面探索數據：上至核

心領域（教學和學習、研究、策略）及特定的策略目標，下至個別主要表現指標。

部門主管可以透過平衡計分卡於整體表現上與其他部門作比較。自二零一七∕一

八學年以來，平衡計分卡的結果便運用於部門年度營運計劃之中。由系統製作的

標準報告，可免除部門主管寫述在不同範疇的表現。透過採用特別設計的範本，

更清楚顯示策略和行動的一致性，並鼓勵根據表現檢討進度和所作出的行動。 

 

8.5 理大根據各部門的意見，持續檢討及改善平衡計分卡系統。鑒於大學實行最新的

策略發展計劃及教資會的大學問責協議，平衡計分卡將於二零一八∕一九年度更

新，以配合相關發展。隨後的工作將集中於善用數據來源作不同形式的報告、簡

化收集數據的方法及建立直接連繫大學其他系統的介面。理大將繼續致力優化以

實證為本的監察和改善程序。 

 

 

9 持續開發和創造學習空間，並推行採用混合式學習 

 

意見 / 評語 

學生調查數據及各級學生在會面時均反映，總體而言，對於校方拓展學習空間

和使用電子資源，尤其對於理大改善圖書館資源方面，學生的滿意程度甚高，

儘管學生期望校方進一步加以改善和發展。評審小組鼓勵理大繼續發展和開拓

新的學習空間，並持續多加使用混合式學習。[第 28 頁，7.10 段] 

 

學習空間 

 

9.1 理大致力為學生提供一個靈活、機敏和科技化的學習環境，以培養他們的求知慾

和創意、支援學術研究、提供協作和跨學科的學習機會，讓他們投入一個友善的

學習社群。大學在二零一五年開展了一項為期十年校園翻新計劃，以翻修主校園

的演講廳和課室。於二零一五至二零一七三年間，約 22% 的演講廳和課室（共

四十五間）經已翻修。由經驗豐富的前線教師率領的創新學習空間工作小組，一

直引領著此項目的發展。 

 

9.2 根據過往數年的經驗，理大委託撰寫了一份題為《理大學習空間現代化：有關學

習空間需求、設計原則及標準的指引》的報告，作為改善理大學習空間的藍本

（附錄八）。報告參考了來自學術、專業和商業界有關學習空間的優良設計及相

關資料，並加入創新學習空間工作小組的研究結果編制而成。除了深入的需要分

析外，該報告還包括一百項基本原則和建議，用於規劃、設計、創造、監督和管

理學習空間。這些基本原則和建議於二零一七年夏季翻新 BC 翼二樓和三樓的工
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程上得到妥善運用。例如： 

 

 

 將課室合併成面積更大、空間公整的課室（合併的課室包括 BC202 和 203，

BC215 和 216，BC303 和 304，BC310 和 311）。 

 擴大每位學生的平均空間，讓他們易於交流，便於活動，感覺更舒適。在新

演講廳，每位學生的平均活動空間擴大了 19%，由從前的 1.05 平方米，增加

至 1.25 平方米。而在一般課室每位學生的平均活動空間的面積則擴大了

40.1%，由從前的 1.47 平方米增加至 2.07 平方米，並配備可活動的桌椅。 

 所有 BC 翼新翻修的課室，均安裝了多個顯示器 / 屏幕，讓學生清楚看到所顯

示的內容。 

 在所有新翻修的課室，安裝了多個電源插座，以便學生使用流動裝置。 

 在地面平坦的課室（例如 BC305），配備了輕便的活動式桌椅。 

 在新翻修的課室（例如 BC404 和 BC302）附近，建立非正式學習區，讓學生

隨時以不同形式學習。 

 

9.3 在二零一七∕一八學年的第一個學期，理大為教職員籌辦了一個小型的體驗式學

習計劃，旨在向教師推廣新翻修的課室，並鼓勵他們充分利用課室內的先進配備

來實行創新的教學方法，六組師生獲選參加是次計劃。在參加者使用新翻修課室

的前後，創新學習空間工作小組對當中七位教師進行訪問，並對參與計劃的五百

位學生進行問卷調查，以研究他們在新翻修課室的教學驗歷。調查結果顯示，大

部分學生認為活動式桌椅讓他們在課堂上便於討論和進行小組學習。受訪教師亦

認爲新課室的設計比傳統課室讓他們更有效地推行互動教學。在二零一八年一月，

創新學習空間工作小組舉行了三節分享會，參加計劃的師生在會上分享了他們的

教學體驗，讓更多人了解他們使用新翻修課室的心得。此體驗式學習計劃，將於

二零一八∕一九學年的第一個學期再次舉行，七組師生將會參與。 

 

9.4 為訂立理大在發展非正式學習空間的方向， 大學成立了一個新項目來研究校園

內非正式學習空間的需求和用途。該項目旨在探究學生的活動模式和對課室以外

的校園空間的需求，評估現有的非正式協作學習環境，並為如何把非正式學習融

入學生的整體學習體驗，向學術和支援部門職員徵詢意見。該項目招募了約三百

名來自各學院的學生參加是次研究，透過流動裝置和個人記錄追蹤他們在校園裏

的活動，並在校園內的三十六個非正式學習空間進行觀察， 以了解其使用規律。

學生和教師將獲邀參與訪問及問卷調查 ，以了解他們對學習空間的需求和偏好。

大學將根據研究結果，優化非正式學習空間，再作進一步的評估。 

 

混合式教學 

 

9.5 繼於二零一二至二零一八年度成功落實大學策略發展計劃，「通過鼓勵主動學習、

採用創新的教學方法及技術，提倡採用靈活多變的授課方式，以豐富學生的學習

體驗」後，電子學習的發展將繼續成為二零一九至二零二五年度策略發展計劃的

重點。大學在學與教的總體目標，強調以進一步完善的課程、面授和在線學習模

式的有效融合及互動教學法和教育科技的適當應用，提升學生的學習體驗。大型

開放式網絡課程和小型專屬網絡課程的發展和融入課程，在該計劃中有著舉足輕

重的地位。 
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9.6 自二零一五年起，理大成功推出了十三個大型開放式網絡課程。於二零一七年十

二月，理大更成爲亞洲首間以貢獻特許會員身份加入 edx 大學顧問委員會的大學。

這為大學一系列的策略發展計劃奠下契基，藉著開辦大型開放式網絡課程和小型

專屬網絡課程的經驗，設立網上導修課和同儕學習小組，引入網上和公共領域的

教學素材，及以最佳的電子學習資源來支援混合式教學。設計得宜和妥善籌辦的

大型開放式網絡課程是混合式學習的有用資源，並可吸引大量來自世界各地的學

生參與學習活動，以豐富理大學生的學習體驗和成果。為了促進這方面的發展，

大學已撥款六百三十萬港元，用以支援二零一八∕一九學年大型開放式網絡課程

的發展。大學現正檢討有關建議書，結果將於二零一八年九月底公佈。 

 

9.7 以創新手法運用科技促進主動學習，是理大電子學習策略的另一環。於二零一六

年，大學推出了一項政策，要求在大班的課堂（學生人數達二百人或以上）採用

以科技輔助主動學習的授課方法。透過適當運用科技，教師在課堂中，不是不斷

講課，而是讓學生參與活動，主動學習。該項政策將於二零一八∕一九學年開始

全面實施。 

 

9.8 隨著電子學習蓬勃發展，質素保證措施亦需要更新，以配合相關的發展。 為此，

大學運用了三年期內的教學發展補助金的部分撥款，成立了一個關於電子學習質

素保證的項目。該項目將為電子學習制訂新的質素保證措施，以備納入大學現存

的課程質素保證程序當中。 這些新措施將以其他大學採取的措施為指標，並在

正式實施前，在理大校園的電子學習活動進行測試。該項目預計於二零一九年底

完成。 

 

 

10 加強畢業生特質中的國際化的元素 

建議 

儘管評審小組找到證據證明課程中已加入國際視野，但現時的一套畢業生特質

並無明確提及這個主題。因此，評審小組鼓勵理大考慮可否在本科畢業生特質

中進一步凸顯國際參與的主題。[第 29 頁，7.15 段] 

 

10.1 大學歡迎評審小組確認大學在培養學生國際視野方面的工作和成就，並在制定二

零一九至二零二五年度大學策略發展計劃的過程中，就評審小組所提出關於畢業

生特質的建議作出回應。 

 

10.2 大學於二零一六年六月開始檢討四年學士學位課程。檢討分為兩個階段。第一階

段主要檢討新課程的架構和實施，有關工作已於二零一七年六月完成。其中一個

檢討事項是將全球化/國際化的元素納入現時理大理想畢業生特質之定義內。檢

討工作由一個以協理副校長（本科生課程）為首的專責小組負責。 

 

10.3 專責小組已查閱與課程相關的文件和研究報告，並進行了調查和公開諮詢，徵詢

畢業生、學生、學術人員和非教學人員的意見，就培育學生的國際視野和企業家

精神兩方面，為修訂理大理想畢業生特質之定義作出建議。所提出的建議，獲策

略發展計劃專責小組予以考慮，指引了大學使命的修改，國際化的元素亦因此納
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入了修訂的大學的使命內： 

 

使命 

1) 致力富有影響、造福世界的研究。 

2) 培育敏於思辨、善於溝通、富於創見、精於解難，且勇於承擔社會責任的
世界公民。 

3) 營造讓員生志存高遠、心有歸屬、樂於以大學為榮的環境。 

 

10.4 理大將根據新修訂的大學的使命，檢視並更新對畢業生特質及相關學習成果的陳

述。目標是在二零一九年第一季前完成修訂，讓各學系可更新於二零一九∕二零

年度開辦的課程和學科。 

 

10.5 除了就審評小組提出的建議作出相應的行動外，大學亦藉此機會檢討通識科目課

程，加強培育學生的國際視野。由大學核心課程委員會於二零一七進行的檢討顯

示，目前二百七十五個通識科目課程中，有二百二十一個（80.4%）將國際主題

融入部分課程之內，比二零一六∕一七年度相關百分比 75.6% 為高。為了進一步

提高國際化的元素於通識科目課程內的比例，與「全球化、國際化及參與國際事

務」 相關的學科計劃書將被優先考慮。新一批的學科計劃書現正被審批。 

 

 

11 應付全球化帶來的挑戰 

 

意見 / 評語 

評審小組亦注意到，學生參與海外交流計劃比率相對偏低，若干學術單位在物

色合適的伙伴院校、設立學分轉移安排，以及為來港交換生提供住宿方面亦遇

到困難。對於理大致力通過海外校企協作教育實習項目及核心課程內的服務學

習實習，以增加本科生接觸國際的機會，本報告予以肯定。研究式深造課程的

學生可獲一筆預算撥款，讓他們最少有一次機會在海外會議上發表論文，亦可

受惠於海外實習計劃。本報告就理大實踐全球化發展方面的抱負為資源分配帶

來的挑戰有所評論。[第 6 頁，i 段] 

 

學生交流計劃 

 

11.1 過去三個學年，學生參與交流計劃的統計數字呈現波幅，來港和赴外交流的學生

人數均在二零一六∕一七年度上升，在二零一七∕一八年度下降。 

 

11.2 理大國際事務處檢視了用作支援國際交流活動的財務資源，發現資金並不短缺，

而且，在教資會資助的本地大學中，本校投放在外地交流活動的資助金額是第二

高的，似乎缺乏資金資助未必是導致赴外交流的人數減少的主因。相反，數字下

降可能是由於理大提供的其他類型非本地學習機會不斷增加所致（第 11.5 部）。

我們將透過與學生進行小組討論等途徑，探究導致來港和赴外交流人數下降的原

因。我們亦會尋求補救措施，以增加參與交流活動的人數，並繼續努力吸引更多

外地學生到理大交流。 
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11.3 為鼓勵更多學生到外地交流，本校改善了交流活動的配額程序。在二零一五∕一

六學年期間，國際事務處與學生進行了小組討論，以探究學生對交流過程和體驗

的看法。結果顯示，同學們對於可從院校層面或學院/學系層面申請參加交流活

動的安排，感到混淆和繁瑣。因此許多學生便同時從兩個途徑申請，若都獲分配

名額，便放棄其中一個。到其時，被放棄的名額已來不及分配予其他學生，因而

遭到浪費。 

 

11.4 因此，自二零一七年起，國際事務處參考外地其他院校如新加坡國立大學的做法，

修改了分配名額的程序，將所有交流活動的名額都交由學院/學系直接分配，而

大學則按需求直接分配名額予學院/學系。這項改動，讓學生可一站式辦理參加

交流活動的申請。雖然國際事務處不再直接處理有關申請，但它仍然繼續與各學

院和學系合作，推廣學生交流計劃和處理已獲接納的供額。 

 

其他非本地學習機會 

 

11.5 除了不斷開發和增加學生參加交流計劃的機會外，理大一直積極創造其他形式的

境外學習機會，包括境外服務學習、校企協作教育、通識科目課程及其他聯課活

動。這項發展符合教資會大學問責協議規定中，包含為學生提供各種形式的非本

地學習機會的工作表現衡量標準。對於既想擁有到外地學習體驗卻不想整個學期

離開香港的學生，此項適時的發展正切合其需要。 

 

11.6 境外服務學習為理大境外學習體驗的最大來源。過去三年，理大提供的境外服務

學習名額持續上升（見下表）。二零一八年三月，本校透過成立全球青年領袖及

服務學習學院（GYLSLI），將領導才能發展和服務學習結合起來，此舉相信會對

學生的境外學習體驗帶來正面的影響。展望未來，為充分利用先進的資訊及通信

科技於教學事務上，大學在二零一八∕一九學年撥出了策略發展計劃空檔年基金，

以支援與海外知名大學合作，共同開發服務學習和青年領袖虛擬課堂，讓學生安

坐家中亦可擴闊其國際視野。 

 

學年 服務學習科目學額 
境外服務學習科目

學額 

境外服務學習科目

所佔學額之百分比 

2015/16 4,286 890 20.8% 

2016/17 4,537 870 19.2% 

2017/18 4,455 1,052 23.6% 

 

11.7 自二零一五∕一六年度起，境外校企協作教育機會逐漸增多。就業服務處透過社

交媒體、電郵、展覽、橫額、即場活動等，向學生宣傳境外校企協作教育，亦特

別為二年級、三年級及高年級的學生舉辦簡報會。通過校企協作教育大使計劃及

相關的慶祝活動，如校企協作教育閉幕禮等，讓參加了校企協作教育學生向其他

同學分享經歷，使經驗得以傳承。紀錄顯示，過去數年參加境外校企協作教育的

本科生數目維持穩定。 
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 本科生人數 

(包括本地及非本地的學生) 

 2015/16 2016/17 2017/18  

海外校企協作教育計劃 426 492 500* 

內地校企協作教育計劃 941 923 900* 

總人數 1367 1415 1400* 

 

*估計數字。實際數字將於 2018年 10月確定。 

 

11.8 境外通識科目課程是另一種讓學生可在外地學習並獲取學分的機會。通識科目課

程的設計，旨在將學生的思維擴闊至所修讀的學科領域之外，讓他們能夠從多學

科的角度應對專業以及世界性的問題。自二零一五∕一六學年起，每年便有二百

至三百名學生參加境外通識科目課程。 

 

11.9 每年，國際事務處和中國內地事務處都會籌辦各類為學生提供境外學習體驗的聯

課活動。例如，Summer@OxBridge、為本科生和研究生而設的暑期研究暫駐交

流、全球學生協作計劃及各式各樣的暑期課程和考察團。在二零一七∕一八學年，

約有二百名學生參加了海外聯課活動，另外，約三百名學生參加了不同形式在中

國內地和台灣上課的學習課程。 

 

優化計劃 

 

遊學資助計劃 

 

11.10 理大希望，在新的策略發展計劃周期（即二零二四∕二五年度）結束前，為所有

學生提供最少一星期的非本地學習體驗。為此，本校已撥出一百九十萬港元予國

際事務處，以於二零一八∕一九學年設立遊學資助計劃。計劃目標是鼓勵更多學

生參與非本地學習活動，例如目前不獲得大學資助的海外暑期課程。 

 

發展夥伴關係 

 

11.11 大學繼續與海外大學和機構合作，為學生創造更多實習機會。透過今年展開的全

球大學夥伴計劃，理大與更多院校建立了新的夥伴關係。該計劃旨在於英國、加

拿大、日本及其他熱門實習地點，推動研究實習交流。今年，東京都市大學、斯

特拉斯克萊德大學和蒙特利爾工程學院等知名學府，成為理大新的合作夥伴。 

 

11.12 與此同時，理大繼續與商界僱主和就業代理攜手合作，為學生締造更多的實習機

會。有見日本、韓國、希臘、馬耳他、葡萄牙、斯洛文尼亞和瑞典在數碼營銷、

金融科技、機械人技術和數據分析等領域發展迅速，大學已在這些地方展開新的

實習計劃，按就業趨勢篩選實習工作。理大希望，學生能透過參加校企協作教育

計劃從外地獲取的工作經驗，發展其專業競爭力，擴闊國際視野和提升跨文化溝

通技巧。 
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評估研究 

 

11.13 繼二零一五年首次評估研究後，國際事務處及中國內地事務處正為定期監察學生

的交流和非本地學習體驗，準備進行第二次評估研究。第二次研究將探究境外學

習經歷的影響、學生未能參加外地交流活動的原因及改善現時活動組合的方法。

其他提供非本地學習機會的部門，例如服務學習事務處及就業服務處，亦會參與

該項研究。該研究預計將於二零一九年初完成。 

 

學分配對及轉移 

 

11.14 對於參加交流計劃，其中一個學生最關心的問題是，在交流計劃期內所修讀的學

分，能否轉移到原屬院校的課程。學分轉移是由學系作出的學術判斷，現時並無

任何中央數據庫記錄那些海外學科已獲有關學系批准學分轉移，以供參考。因此，

教務處開發了一個網上系統，讓學生申請學分轉移，自二零一七∕一八第一學期

起，交流計劃的學分轉移申請資料包括交流院校和所修讀的學科，均收錄於系統

內。長遠而言，此系統可發展成一個中央數據庫，供各學系參考學分轉移的資料。 

 

11.15 有見參與學生交流計劃及海外暑期課程的人數不斷上升，而海外院校的學分制度

（如歐洲學分轉換制度）與本港的制度不相同，理大正在制定一套指引，讓學生

於海外院校完成的通識科目課程所得的學分得以轉移，亦計劃於二零一八∕一九

年檢討現行的「大學核心課程科目學分轉移指引」。以此為基，大學將為課程主

任設計一系列關於學分配對及轉移的工作坊，工作坊將於二零一八∕一九及二零

一九∕二零年底開辦。 

 

其他須探討的意見 

11.16 除上述計劃外，於兩個策略發展計劃周期之間的空檔年（即二零一八∕一九年

度），將探討若干新建議： 

 

 考慮開辦全新模式的通識科目課程，讓學生可在指導下，以參與交流計劃的

經歷作專題報告，完成學科要求，借此提升將交流計劃的學分有效轉移的機

會。 

 

 考慮以不同的方式評核境外學習體驗的成果及發展評核相關學習成果的工具。 

 

 考慮重新設計學科計劃表格、學科資料表格和學生意見問卷，鼓勵老師將提

升學生國際視野的元素（例如世界時事、文化差異）融入學科內容。 
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總結 

 

理大重視評審小組的意見，以全面的手法處理小組提出的問題。所定出的行動計劃，

不僅回應了相關建議，更促使有關各方檢討及改善現時的做法。學系學術顧問和學系

檢視制度的改革（行動範疇 2 和 3）就是這種全面手法的一個好例子。在某些範疇，

所作出的行動更超出了原定的計劃，以進一步改善現行的做法。對評核制度進行額外

的評審及提供專業發展支援（行動範疇 4），是顯示大學致力提高質素的例子。我們希

望質保局會認同，本報告陳述的跟進行動和進度，印証了理大致力為教學做到盡善盡

美決心和成就。對於評審小組具建設性的意見，我們再一次表示衷心的謝意。  
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附錄 

 

附錄一 行動項目進度（計劃於二零一七∕一八年底或以前完成之項目） 

 

附錄二 新修訂之學系學術顧問制度（待批核） 

 

附錄三 新修訂之專業及持續教育學院學術顧問制度（待批核） 

 

附錄四 新修訂之學系檢視制度（待批核） 

 

附錄五 新修訂之評分說明（草擬文件） 

 

附錄六 新修訂之研究式深造課程畢業生的學習成果 

 

附錄七 於不同地點開辦名稱相同的課程之課程比對報告實例 

 

附錄八 《理大學習空間現代化：有關學習空間需求、設計原則及標準的指引》 



Progress on action items scheduled for completion by the end of 2017/18 or before 

1 

Relevant Findings of the Panel Action Plan/Deliverables Responsible Party Timeline Progress 

1 Articulate the Senate’s responsibility for academic standards 

more formally 

a) The report indicates, however, that Senate’s responsibility

for academic standards could be more formally articulated.

[Para c, Page 2]

b) The Audit Panel was informed that overall responsibility for

academic standards rests with Senate which delegates some

of its functions to its committees such as the Academic

Planning Committee, Academic Regulations Committee,

Learning and Teaching Committee (LTC), Quality

Assurance Committee (Academic Departments), and

Research Committee (RC). Detailed annual reports of each

of these committees are submitted to Senate for approval.

Faculty/School boards also consider programme proposals

with respect to their academic standards. While it was clear

that in practice Senate does approve significant academic

developments, such as the framework for outcomes-based

research postgraduate (RPg) programmes, the Audit Panel

noted that Senate’s terms of reference do not explicitly

mention academic standards. The Audit Panel therefore

recommends that the University articulate more formally

Senate’s responsibility for academic standards. [Para 2.5,

Page 9]

1) Set up a task force to review:

- Terms of reference of the

Senate to emphasise the

Senate’s responsibility in

upholding academic

standards.

- Terms of reference and

composition of committees

under the Senate to ensure the

support to the Senate in its

responsibility to uphold

academic standards.

- The logistics and mode of

operation of the Senate for

upholding academic

standards.

2) The task force to produce a set

of terms of reference which

articulates the Senate’s

responsibility for academic

standards for approval and

implementation.

3) The task force to review

outcomes of the new system

one year after the

implementation stipulated in #2.

President and Deputy 

President assisted by 

Associate Vice 

President (Academic 

Support); Associate 

Vice-President 

(Learning and 

Teaching); Academic 

Quality Assurance 

Team 

1) To be completed

by end of 2017.

2) To be completed

by end of

2017/18.

3) To be completed

by end of 2019.

1) Completed

- A task force has been

set up with terms of

reference that

matches the action

plan.

2) To be completed

- The task force is

finalising the

recommendation for

approval by relevant

parties.

2 Strengthen the role of Departmental Academic Advisors 

(DAAs) with respect to commentary on academic standards 

a) The report endorses the steps the University is taking to

secure regular and comprehensive external comment on

academic standards via the existing DAA system to

complement that obtained from the six-yearly Departmental

Review (DR) system, which involves broader and more in-

depth external benchmarking and evaluation than the DAA

system. [Para c, Page 3]

1) Review duties of DAA to

emphasise the role of

commenting on academic

standards and achievement.

Quality Assurance 

Committee 

(Academic 

Departments); 

Associate Vice 

President (Learning 

and Teaching); 

Academic Quality 

Assurance Team 

Deans of Faculty and 

Heads of 

Department. 

1) To be completed

by end of 2017.
1) Completed

- The duty list of DAA

has been reviewed

and revised to

emphasise the

benchmarking of

academic standards

and achievement.

etkentam
Text Box
Appendix 1



Progress on action items scheduled for completion by the end of 2017/18 or before 

2 
 

 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

b) Where external examiners are appointed, they explicitly 

comment on maintenance of standards via comment on 

assessments, grading, achievement of outcomes and level of 

award. The Audit Panel noted, however, that annual DAA 

reports for the most part do not discuss achievement of 

standards or outcomes, reporting instead on other matters 

including student recruitment, staffing and research. The 

Audit Panel noted that DAAs are required to ‘monitor and 

maintain the standard of all academic functions of the 

Department’. This includes advising on the programme 

leaning outcomes assessment plan (P-LOAP) and their 

results as well as advising on the benchmarking of 

programme and subject outcomes relative to international 

standards.  However, the Audit Panel could not locate a 

formal requirement for DAAs to comment on academic 

standards and student achievement in either University 

guidance or the DAA role description. [Para 2.12, Page 11] 

 

c) The Audit Panel was informed that the University had 

recognised that DAA reports are variable and that DAAs do 

not necessarily comment on academic standards every year. 

Further, it was noted that where DAAs lacked the expertise 

to comment on certain subjects within the department, heads 

of department had been empowered since 2015 to appoint 

additional external academic advisers (EAAs). This had been 

implemented in four departments.  The University is 

currently reinforcing the mechanisms for external 

moderation of subject level assessments by requiring DAAs 

and DR panels to comment on syllabuses and teaching 

materials of sample subjects and benchmark the outcomes of 

programmes with international standards. As this specific 

enhancement was only put into effect in 2015/16, the DAA 

and DR reports available to the Audit Panel did not yet 

reflect this change. The Audit Panel endorses the steps 

PolyU is taking to enhance the DAA system and further 

recommends that the University identify and implement the 

means by which the University can obtain regular and 

comprehensive external comment on academic standards and 

student achievement. [Para 2.13, Page 11] 

 

 

 

 

2) Develop a system with 

reference to the results obtained 

in #1 which is effective for the 

DAA to comment on academic 

standards and achievement at 

the subject and programme 

levels. 

2) To be completed 

by end of 

2017/18. 

2) Completed 
- The duty list for 

DAA/OAA is 

substantially reduced 

to focus on the 

international 

benchmarking of 

quality assurance 

process, academic 

programmes and 

subjects, and 

teaching, learning and 

assessment practices. 

 

- The DAA system was 

revamped to include 

Overseas Academic 

Advisors (OAA) to 

cater the range of 

subject disciplines 

within the same 

department  

 

- A report template has 

been created to ensure 

that DAA reports will 

cover all essential 

aspects, including 

academic standards 

and achievement.  



Progress on action items scheduled for completion by the end of 2017/18 or before 

3 
 

 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

3 Require DR to comment on the “baseline” standard of the 

programme 

 

DR takes place every six years and has a focus on quality 

enhancement, strategic planning of academic departments, and 

international benchmarking. The DR panel has three overseas 

members, including the DAA. Student achievement against 

learning outcomes is addressed but the quality assurance 

handbook does not explicitly record a requirement for DR to 

comment on the ‘baseline’ standard of the programme, for 

example, in terms of benchmarked institutions. [Para 2.15, Page 

12] 

 

1) Review the Handbook on 

PolyU’s Quality Assurance 

Framework to stipulate an 

explicit requirement for the DR 

panel to comment on the 

baseline standard of the 

academic programmes. 

 

 

 

 

 

2) Develop the review process and 

a record system to facilitate the 

DR panel to comment on the 

baseline standard of a 

programme. 

 

Quality Assurance 

Committee 

(Academic 

Departments); 

Associate Vice 

President (Learning 

and Teaching); 

Academic Quality 

Assurance Team 

 

1) To be completed 

by end of 2017. 

 

 

 

 

 

 

 

 

 

 

2) To be completed 

by end of 

2017/18. 

1) Completed 

- The relevant quality 

assurance handbook 

was revised to include 

a requirement for the 

DR panel to comment 

on the ‘baseline’ 

standard of the 

programme in terms 

of the benchmarked 

institutions 

 

2) Completed 
- The scope of DR is 

substantially reduced 

to focus on the 

international 

benchmarking of 

academic 

programmes 

(including subjects), 

quality of students, 

and student learning 

experience and 

outcomes. 

 

- A report template 

with guidelines on 

commenting on 

baseline standards has 

been introduced.  

 

4 Strengthen the differentiation in the levels of performance 

under the criterion-referenced assessment (CRA) system 

 

The University’s approach to CRA requires assessment based on 

criteria and academic standards derived from the subject intended 

learning outcomes (SILOs), as set out in the subject description 

form.  There are clear and comprehensive guidelines for 

implementation of CRA which provide information on 

identifying SILOs; selecting assessment methods aligned with 

intended learning outcomes (ILOs); setting assessment criteria; 

communicating criteria to students and assessors; assessing and 

1) Review the current grading 

system to enable different levels 

of performance to be 

differentiated more precisely 

and meaningfully. 

 

 

 

 

 

 

Academic 

Regulations 

Committee with the 

input/involvement of 

the Learning and 

Teaching Committee, 

and Associate Vice 

President (Learning 

and Teaching) 

 

1) To be completed 

by end of 2018. 

 

 

 

 

 

 

 

 

 

 



Progress on action items scheduled for completion by the end of 2017/18 or before 

4 
 

 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

grading; and feeding back to students.  The text on grading 

differentiates between levels of student performance in 

assessment using adjectives such as ‘fully meets’, ‘largely 

meets’, or ‘marginally meets’. The Audit Panel considers that 

levels of performance could be differentiated more precisely and 

meaningfully and encourages the University to do so. [Para 4.7, 

Page 17 – 18] 

 

2) Benchmark against the grading 

system of other institutions 

(local and non-local) and revise 

grade descriptors to 

differentiate the levels of 

performance in a clearer and 

more meaningful manner. 

 

2) To be completed 

by end of 2018.  

 

 

5 Introduce an integrated student record system to track 

student participation across curricular and co-curricular 

programmes and activities 

 

a) The University is also planning to introduce an integrated 

student record system to track student participation across 

curricular and co-curricular programmes and activities; data 

of which are currently fragmented.  The report encourages 

PolyU to introduce such a system as soon as possible, better 

to enable students and the University to understand and 

evaluate the full impact of the educational provision it offers. 

[Para e, Page 4] 

 

b) The Audit Panel was interested to ascertain whether 

integrated data are available illustrating student achievement 

across the curriculum and co-curriculum.  The University 

reported that while data on student participation in co-

curricular activities exist, they are currently fragmented and 

separate from curricular records.  The Audit Panel recognises 

the complexity of bringing data sources together but 

nevertheless strongly endorses the University’s plans to 

introduce a comprehensive student record system. [Para 

4.12, Page 19] 

1) Develop Student Life 

Management Platform to 

capture essential student 

information covering 

curriculum and co-curricular 

activities which can assist 

consolidating snapshots of 

student information from 

various sources for integrated 

analysis and projections.  

 

 

 

 

 

2) Set up a steering group to 

monitor the implementation of 

the Student Life Management 

Platform.  

 

 

3) Set up an implementation group 

to operate the Student Life 

Management Platform. This 

group is to report to the steering 

group mentioned in #2 on a 

quarterly basis.  The 

implementation group is to 

engage all units holding student 

data and oversee details on 

execution of the project. 

 

 

 

 

Associate Vice 

President (Academic 

Support) assisted by 

Vice President 

(Students and Global 

Affairs)  

 

 

 

1) To be completed 

in phases and by 

end of 2019/20.  

 

 

 

 

 

2) To be completed 

within 2016/17. 

 

 

 

 

3) To be completed 

within 2016/17. 

 

 

 

 

 

 

 

 

2) Completed 

- A steering group 

chaired by the Deputy 

President and Provost 

has been set up. 

 

3) Completed 

- An implementation 

group convened by 

the Associate Vice 

President (Academic 

Support) has been set 

up to plan and 

coordinate the 

execution of the 

project. 



Progress on action items scheduled for completion by the end of 2017/18 or before 
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 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

6 Define, articulate and communicate RPg graduate attributes 

 

a) The report indicates the need to strengthen the definition and 

communication of graduate attributes for RPg programmes. 

[Para c, Page 3] 

 

b) The Audit Panel received mixed messages about graduate 

attributes for RPg students and their relationship to subject, 

programme and institutional learning outcomes. The report 

therefore encourages the University to define precisely, 

articulate clearly and communicate effectively the graduate 

attributes for RPg programmes. [Para g, Page 5]  

 

c) The Audit Panel was informed that the University’s graduate 

attributes/institutional learning outcomes apply equally to 

undergraduate (Ug), taught postgraduate (TPg), and RPg 

students, but also that they are tailored to RPg students.  The 

Audit Panel noted that documents mapping programme 

intended learning outcomes (PILOs) for each RPg 

programme against the two overarching university aims do 

not mention the University’s graduate attributes nor 

institutional learning outcomes specific to RPg programmes. 

The University explained that the two aims are derived from 

the Ug institutional learning outcomes but that this remains 

implicit rather than explicit within institutional processes and 

documentation.  It was also made clear that the PILOs for 

RPg programmes were developed in 2014/15 and that the 

impact of their implementation will be reviewed in due 

course. The Audit Panel formed the view that the distinction 

between the standard of RPg and other levels of degree is not 

clear and therefore recommends that the University define 

precisely, articulate clearly and communicate effectively its 

graduate attributes/institutional learning outcomes for RPg 

programmes. [Para 6.5, Page 23] 

1) Set up a working group under 

Research Committee to review 

and align the RPg graduate 

attributes with the institutional 

learning outcomes. 

 

 

 

 

 

 

 

2) Disseminate the outcomes on 

the review of RPg graduate 

attributes by Research 

Committee to Departmental 

Research Committees, Faculty 

Research Committees and 

research supervisors. 

 

 

3) Provide training to new research 

student supervisors on the RPg 

graduate attributes by Research 

Committee in collaboration 

with  Educational Development 

Centre. 

Vice President 

(Research 

Development) 

assisted by Associate 

Vice President 

(Research Support)  

 

Chairs of 

Departmental 

Research Committee 

and Faculty/School 

Research Committee. 

 

1) To be completed 

by end of 

2016/17. 

 

 

 

 

 

 

 

 

 

2) To be completed 

by end of 2018. 

 

 

 

 

 

 

 

3) To commence in 

2017/18. 

1) Completed 

- A working group has 

been set up to review 

and revise the 

institutional learning 

outcome for RPg 

programmes. 

 

- The recommendation 

has been approved by 

the Senate. 

 

 

 

 

 

 

 

 

 

 

3) Completed 

- An induction 

programme for RPg 

student supervisors 

has been developed, 

which will cover a 

range of topics 

including RPg 

graduate attributes. 

 

- The induction 

programme will be 

offered jointly by the 

Research Office and 

the Educational 

Development Centre 

four times a year. 

 

 

 

 

 



Progress on action items scheduled for completion by the end of 2017/18 or before 
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 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

7 Strengthen the quality assurance and enhancement of 

offshore TPg programmes when the offshore programme 

bears the same name on the award parchment as that of the 

programme offered at the home campus 

 

a) It also suggests that the quality assurance and enhancement 

of offshore TPg programmes should be strengthened to 

ensure that they are demonstrably comparable in every 

respect, including student achievement when the offshore 

programme bears the same name on the award parchment as 

that of the programme offered at the home campus. [Para g, 

Page 5] 

 

b) Close examination of relevant documents and meetings with 

senior management and academic managers responsible for 

the offshore TPg programmes revealed, however, that in two 

cases considered by the Audit Panel there exist differences 

between the offshore programme and the programme offered 

on the home campus that could affect the standard and 

quality of the student experience. The differences related to 

language of instruction and assessment and the volume and 

nature of content and assessment. This becomes an issue 

when the offshore programme and its corresponding 

programme offered on the home campus bear the same name 

on the award parchment. Furthermore, the Audit Panel found 

no evidence that student achievement of the home campus 

and offshore cohorts is systematically compared. Therefore 

the Audit Panel recommends that the University strengthen 

the quality assurance and enhancement (QAE) of offshore 

TPg programmes to ensure that they are demonstrably 

comparable in every respect, including student achievement, 

when the offshore programme bears the same name on the 

award parchment with that of the programme offered at the 

home campus. [Para 6.9, Page 24] 

1) The Department Heads (Prof. 

Qin Lu and Prof. John Xin) and 

the School Dean (Prof. Kaye 

Chon) will review quality 

assurance and enhancement 

processes as well as evidence of 

learning outcomes of the three 

existing offshore and home 

campus programmes with the 

same name on the award 

parchment to ensure 

comparability in all aspect. The 

review process is to be vetted 

by the Faculty Deans (Prof. HC 

Man and Prof. WT Wong) and 

the School Board Chairman 

(Prof. Philip Chan). 

 

2) The results of the review in #1 

will be submitted to the 

Associate Vice President 

(Academic Secretary) and 

disseminated to programme 

leaders of the three concerned 

offshore TPg programmes to 

enforce the quality assurance 

and enhancement processes. 

 

3) The Associate Vice President 

(Academic Secretary) and the 

Academic Secretariat will 

incorporate new requirement 

into the new programme 

planning process to demonstrate 

comparability of quality 

assurance and enhancement, 

and all aspects of learning and 

teaching processes between the 

proposed off-shore TPg 

programme and the home 

campus TPg programme, which 

bear the same name on the 

award parchment. 

Deputy President and 

Provost assisted by 

Associate Vice 

President (Academic 

Support); Vice 

President (Student 

and Global Affairs); 

Deans of Faculty and 

Heads of Department 

concerned. 

 

 

1) To be completed 

by end of 2017. 

 

 

 

 

 

 

 

 

 

 

 

 

2) To be completed 

by end of 

2017/18.  

 

 

 

 

 

 

 

 

 

 

 

3) To commence in 

2017/18. 

1) Done in conjunction 

with (2) 

 

 

 

 

 

 

 

 

 

 

 

 

2) Completed 

- Two of the three 

programmes 

concerned will cease 

to be offered in 

different locations. 

 

- Equivalence check 

has been conducted 

on the remaining 

programme; the 

results support the 

claim of equivalence. 

 

3) Completed 

- A new requirement 

for conducting 

equivalence check on 

same-named 

programmes offered 

at different locations 

has been incorporated 

into the programme 

management 

guidelines. 
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 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

8 Further refine evidence-based monitoring and improvement 

processes  

 

The Institutional Research and Planning Office was established in 

2015 to devise measurable indicators to facilitate evaluation and 

monitoring of institutional and academic performance. The report 

encourages the University to refine further its evidence-based 

monitoring and improvement processes. [Para f, Page 4] 

1) Develop the Balanced 

Scorecard (BSC) system which 

gives Heads, Deans, and Senior 

Management an at-a-glance 

view of performance from 

multiple perspectives.  

 

2) Implement the BSC system for 

generating analytics which are 

to be released to academic units 

twice a year (September and 

March).   

 

 

3) Incorporate the BSC as part of 

regular reporting cycles. 

 

 

 

 

4) Link the results of BSC with 

resource allocation decisions. 

Deputy President and 

Provost; Institutional 

Research and 

Planning Office; and 

Information 

Technology Services 

Office.  

1) To be completed 

by end of 2017.  

 

 

 

 

 

2) To be completed 

by end of 

2017/18. 

 

 

 

 

3) To be completed 

by end of 

2017/18. 

 

 

 

4) To be completed 

by end of 

2017/18. 

 

1) Completed 

- The BSC system has 

been developed 

accordingly. 

 

 

 

2) Completed 

- The BSC system has 

been implemented, 

releasing analytics to 

academic departments 

twice a year. 

 

3) Completed 

- BSC summary report 

now forms part of the 

departmental Annual 

Operation Plan. 

 

4) Completed 

- BSC results are used 

in the University 

Planning Exercise to 

inform decisions on 

resources allocation. 

 

9 Continue in the development and creation of new learning 

spaces and in the increased use of blended learning 

 

a) Student survey data and meetings with Ug, TPg and RPg 

students indicate high levels of satisfaction with the 

development of learning spaces and the use of electronic 

resources overall, although students would like to see further 

improvements. The report suggests that the University 

continue in its development and creation of new learning 

spaces and in the increased use of blended learning 

technologies. [Para h, Page 5] 

 

b) Student survey data and meetings with students at all levels 

indicate high levels of satisfaction with improved Library 

resources in particular and with the development of learning 

1) Set design standards and 

equipment provisions for formal 

and informal learning spaces 

suitable for technology-based 

active learning by the Working 

Group on Innovative Learning 

Spaces. 

 

 

2) Incorporate the design standards 

and equipment provisions into 

renovation of all formal and 

informal learning spaces. 

 

 

The Working Group 

on Innovative 

Learning Spaces; 

Associate Vice-

President (Learning 

and Teaching); 

Deans of Faculty and 

Heads of 

Department. 

 

1) To be completed 

by end of 2017. 

 

 

 

 

 

 

 

2) To be completed 

by end of 

2017/18. 

 

 

 

1) Completed 

- A Guide for learning 

space needs, design 

principles and 

standards titled 

‘Modernizing 

Learning Spaces at 

PolyU’ was produced. 

 

2) Completed 

- The design standards 

were used in the 

renovation of the BC 

Wing in summer 

2017 



Progress on action items scheduled for completion by the end of 2017/18 or before 
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 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

spaces and the use of electronic resources overall, although 

students would like to see further improvements and 

developments. The Audit Panel encourages the University to 

continue in its development and creation of new learning 

spaces and in the increased use of blended learning. [Para 

7.10, Page 27-28] 

3) Conduct large-scale evaluative 

study to review the 

effectiveness of the new design 

standards and equipment 

provisions on meeting learning 

and teaching needs of the 

University.   

 

 

 

 

 

 

4) Implement blended learning 

pedagogy in large class 

teaching. 

 

5) Develop workload measures 

and specific quality assurance 

processes for subjects adopting 

technology-based active 

learning pedagogy. 

 

3) To be completed 

by end of 

2018/19.  

 

 

 

 

 

 

 

 

 

 

4) To be completed 

by end of 

2019/20. 

 

5) To be completed 

by end of 

2019/20. 

 

 

3) Completed 

- A large-scale 

evaluative study was 

conducted in 2017/18 

in conjunction with 

an experiential 

learning scheme for 

teachers. 

 

- The study and scheme 

will be repeated in 

2018/19.  

 

10 Give greater prominence of globalisation within the graduate 

attributes 

 

a) The Audit Panel noted, however, that the graduate attributes 

do not explicitly refer to the globalisation theme and hence 

student achievement in this respect may not be measured and 

monitored. The report suggests that the University give 

greater prominence to globalisation within the graduate 

attributes, given the strategic importance it attaches to this 

theme. [Para i, Page 6] 

 

b) PolyU has made the strategic decision to mandate the 

incorporation of a global perspective within the Ug 

curriculum.  Two of the four cluster areas under the general 

university requirements (GURs) for all Ug programmes 

emphasise global issues and at least one of the broadening 

subjects is required to be ‘China-related’. PILOs related to 

globalisation are now included in all Ug programmes.  The 

previous Strategic Plans (2001-2008 and 2008-2012) 

included graduate attributes on global engagement, such as 

1) Set up a task force to conduct a 

comprehensive review of the 4-

year undergraduate curriculum 

which includes globalisation/ 

internationalisation in the 

graduate attributes.   

 

 

 

 

2) Review the Cluster Area 

Requirements (CAR) subjects 

and other subjects in the context 

of globalisation. 

 

 

 

 

 

 

Deputy President and 

Provost assisted by 

Associate Vice 

President (Academic 

Support) and 

Associate Vice 

President (Learning 

and Teaching); Vice 

President (Student 

and Global Affairs) 

assisted by Associate 

Vice President 

(Undergraduate 

Programme)  

 

 

1) To be completed 

by end of 

2016/17. 

1)  

2)  

 

 

 

 

 

2) To be completed 

by early 2018.  

 

 

 

 

 

 

 

 

1) Completed 

- A task force has been 

set up and the review 

has been conducted 

accordingly. 

 

 

 

 

 

2) Completed 

- A review has been 

conducted by the task 

force accordingly. 
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 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

global outlook and cultural appreciation. However, although 

the Audit Panel found evidence of global perspectives, this 

theme is not specifically mentioned in the current set of 

graduate attributes. The Audit Panel therefore encourages the 

University to consider whether the theme of global 

engagements could be given greater prominence within the 

Ug graduate attributes. [Para 7.15, Page 29] 

 

3) Incorporate the outcomes of the 

review mentioned in #1 to form 

an additional graduate attribute 

of students as part of the 

University’s new strategic plan 

(from 2018 to 2024). 

3) To be completed 

by early 2018. 

 

3) Completed 

- The university 

mission statement, 

which is the basis of 

graduate attributes, 

has been revised to 

include an element of 

globalisation. 

 

11 Address challenges of globalisation 

 

a) The Audit Panel also noted that participation rates in the 

overseas exchange programme are relatively low and that 

some academic units face challenges in securing appropriate 

partners, establishing credit-transfer arrangements and 

accommodating inbound exchange students. The report 

acknowledges the ways in which the University is striving to 

increase opportunities for Ug students to experience 

international exposure via overseas work-integrated 

education (WIE) and service learning placements within the 

core curriculum. RPg students receive a budget for 

presenting at a minimum of one overseas conference and 

may also benefit from overseas attachment programmes. The 

report comments on the challenging implications for 

resource allocation presented by the University’s ambitions 

in relation to globalisation. [Para i, Page 6] 

 

b) It has not proved possible, however, to achieve such positive 

results in relation to participation rates in the overseas 

exchange programme which remain relatively low. The 

Audit Panel was informed that certain Faculties/Schools and 

disciplines, especially professionally accredited programmes, 

find it more difficult than others to identify suitable 

exchange partner institutions, particularly those with whom 

it would be possible to establish credit-transfer 

arrangements. These programmes have to meet very strict 

requirements to get through local statutory bodies’ 

accreditation. The University is circumventing these 

problems by looking into credit transfer mechanisms, 

particularly those on GUR subjects and generic subjects like 

science/engineering/ business for which it is relatively easy 

to arrange credit transfer. The University is organising 

1) Review the current budget and 

resource position on student 

exchange, overseas WIE and 

service placement of 

departments to enhance the 

efficiency of resource 

deployment and propose 

additional budget and necessary 

support measures (hostel for 

inbound exchange students) for 

enhancing the globalisation. 

 

2) Engage Departments / Faculties 

/ Schools to improve 

participation of students in 

offshore exchange and WIE 

activities while meeting 

professional accreditation 

requirements.  

 

 

 

 

 

3) Conduct workshops to 

programme leaders for devising 

measures to facilitate credit 

mapping and transfer within the 

undergraduate programmes. 

 

 

 

 

Deputy President and 

Provost 

 

Vice President 

(Student and Global 

Affairs) assisted by 

Associate Vice 

President (Academic 

Support) and 

Associate Vice 

President 

(Undergraduate 

Programme)  

 

Vice President 

(Research 

Development) 

assisted by Associate 

Vice President 

(Research Support) 

 

Deans of Faculty and 

Heads of 

Department. 

 

1) To be completed 

by end of 2018. 

 

 

 

 

 

 

 

        

 

 

2) To commence in 

2017/18. 

 

 

 

 

 

 

 

 

 

 

3) To be completed 

by end of 

2019/20. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2) Ongoing 

- An online system for 

processing credit 

transfer applications 

has been introduced, 

which will in the long 

run be developed into 

a central database for 

sharing credit transfer 

information among 

the departments.  

 



Progress on action items scheduled for completion by the end of 2017/18 or before 

10 
 

 Relevant Findings of the Panel  Action Plan/Deliverables Responsible Party  Timeline Progress 

International Summer Schools to invite international students 

to visit the Hong Kong campus. In addition, the University is 

striving to provide opportunities for international exposure 

through service-learning projects and WIE placements at 

home and abroad. These experiences are closely monitored, 

evaluated and enhanced and are highly rated by students. 

[Para 7.21, Page 30-31] 

 

c) PolyU has invested significantly in the development of a 

global network of institutions and professional organisations 

to promote collaboration and to enhance the global 

perspectives of students and staff. Collaborative activities 

include student and staff exchanges, joint degree 

programmes leading to dual awards, research projects, 

participation in Massive Open Online Courses (MOOCs) and 

staff engagement with professional and other global 

organisations. The Audit Panel also heard that RPg students 

are given a budget for presenting a paper at an overseas 

conference, and that overseas attachment programmes are in 

place. Initiatives for overseas activities (including Cluster 

Area Requirements subjects, service-learning subjects and 

WIE) have been implemented and dedicated funds (such as 

the International Exchange and Partnership Fund and the 

PolyU Community Service Fund) have been set up to 

facilitate overseas activities for Ug students. However, the 

Audit Panel formed the view that the budgets for the Ug 

student exchange programme and the RPg budget for 

overseas activity will need to be increased further if they are 

to match up with the University’s ambitions in relation to 

globalisation. [Para 7.17, Page 29-30] 

 

 

4) Review the current practice of 

allocating resources to support 

research student attachment and 

conference attendance to 

enhance the efficiency of 

resource deployment. 

 

 

4) To be completed 

by end of 

2019/20. 
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Appendix D 

 

Departmental Academic Advisor/Overseas Academic Advisor System 

 

1. Introduction 

 

1.1  Under the Departmental Academic Advisor (DAA) system, each Department should appoint 

a DAA to monitor and maintain the standard of the departmental work on its quality assurance 

system; academic programmes and subjects; teaching, learning and assessment. (see Section 

4.1 below). The Department may update its DAA on its research and other scholarly activities 

if deemed appropriate. 

 

1.2 In exceptional cases, and where the appointment of an External Examiner is a condition to 

fulfil requirements of the professional body, the request for the retention of the External 

Examiner should be put forth to the QAC(AD) Chairman for approval via the Faculty 

Dean/School Board Chairman concerned. 

 

 

2. Appointment of Departmental Academic Advisors/Overseas Academic Advisors 

 

2.1  Each Department shall normally have 1 Departmental Academic Advisor.  Departments 

offering programmes in more than 1 specialised area and General University Requirement 

subjects may, with the endorsement of the relevant Faculty Dean/School Board Chairman and 

approval of the QAC(AD) Chairman, appoint one or more  Overseas Academic Advisors if 

deemed necessary. 

 

2.2 Nominations for Departmental Academic Advisors/Overseas Academic Advisors should be 

submitted by the Heads of Department to the Faculty Deans/School Board Chairmen for 

endorsement, and to the QAC(AD) Chairman for approval.  The nominations should contain 

information on the Departmental Academic Advisors/Overseas Academic Advisors’ 

background and employment history, plus information on the Departmental Academic 

Advisors/Overseas Academic Advisors' expected contributions to the Departments with 

regard to their expertise.  Please refer to Annex I for a sample of the Nomination Form to be 

used. 

 

2.3 Appointment of a Departmental Academic Advisor/an Overseas Academic Advisor will 

normally initially be made for a term of 3 years, with the possibility of renewal for another 3-

year term.  The maximum period of appointment should not exceed 6 years.  A list of 

Departmental Academic Advisor/Overseas Academic Advisor appointments should be 

presented to the Quality Assurance Committee (Academic Departments) for information, 

after the commencement of each academic year. 

 

2.4 Departmental Academic Advisors may be appointed either locally or from overseas, but the 

appointment of overseas Departmental Academic Advisors is strongly encouraged to provide 

an enhanced international perspective. 

 

2.5 Departmental Academic Advisors/Overseas Academic Advisors should be invited to visit the 

Department for a minimum of 3 days, at least once every two to three years before the Review 

Panel exercise.  

 

2.6 Before a nomination for the appointment is made to the Faculty Dean/School Board Chairman, 

the nominee should be approached informally by the Head of the Department to determine 

whether he/she would be willing to accept.  In this initial approach, it must be made clear to 
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the nominee that the approach is in the nature of an enquiry and is not a formal commitment, 

either on the part of the University or the nominee. 

 

2.8 The University and/or the Departmental Academic Advisor/Overseas Academic Advisor may 

choose to shorten the period of appointment, provided that due notice has been given. 

 

2.9 Departmental Academic Advisors/Overseas Academic Advisors are responsible for the 

continuous monitoring of a Department’s work on its quality assurance system; academic 

programmes and subjects; teaching, learning and assessment. Departments may update their 

DAAs/OAAs on their research and other scholarly activities if deemed appropriate. 

 

 

3. Criteria for Departmental Academic Advisor/Overseas Academic Advisor 

Appointments 

 

3.1 Candidates proposed for appointment as Departmental Academic Advisor/Overseas 

Academic Advisor should be of high academic and/or professional standing.  They should 

possess expertise appropriate to the Department/discipline in question, and should be the 

persons from whom the Department can seek advice on academic matters related to 

curriculum planning, subject development, quality assurance, academic standards of 

programmes and quality of teaching, learning and assessment. 

 

3.2 Departmental Academic Advisors/Overseas Academic Advisors are expected to be currently 

active in their profession.  For candidates nearing the age of retirement, their term of office 

should be determined so as not to extend by more than 1 year beyond their expected time of 

retirement from full-time employment, unless they remain active in their profession. 

 

3.3 The standard of cognate study programmes in the DAA/OAA’s current 

university/institution is one of the factors for considering their suitability for appointment.   

 

3.4 Departmental Academic Advisors/Overseas Academic Advisors are also expected to 

complement the international benchmarking efforts of PolyU, at both the programme and 

subject levels.  

 

 

4. Departmental Academic Advisor/Overseas Academic Advisor Duties 

 

4.1  The Departmental Academic Advisor/Overseas Academic Advisor is expected to give advice 

and provide international benchmarking against their own institutions or other international 

peers where appropriate , to the Department on the following aspects of the Department's 

quality assurance work: 

 

 

 (i) Departmental quality assurance system 

 

 feedback mechanism from students, employers, External Examiners (if any), etc. 

 action on feedback 

 

 (ii) Academic programmes and subjects (including self-financed programmes) 

 

 academic standards of programmes of study against the University’s overarching 

institutional learning outcomes 

 curriculum design, monitoring and review 
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 Programme Learning Outcomes Assessment Plans (LOAP) and results; 

benchmarking of programme and subject outcomes, both intended and achieved, 

relative to international standards  

 syllabuses and teaching materials of sample subjects (including GUR subjects) 

 service teaching provided by the Department 

 

 (iii) Teaching, learning, and assessment 

 

 alignment of teaching, learning and assessment with intended programme and 

subject learning outcomes 

 learning environment, academic support services 

 student learning experience 

 appropriateness of standards in examinations and other forms of continuous 

assessment 

 student achievement against the academic standards of their programmes of study 

 

 

4.2 Departmental Academic Advisors/Overseas Academic Advisors should submit a report to the 

Heads of Departments within 6 weeks after their departmental visit.  The report should 

contain their findings and recommendations on the areas listed in Section 4.1 above, plus any 

other comments they may wish to make.  A copy of the Report Form is in Annex II.  The 

report, to be copied to the Faculty Dean/School Board Chairman and QAC(AD) Chairman, 

will be considered and discussed by the Faculty/School Board.  The Department will also 

submit its comments to the Faculty/School/College Board, including any actions it intends to 

take in response to the report.   

 

 

5. Information to be Made Available to Departmental Academic Advisors/Overseas 

Academic Advisors 

 

 The Department should provide sufficient information to Departmental Academic 

Advisors/Overseas Academic Advisors to facilitate them in carrying out their duties.  The 

documents should normally be those that have already been prepared, for examples, annual 

programme review reports, sample subject syllabi, examination papers and marked scripts, 

and should include information about the University's philosophy and position on quality 

assurance, teaching and learning, and other relevant policy areas.   

 

 

6. Administrative Arrangements 

 

All administrative arrangements, including liaison with the Departmental Academic 

Advisor/Overseas Academic Advisor, arrangement of the visit, processing of payment 

arrangements, forwarding of the Departmental Academic Advisor/Overseas Academic 

Advisor's report to the Faculty Dean/School Board Chairman and QAC(AD) Chairman, 

submission of the report together with the Department's response to the Faculty/School Board, 

etc., will be made by the Department. 

 

 

7. Honorarium for Departmental Academic Advisors/Overseas Academic Advisors 

 

7.1 An annual honorarium will be paid to Departmental Academic Advisors/Overseas Academic 

Advisors after the completion of their duties, including the submission of the annual report.  

Request for payment to Departmental Academic Advisors/Overseas Academic Advisors 

should be made on the Payment Form, a copy of which is provided as Annex III. 
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7.2 For overseas Departmental Academic Advisors/Overseas Academic Advisors, the University 

will cover the cost of their visit to Hong Kong.  They will be given a lump sum to cover travel, 

hotel accommodation, and airport tax, as well as a subsistence allowance. 

 

Aug 2018 
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Report Form for Departmental Academic Advisor (DAA) /                   

Overseas Academic Advisor (OAA)  

(201__/201__) 
 

 

 

Name of DAA /OAA:            

 

Department of             

 

 

 

The Hong Kong Polytechnic University would appreciate submission of your report with 

findings and recommendations listed under the following headings: 

 

1. Departmental quality assurance system 

 

2. Academic programmes and subjects (including self-financed programmes) 

 

3. Teaching, learning, and assessment 

 

4. Other focus areas as requested by the Department (optional) 

 

5. Any other comments (optional) 

 

 

Please use the template overleaf for the report. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Please use this form as a cover sheet to your report and submit your report using the above 

headings to The Head, Department of          , The Hong 

Kong Polytechnic University, Hunghom, Kowloon, Hong Kong, within 6 weeks after your visit 

to the Department. 

 

(DAA/OAA Form 2)  

08/2018 

Annex II to Appendix D 
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DAA/OAA Report Template 

 

Please give advice on, and benchmark against your own institutions or other international peers, 

the following aspects of the Department’s work: 

 

1 Departmental quality assurance system 
 

Please comment on all of the following based on relevant evidence: 

 feedback mechanism from students, employers, External Examiners (if any), etc. 

 action on feedback 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

2 Academic programmes and subjects (including self-financed programmes) 
 

Please comment on all of the following based on relevant evidence: 

 academic standards of programmes of study against the institutional learning outcomes 

 curriculum design, monitoring and review 

 Programme Learning Outcomes Assessment Plans (LOAP) and results; benchmarking of programme 

and subject outcomes, both intended and achieved, relative to international standards  

 syllabuses and teaching materials of sample subjects (including GUR subjects) 

 service teaching provided by the Department (if applicable) 
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3 Teaching, learning, and assessment 
 

Please comment on all of the following based on relevant evidence: 

 alignment of teaching, learning and assessment with intended programme and subject outcomes 

 learning environment, academic support services 

 student learning experience 

 appropriateness of standards in examinations and other forms of continuous assessment 

 student achievement against the academic standards of their programmes of study 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

  

4 Other focus areas as requested by the Department (optional) 

 

 

 

 

 

 

 

 

5 Any other comments (optional) 
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Appendix E 
 
 

 

Academic Advisor System for the 
College of Professional and Continuing Education 

 

 

 

1. Introduction 

 

1.1  As a self-financing college of The Hong Kong Polytechnic University, College of 

Professional and Continuing Education (CPCE) is made up of two educational units: 

namely the Hong Kong Community College (HKCC) and the School of Professional 

Education and Executive Development (SPEED).  CPCE Management decided to 

introduce an Academic Advisor system, which is consistent with the Departmental 

Academic Advisor/Overseas Academic Advisor system of the University, with regard to 

their duties.   

 

 

2. The Appointment of Academic Advisors at CPCE 

 

2.1  Academic Advisors will be appointed on the basis of academic disciplines.  Their role is 

to give advice to HKCC, SPEED and the relevant academic cluster/division on academic 

activities falling within their area of expertise. 

 

2.2 In consultation with the Directors of HKCC and SPEED, the Head of Cluster/Division will 

identify the academic disciplines within the Cluster/Division for the appointment of 

Academic Advisors.    Following consultation with the Directors of HKCC and SPEED, 

nominations for Academic Advisor should be submitted by the Cluster/Division Head to 

Dean(PCE) for endorsement, and to the QAC(AD) Chairman for approval.  The 

nominations should contain information on the Academic Advisor's background and 

employment history, plus information on the Advisor's expected contributions to the 

academic activities of the relevant CPCE units.   

 

2.3 Academic Advisor appointments will typically be made for an initial term of 3 years, with 

the possibility of renewal for another 3-year term.  The maximum period of appointment 

should not normally exceed 6 years. 

 

2.4 Academic Advisors can be appointed either locally or from overseas.  Overseas Academic 

Advisors are encouraged to provide an enhanced international perspective. 

 

2.5 Academic Advisors should be invited to visit CPCE and its units for a minimum of 3 days, 

at least once every two to three years before the Review Panel exercise.  

 

2.6 Prior to nomination, potential Academic Advisors should be approached informally by the 

Head of Cluster/Division to see if s/he is willing to serve.  In this process, it must be made 

clear to the potential nominee that the approach is in the nature of an enquiry and is not a 

formal commitment on the part of CPCE. 

 

2.7 CPCE and/or the Academic Advisor may choose to shorten the period of appointment, 

provided that due notice is given. 
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3. Criteria for Academic Advisor Appointments 

 

3.1 Candidates proposed for appointment as Academic Advisor should be of high academic 

and/or professional standing.  They should possess expertise appropriate to the academic 

discipline in question, and should be in a position to provide advice on academic matters 

related to curriculum planning, subject development, quality assurance, academic 

standards of programmes and quality of teaching, learning and assessment. 

 

3.2 Academic Advisors are expected to be currently active in their profession.  The term of 

office for candidates nearing retirement age should be determined so as not to extend more 

than 1 year beyond their expected time of retirement from full-time employment, unless 

they are still active in their profession. 

 

3.3 The standard of cognate study programmes in the Academic Advisors' current 

university/institution is one of the factors in considering their suitability for appointment.   

 

3.4 Academic Advisors are also expected to complement the international benchmarking 

efforts of PolyU, at both the programme and subject levels.  

 

 

4. Duties of Academic Advisors 

 

4.1  An Academic Advisor is expected to give advice and provide international benchmarking 

against their own institutions and other international peers where appropriate, to 

clusters/divisions on the following aspects of their quality assurance work:  

 

 (i) Quality assurance system 

 

  feedback mechanism from students, articulation partners, employers, 

External Examiners, etc. 

 action on feedback 

 

 (ii) Academic programmes and subjects   

 

  academic standards of programmes of study against the University’s 

overarching institutional learning outcomes 

 curriculum design, monitoring and review 

 articulation pathways within CPCE 

 Programme Learning Outcomes Assessment Plans (LOAP) and results, if 

appropriate; benchmarking of programme and subject outcomes, both 

intended and achieved, relative to international standards 

 syllabuses and teaching materials of sample subjects (including GUR/GE 

subjects where appropriate) 

 

 (iii) Teaching, learning, and assessment 

  alignment of teaching, learning, and assessment with intended programme 

and subject learning outcomes 

 the learning environment, academic support services 

 student learning experience 

 appropriateness of standards in the examination and other forms of 

continuous assessment 

 student achievement against the academic standards of their programmes of 

study 
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4.2 Academic Advisors should submit a report to the Dean(PCE) within 6 weeks after their 

visit to CPCE and its units.  The report should contain their findings and recommendations 

on the areas listed in Section 4.1 above, plus any other comments they may wish to make.  

The report, to be copied to the Heads of Cluster/Division and the QAC(AD) Chairman, 

will be considered and discussed by the College Board.  The Head of Cluster/Division, in 

consultation with the Directors of HKCC and SPEED, will also submit to the College 

Board comments and any actions to be taken in response to the report.   

 

 

5. Information to be Made Available to Academic Advisors 

 

 The Head of Cluster/Division, in conjunction with the Directors of HKCC and SPEED, 

should provide sufficient information to Academic Advisors to facilitate them in carrying 

out their duties.  The documents should normally be those that have already been prepared, 

for examples, annual programme review reports, sample subject syllabi, examination 

papers and marked scripts, and should include information about CPCE's philosophy and 

position on quality assurance, teaching and learning, and other relevant policy areas.   

 

 

6. Administrative Arrangements 
 

 All administrative arrangements, including liaison with the Academic Advisor, visit 

arrangements, processing of payment arrangements, forwarding of the Academic Advisor's 

report to the Dean(PCE), and submission of the report together with the response to the 

College Board, etc. will be coordinated by the Cluster/Division, in collaboration with 

HKCC and SPEED. 

 

 

7. Honorarium for Academic Advisors 

 

7.1 An annual honorarium will be paid to Academic Advisors after the completion of their 

duties, including the submission of the annual report.   

 

7.2 In the case of overseas Academic Advisors, CPCE will cover the cost of their visit to Hong 

Kong.  They will be given a lump sum to cover travel, hotel accommodation, airport tax, 

and a subsistence allowance. 

 

 

 

 

 

 

Aug 2018 
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Guidelines on the Departmental Review System for Academic Departments 

 

Introduction 

 

1. Starting from the 2008/09 academic year, the University has introduced a new quality 

assurance (QA) mechanism for academic departments, namely the Departmental Review 

(DR) system, to replace the Departmental Assessment (DA) system, under which all 

academic departments had completed 2 rounds of a DA exercise since the system was 

implemented in 1996/97.  During the 2017/18 academic year, the DR system underwent a 

major revamp, resulting in a more simplified structure with its underlying processes 

streamlined.  It is anticipated that the revamped DR system can better integrate with other 

existing QA systems that support the work of a Department, and bring about more synergy 

with our international benchmarking and branding efforts, while at the same time 

simplifying the QA procedures at the departmental level.   

 

 

Purposes and Focus of the Departmental Review System 

 

2. The Departmental Review (DR) system aims to serve 2 main purposes: 

 

(i) To be an instrument for quality assurance and enhancements in academic departments; 

and 

(ii) To be a major input for international benchmarking of programmes and subjects in 

academic standards; and in quality of teaching, learning and assessment.  

 

3. The focus of the Departmental Review exercise will be more on quality assurance and 

enhancements, and not solely on quality assessments or evaluating a Department's past 

performance.  It will also focus on international benchmarking to align with our strategic 

vision to become a world-class university. 

 

 

Review Cycle 

  

4. Each cycle of a Departmental Review will comprise 6 years.  For the first 5 years, 

preparation for the review will be undertaken through visits by the DAA and OAAs (if any), 

and their subsequent reports.  The comprehensive review will be undertaken in the 6th and 

final year of the review cycle, and a Review Panel, with ad hoc Independent Advisors, an 

internal academic member, and other members if deemed necessary will be set up for this 

specific purpose. In addition, a member of AS will be appointed as an observer with no 

voting right to the Panel during a trial period of 3 years until 2021. 

 

 

Review Mechanism 

 

5. Appointment of DAA and OAAs 

 

5.1 A leading academic from reputable local or overseas universities will be invited by the 

Department to serve as its Departmental Academic Advisor (DAA). 

 

5.2 Depending on the diversity of its programme or discipline portfolio, the Department has the 

flexibility in deciding whether any additional leading academics from reputable overseas 

universities need to be invited to serve as its Overseas Academic Advisors (OAAs).  

Appendix C 
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5.3 An OAA will perform the same duties as a DAA as mentioned in Sections 6.1 to 6.4 below. 

 

5.4. From the 2018/2019 academic year, all newly appointed DAAs and OAAs will not serve on 

the Review Panels of the DR exercises.  

  

[Note: For CPCE, academic advisors are appointed on a broad discipline rather than on a 

departmental basis, and they are expected to oversee the activities of both HKCC and SPEED 

within the broad discipline.  The operational guidelines of the Academic Advisor System for 

CPCE are attached in Appendix E.] 

 

 

6.  Visits of the DAA and OAAs (if any) in the first 5 years of each review cycle 

 

6.1 The DAA and OAAs will be invited to visit the Department for a minimum of 3 days, at 

least once every two to three years before the Review Panel exercise.    

 

6.2 After each visit, the DAA and OAAs will present a comprehensive report to the Faculty 

Dean/School Board Chairman on the Department’s work relating to its quality assurance 

system; academic programmes and subjects; teaching, learning and assessment, and 

recommend how the Department can further be enhanced in terms of benchmarking against 

the institutions the DAA and OAAs come from or other international peers where 

appropriate.  Since another QA mechanism, i.e. the Annual Operation Plan exercise, will be 

retained, the DR exercise/reports will also provide a forum for the Faculty Dean/School 

Board Chairman to comprehensively review a Department's performance over the years. 

 

6.3 The DAAs and OAAs' visits should, as far as practicable, be scheduled to tie in with a 

Departmental Advisory Committee (DAC) meeting, to enable the DAAs and OAAs to share 

with DAC members their observations pertinent to the academic activities and the future 

development of the Departments, and for the DAAs and OAAs to gauge departmental needs 

from an industry perspective.  (This Section is also applicable to CPCE.) 

  

6.4 When the DAA/OAA is not visiting the Department in a particular year, he/she will continue 

to provide comments on different aspects of academic programmes and subjects;  teaching, 

learning and assessment, as appropriate. 

 

 

7. A comprehensive review exercise in the 6th year on a Departmental or Faculty basis  

 

7.1 In the 6th year of each review cycle, a comprehensive review exercise will be undertaken by 

a Review Panel comprising the Faculty Dean and School/College Board Chairman (as the 

Panel Chairman). 

 

7.2  If the Review is undertaken on a Departmental basis, a minimum of 2 ad hoc Independent 

Advisors from reputable overseas universities (or at least 2 ad hoc Independent Advisors for 

HKCC/SPEED) will be invited to serve on the Panel, whereas if the Review is conducted 

on a Faculty basis containing all or a number of Departments offering cognate programmes 

within the Faculty, a minimum of 3 ad hoc Independent Advisors will be engaged.  In both 

scenarios, an internal academic member from other Faculty/School will also be invited.  The 

Faculty Dean and School/College Board Chairman will decide whether the addition of other 

members (who may be a DAC member from industry, or a CPCE Advisory Committee 

member from industry for HKCC/SPEED) will be beneficial to the Review exercise. In 

addition, a member of AS will be appointed as an observer with no voting right to the Panel 
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during a trial period of 3 years until 2021, facilitating the Department’s transition to the 

revamped DR process.    

 

7.3 The review exercise to be undertaken by the Review Panel will be for a duration of a 

minimum of 1 day for a Departmental-based review, or a minimum of ½ day per Department 

for a Faculty-based review.  The Review Panel will take account of (1) a brief self-

evaluation document prepared by the Department, and (2) the reports submitted by the  DAA 

and OAAs (if any) during the previous 5 years, and how the Department has addressed the 

issues raised therein to assure and enhance the academic standards and quality of its 

programmes, subjects and student learning experience.  The Review Panel will also conduct 

interviews with departmental leaders, staff and students; relevant industry representatives, 

and alumni where appropriate, and will come up with an overall report on the review 

exercise.  

 

 

8. Focus on international benchmarking 

 

8.1 To achieve the purpose of international benchmarking, the DR system requires the 

appointment of ad hoc Independent Advisors from reputable overseas universities who will 

then serve as key Review Panel members.     

 

8.2 The ad hoc Independent Advisors will comment on the academic standards of programmes 

and subjects; quality of teaching, learning and assessment; benchmarking against those 

offered by their own institutions or other international peers where appropriate.   

 

8.3 The following are the essential parameters to be measured against the benchmarked 

institutions: 

 

(i)         Academic programmes (including subjects) 

(ii) Quality of students 

(iii) Student learning experience and outcomes 

 

8.4 With regard to 8.5(i) on academic programmes, the Review Panel is required to comment 

on the baseline standard of the academic programmes.  There should also be deliberations 

at the subject level including comments on the syllabuses, teaching materials, and 

assessments of some sample subjects (including GUR subjects), and the benchmarking of 

the programme and subject outcomes, both intended and achieved, relative to international 

standards. A template for the Department Review (DR) Report is attached in Annex I. 

 

 

9. Departmental response 

 

 9.1 The Department will prepare a response to the DR report by the Review Panel, which will 

then be considered by the Faculty/School/College Board.  In areas where the Department 

does not deem it appropriate to take the Review Panel’s advice, the Faculty/School/College 

Board will adjudicate on the course of action to be adopted. 

 

 

Involvement of Academic Department 

  

 10. Nomination of DAA, OAA (if any) and ad hoc Independent Advisors 

   

 10.1 In the case of the appointment of the DAA/ OAA, and ad hoc Independent Advisors the 

nomination should be submitted to the Chairman of the QAC(AD) for approval via the 
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Faculty Dean/School Board Chairman.  For details of the DAA/OAA and Independent 

Advisor appointment and nomination form, please refer to Appendix D.  Further details of 

the appointments of Academic Advisors for CPCE are given in Appendix E.  

 

10.2 Under both the Department-based and Faculty-based DR, each academic Department shall 

submit its nomination of a minimum of 2 leading academics from reputable overseas 

universities to serve as ad hoc Independent Advisors on the Review Panel to the Chairman 

of the QAC(AD) for approval via the Faculty Dean/School Board Chairman.  For the 

Faculty-based DR, the Faculty/School Board Chairman will also decide on the number of 

ad hoc Independent Advisors, subject to a minimum of 3 for the approval of the Chairman 

of the QAC(AD). 

 

 11. Documentation requirements 

 

 11.1 An academic Department under review will not be required to prepare any additional 

documentation for the DAA and OAA’s visits.  DAA and OAA will review the annual 

programme review reports, sample subject syllabi, examination papers and marked scripts.  

For the 6th year Review Panel exercise, the Department will only be required to prepare a 

brief self-evaluation document, and to collate any documentation previously prepared, for 

examples, DAA and OAA’s reports as part of the quality assurance and enhancement 

procedures.   

 

 12. Response to DR report 

 

 12.1 The academic Department shall submit its response to the DR report made by the Review 

Panel to the respective Faculty/School/College Board for consideration (Ref. Section 9.1).    

Since the Board may need to make a decision on certain issues, and to ensure the ‘objectivity’ 

of this process, the Faculty/School/College Dean (as owner of the DR system) can decide 

whether the Head of Department and any other departmental representatives should be 

excused from the deliberations (For practical reasons, this section will not be applicable if 

the said SB meeting is to be chaired by the School Dean). 

 

            12.2  The academic Department shall provide an interim update to the Faculty/School/College 

Board 3 years after the DR Panel exercise has been conducted. 

 

 

Involvement of Faculty Dean and School/College Board Chairman 

 

 13. The Faculty Dean and School/College Board Chairman will be the owner of the DR system 

in the Faculty/School/College concerned.  He/She will, at the recommendation of the Head 

of academic Department, endorse the appointment of ad hoc Independent Advisors and 

decide their number to serve as members of the Review Panel for the approval of the 

Chairman of QAC(AD). 

 

 14. For the Review Panel exercise in the final year of each 6-year cycle, the Faculty Dean and 

School/College Board Chairman will: 

 

(i) chair the Review Panel;  

 

(ii) nominate, for the approval of Chairman of QAC(AD) an internal member from 

another Department/School  to serve as  a member of the Review Panel;  
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(iii) appoint a member of AS as an observer with no voting right to the Review Panel as a 

resource and liaison person, facilitating the Department’s transition to the revamped 

DR process; 

 

(iv) invite, as deemed beneficial to the review exercise, a local industry member (who can 

be a DAC member from industry, or a CPCE Advisory Committee member from 

industry for HKCC/SPEED), to be a member of the Review Panel; and 

 

(v) present the Faculty/School/College report to QAC(AD) on the DR Panel exercise(s) 

conducted during the past year.  A template for this Faculty/School/College Report is 

attached in Annex II.   

 

15. The Faculty Dean and School/College Board Chairman will submit a written report to 

QAC(AD) on the comments/observations or recommendations gathered from an interim 

update 3 years after the DR panel exercise has been conducted. 

 

 

Remuneration for DAA/ OAA and ad hoc Independent Advisor  

 

 16. The current remuneration package for external specialists will be applicable to the DAA, 

OAA and ad hoc Independent Advisor as follows:  

 

(i) Departmental Academic Advisor (DAA) [or Academic Advisor for CPCE] and 

Overseas Academic Advisor (OAA) will receive an honorarium per annum, as at 

present. 

 

(ii) Ad hoc Independent Advisors will receive an honorarium per annum, following the 

rate previously used for overseas panel members of a DR exercise. 

 

17. For other expenses arising from their visits to an academic Department the DAA (or 

Academic Advisor for CPCE) and OAA will be reimbursed at the same rate currently 

applicable to all categories of external specialists.  

 

 

 

Aug 2018 
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Departmental Review (DR) Report Template 

 

Please benchmark the following aspects of the Department’s work against your own institutions or 

other international peers: 

 

1 Academic programmes (including subjects) 
 

Please comment on the baseline standard of the academic programmes, including but not limited to the 

following aspects: 

 the level of competence as represented by the programme learning outcomes, compared with 

relevant institutional learning outcomes (HD/Ug/TPg/RPg) and external reference points such as 

HKQF generic level descriptors, professional accreditation and registration requirements (e.g. 

AACSB, HKIE, NCHK), government recognitions, as appropriate 

 the minimum number of credits required for graduation (and other graduation requirements, as 

appropriate), compared with international standards for similar programmes 

 the threshold standards of subject level student assessments, compared with similar subjects in the 

benchmarked institution/programmes  

 

There should also be deliberations at the subject level including comments on the syllabuses, teaching 

materials, and assessments of some sample subjects (including GUR subjects), and the benchmarking of 

the programme and subject outcomes, both intended and achieved, relative to international standards. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Annex I to Appendix C 
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2 Quality of students 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

3 Student learning experience and outcomes 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

4 Other focus areas as requested by the Department (optional) 

 

 

 

5 Any other comments (optional) 

 

 

 

 

  



  MAY 2018 

 

DRAFT POLYU INSTITUTIONAL SUBJECT GRADING DESCRIPTORS (TO BE REFINED) 

Subject 
grade 

Short description 
Elaboration on subject grading description 

A Excellent Demonstrates excellent achievement of intended subject learning outcomes by being able to skillfully use 
concepts, solve complex problems, shows innovative and critical thinking in unfamiliar situations; and to express 
the synthesis of ideas or application in a manner that is logical and comprehensive. 

B Good Demonstrates good achievement of intended subject learning outcomes by being able to use the appropriate 
concepts, handle problems and materials encountered in the subject, analyzing issues critically and making well-
grounded judgements in familiar or standard situations in a manner that is logical and comprehensive. 

C Adequate/Acceptable/ 
Satisfactory 

Demonstrates adequate/acceptable/ satisfactory achievement of intended subject learning outcomes by being 
able to handle relatively simple problem, shows some capacity for analysis, and making judgements in most (but 
not all) familiar and standard situations in a manner that is broadly correct but is fragmented. 

D Marginal Demonstrates marginal achievement of intended subject learning outcomes by being able to deal with relatively 
simple problems, make basic comparisons, connections and judgments, to state and sometimes apply the 
principles of the subject matter learnt in the subject to some simple and familiar situations. 

F Fail Demonstrates inadequate achievement of intended learning outcomes by poor knowledge and understanding of 
the learning outcomes, no evidence of analysis, often irrelevant or incomplete. 

Note 1: Marking rubrics aligned with these grade descriptors need not include all aspects of the grade descriptor 

Note 2: Marking rubrics aligned with these grade descriptors may include other aspects aligned with particular subject matter or field of study requirements but are not included in the grade descriptor 

Marking rubrics aligned with these Grade Descriptors may take one of three suggested forms: 

1. Holistic marking rubrics 

2. Analytic marking rubrics 

3. Item structure marking rubric 

The holistic and analytic rubrics may be appropriate to assessment items asking for open ended responses such as essays, research reports, oral presentations, capstone reports etc. – qualitative responses 

The item structure rubric may be appropriate to assessment items composed of parts of increasing complexity such as more quantitative items, with each part aligned with the marking rubric descriptor - quantitative responses 
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Proposed Learning Outcomes for Graduates of Research Postgraduate Programmes 

 

Policy and Guidelines 
 

1. Background 

 

1.1 The PhD and MPhil degree programmes aim to provide rigorous training to students who 

aspire to become researchers or scholars capable of conducting independent and original 

research, and producing research findings that are relevant and significant to their chosen 

field of specialisation. The objectives of the programme of study are to equip students 

with the knowledge, skills and abilities to perform a piece of investigative work of 

substance with rigour and wit. 

 

1.2 Upon consultation with departments in May 2017, the University arrived at a set of broad 

intended learning outcomes to serve as a common basis for research postgraduate 

programmes. This document specifies the broad learning outcomes and clarifies the 

policy and guidelines regarding the specification of learning outcomes for research 

postgraduate programmes. 

 

2. Policy and Guidelines 

 

2.1 The intended learning outcomes detailed in this document apply to students enrolled on 

all research postgraduate programmes, irrespective of the mode of delivery (whether they 

are full-time or part-time) and expected length of study. 

 

2.2 Departments and programme teams are expected to interpret the intended learning 

outcomes in the context of their discipline and consider them alongside the society’s 

expectations in the formulation of programme outcomes. 

 

3. Institutional Learning Outcomes (Research Postgraduate Programme) 

 

3.1 Three learning outcomes are believed to be broadly applicable to all research 

postgraduate programmes – all graduates of research postgraduate programmes are 

expected to be able to demonstrate research and scholarship excellence, originality, and 

lifelong learning capability. Sections 3.2 to 3.4 articulate the expected level of attainment 

of these learning outcomes for graduates of research postgraduate programmes. Where 

appropriate, programmes are expected to contextualise the learning outcomes so that 

they become a meaningful and integral part of the learning experience that a student 

would gain through the programme. 

 

3.2 Research and Scholarship Excellence: 

MPhil graduates of PolyU should demonstrate advanced competence in research 

methods, possess in-depth knowledge and skills in their area of study and attain the 

ability to apply their knowledge and act as leaders in analyzing and solving identified 

issues and problems in their area of study.  They should also be able to 

disseminate/communicate effectively their research findings in publications, conferences 

and classrooms. 

 

PhD graduates of PolyU should demonstrate state-of-the-art expertise and knowledge in 

their area of study, possessed superior competence in research methodologies and 

contribute as leaders in creating new knowledge through analysis, diagnosis and 
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synthesis.  They should also be able to disseminate/communicate their research ideas and 

findings effectively and efficiently in publications, conferences and classrooms. 

 

3.3 Originality: 

MPhil graduates of PolyU will be versatile problem solvers with good mastery of 

critical and creative thinking methodologies. They can generate practical and 

innovative solutions to problems in their area of study. 

 

PhD graduates of PolyU will be able to think out of the box. They will be innovative 

problem solvers with excellent mastery of critical and creative thinking methodologies. 

They will create original solutions to issues and problems pertaining to their area of 

expertise and the society in general. 

 

3.4 Lifelong learning capability: 

MPhil graduates of PolyU will have an enhanced capability for continual professional 

development through inquiry and reflection on knowledge in their area of study. 

 

PhD graduates of PolyU will demonstrate the ability to engage in an enduring quest for 

knowledge and an enhanced capability for continual academic/professional 

development through self-directed research in their area of study. 
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The Hong Kong Polytechnic University 
School of Hotel and Tourism Management 

 
Report of equivalence checks on the Doctor of Hotel and Tourism Management (D.HTM) 

programmes offered in Hong Kong and mainland China  
 
1.    Equivalence in the nature and volume of the learning in completing the programme  

 
A thorough comparison was conducted between the definitive programme documents of 
D.HTM Hong Kong and D.HTM China.  
 
As shown in Appendix I, the program structures of both programme are identical. Both 
D.HTM programmes consist of seven compulsory subjects (21 credits), two electives subjects 
(6 credits), a residential workshop (zero credit) and a thesis (24 credits). The compulsory 
subjects, residential workshop and thesis offered in both D.HTM programmes are the same.  
 
The normal duration of study for part-time students is 5 years in both programmes. The 
admission requirements are also the same, except for those referring to English proficiency 
because the medium of instruction is bilingual (Chinese/English) in the case of the D.HTM 
China programme. In the D.HTM China programme, applicants are provided with the option 
of either meeting the Chinese mainland’s College English Test (CET) Band 6, or of passing an 
English written test equivalent to CET Band 6. Both programmes comply with PolyU academic 
regulations and procedures and hence with the regulations applicable to assessment and 
progression. 
 
The two programmes have identical requirements for graduation and for the granting of an 
award. The intended learning outcomes are also equivalent for both programmes.  
 

2.  Grade comparability on D.HTM subjects  
 
The subject lecturers concerned, regardless of the D.HTM Hong Kong and D.HTM China, are 
required to deliver the subject contents in accordance with the subject intended learning 
outcomes, assessment tasks and assessment rubrics stipulated on the subject description 
form. It is noted that the assessment criteria and subject intended learning outcomes are also 
aligned in the rubrics.  
 
It can be demonstrated in the schemes of work for HTM6008 (Hotel and Tourism Management 
Research Seminar) among the D.HTM HK and D.HTM China programmes.  The subject lecturer 
used the same assessment tasks including research project, written report and class 
participation to evaluate students’ performance and determine whether students managed 
to satisfy particular subject learning outcomes. They also provided criterion-referenced 
rubrics in different assessment tasks in the scheme of work for students’ reference.  
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Given the above, it can be shown that a particular letter grade given to a student should be 
commensurate with his/her academic performance according to the criterion-referenced 
rubrics stipulated in the scheme of work. Students’ sample works at different grade level 
provided in Appendix II were also compared and it was found that the grade given to students 
represented the corresponding academic standard.   
 
However, it was noted that the volume, criteria and weightings of the same assessment task 
across these two programmes could be slightly different. In other words, the subject lecturer 
was bestowed academic liberty to adjust the academic criteria despite following the 
stipulations on the subject description form.  
 
The subject description form and schemes of work for HTM6008 are presented in Appendix 
III - V for reference.  

 
3. Classification comparability  
 

Neither D.HTM programme applies an award classification to students who are eligible for 
graduation. Furthermore, the D.HTM theses which may be considered as capstone projects 
are also ungraded (students receive no classification). Point three is considered to be 
inapplicable to the two D.HTM programmes. 

 
4. Comparability of teacher qualifications  
 

A list of the subject lecturers in both programmes is provided in Appendix VI. In the D.HTM 
China programme, all subjects were taught by full time SHTM academic staff members with 
the exception of two compulsory subjects - HTM6002 Theories and Concepts in Tourism and 
HTM6006 Quantitative Research Methods for Hotel and Tourism Management. The two 
subjects HTM6002 and HTM6006 were taught by full-time senior Zhejiang University (ZU) 
academic staff. One of the staff members is an internationally recognized full Professor and 
Director of the ZU Department of Tourism and Hotel Management, whilst another staff 
member is an Associate Professor who received her Doctor of Philosophy from SHTM and is 
hence a distinguished alumna.  
 
The above arrangement is believed to ensure the equivalent nature and quality of teaching 
across both programmes.   

 
5. Equivalence in QAE practice 
 

Both programmes follow the same QAE procedures and generate equivalent documentation 
as listed in Appendix VII. The documentation in 2016/17 Academic Year can be provided for 
inspection purpose as and where necessary. 
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6. External confirmation 
 

Since the D.HTM China programme was not yet offered at the time of the previous 
departmental review, the external confirmation of equivalence is inapplicable.  
 
In the recent Departmental Academic Advisor (DAA) report in 2017, the DAA expressed no 
discrepancies or negative comment concerning the HK and China D.HTM programmes apart 
from some concern about the future staffing of thesis supervision in the China programme. 
The DAA provided a highly positive overall assessment on the quality of D.HTM-China 
programme. It was stated in the report that: “so far the SHTM programmes on the mainland 
appear to be model examples of international programming and partnerships.” Such 
complimentary remarks within the DAA assessment provide good evidence on how the two 
D.HTM programmes have been striving to ensure comparable and consistent quality of 
teaching and learning in both HK and China.       

 

16 August 2018
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Appendix I  
School of Hotel and Tourism Management 

Doctor of Hotel and Tourism Management (D.HTM) 
(24036 - Hong Kong) & (24041 - China)   

 
Programme name Doctor of Hotel and Tourism Management 

 (HK) 
 

Doctor of Hotel and Tourism Management 
 (China) 

 
Mode of study Mixed mode  Part-time 

Normal duration 5 years (part-time) 
2.5 years (full-time) 

5 years (part-time) 
No full-time mode is available 

Medium of Instruction English  
 

Bilingual (Chinese/ English) 

Admission requirements Students should possess an MSc in Hotel and Tourism 
Management or equivalent. 

In addition, students are required to have: 

• a minimum of one year of full-time teaching experience in 
tourism and/or hotel management at a recognized post-
secondary institution plus at least one year of work 
experience at the supervisory or managerial level in the hotel, 
tourism or related industries;  OR 

• substantial and relevant working experience (of normally not 
less than four years at the supervisory or managerial level in 
the hotel, tourism or related industries); OR 

• at least five years teaching experience in tourism and/or hotel 
management.  

• English language^   

- A minimum score of 580 (paper based) or 237 (computer 

Students should possess an MSc in Hotel and Tourism 
Management or equivalent. 

In addition, students are required to have: 

• a minimum of one year full time teaching experience in 
tourism and/or hotel management in a recognized post-
secondary institution plus at least one year of work 
experience at the supervisory or managerial level in the hotel, 
tourism or related industries; OR 

• substantial and relevant working experience (of normally not 
less than four years at the supervisory or managerial level in 
the hotel, tourism or related industries); OR 

• at least five years teaching experience in tourism and/or hotel 
management.  

• English language^   

- A minimum score of 580 (paper based) or 237 (computer 



Programme name Doctor of Hotel and Tourism Management 
 (HK) 

 

Doctor of Hotel and Tourism Management 
 (China) 

 
based) or 92 (iBT based) in TOEFL; OR 

- An overall band score of 6.5 in the IELTS.   

 

based) or 92 (iBT based) in TOEFL; OR 

- An overall band score of 6.5 in the IELTS;  OR 

- Chinese mainland's College English Test (CET) Band 6 or 
above ; OR  

- A minimum score of 50% in the English written test 
equivalent to Band 6 of College English Test (CET-6).  

Credit requirements for 
graduation 
 

Students are required to complete 51 credits for graduation. The 
51 credits consist of a residential workshop (zero credit), seven 
compulsory subjects (21 credits), two electives subjects (6 credits) 
and a thesis (24 credits).  
 
Residential Workshop (Zero credit) 

� HTM6001 – Residential Workshop  
 
Compulsory subjects (21 credits - composed of 7 subjects, 3 credits 
each) 

� HTM6002 – Theories and Concepts in Tourism 
� HTM6004 – Environmental Analysis and Strategies in Hotel 

and Tourism Management 
� HTM6005 – Asian Paradigm in Hospitality Management 
� HTM6006 – Quantitative Research Methods for Hotel and 

Tourism Management 
� HTM6007 – Qualitative Research Methods for Hotel and 

Tourism Management 
Education/NTO Specialism Note  
� HTM6003 – Hotel and Tourism Management Education 
� HTM6008 – Hotel and Tourism Management Research 

Seminar 
Industry Stream Specialism Note 

Students are required to complete 51 credits for graduation. The 
51 credits consist of a residential workshop (zero credit), seven 
compulsory subjects (21 credits), two electives subjects (6 credits) 
and a thesis (24 credits).  
 
Residential Workshop (Zero credit) 

� HTM6001 – Residential Workshop  
 
Compulsory subjects (21 credits - composed of 7 subjects, 3 credits 
each) 

� HTM6002 – Theories and Concepts in Tourism 
� HTM6004 – Environmental Analysis and Strategies in Hotel 

and Tourism Management 
� HTM6005 – Asian Paradigm in Hospitality Management 
� HTM6006 – Quantitative Research Methods for Hotel and 

Tourism Management 
� HTM6007 – Qualitative Research Methods for Hotel and 

Tourism Management 
Education/NTO Specialism Note  
� HTM6003 – Hotel and Tourism Management Education 
� HTM6008 – Hotel and Tourism Management Research 

Seminar 
Industry Stream Specialism Note 



Programme name Doctor of Hotel and Tourism Management 
 (HK) 

 

Doctor of Hotel and Tourism Management 
 (China) 

 
� HTM6010 – Innovations in Hospitality Management 

Solutions 
� HTM6011 – Hotel and Tourism Senior Executive Seminars 

 
Note: Students can select two subjects in either Education/NTO 
Specialism or Industry Stream Specialism. They can also choose 
any one of the subjects in each specialism.  
 
Elective subjects (6 credits) 
Students can take any 2 subjects (3 credits each) from the 
following sets:  

� Subjects from other specialism  
� HTM6009 – Independent Study in Hotel and Tourism 

Management 
� HTM6014 – Structural Equation Modeling 
� Specialist subjects from the other stream (students in the 

'Academic/NTO' stream may select HTM 6010 and/or 6011 
and students in the 'Industry' stream may select HTM6003 
and/or HTM 6008) 

� Subjects from the MSc programmes 
� A maximum of one doctoral-level subject from outside the 

SHTM, subject to the approval of the Programme Leader 
 
Thesis (24 credits) 
The Thesis component consists of two subjects:  

� HTM6110 – DHTM Thesis I (Proposal) (12 credits) 
� HTM6120 – DHTM Thesis II (Thesis) (12 credits) 

   
 

� HTM6010 – Innovations in Hospitality Management 
Solutions 

� HTM6011 – Hotel and Tourism Senior Executive Seminars 
 
Note: Students can select two subjects in either Education/NTO 
Specialism or Industry Stream Specialism. They can also choose any 
one of the subjects in each specialism.  
 
Elective subjects (6 credits) 
Students can take any 2 subjects (3 credits each) from the 
following sets:  

� Subjects from other specialism  
� HTM6009 – Independent Study in Hotel and Tourism 

Management 
� HTM6012 – Quantitative Methods II for Hospitality and 

Tourism Management 
� Specialist subjects from the other stream (students in the 

'Academic/NTO' stream may select HTM 6010 and/or 6011 
and students in the 'Industry' stream may select HTM6003 
and/or HTM 6008) 

� Subjects from the MSc programmes 
� A maximum of one doctoral-level subject from outside the 

SHTM, subject to the approval of the Programme Leader 
 
Thesis (24 credits) 
The Thesis component consists of two subjects:  

� HTM6110 – DHTM Thesis I (Proposal) (12 credits) 
� HTM6120 – DHTM Thesis II (Thesis) (12 credits) 

   
 

Intended learning 
outcomes 

Same – all outcomes are identical  



Programme name Doctor of Hotel and Tourism Management 
 (HK) 

 

Doctor of Hotel and Tourism Management 
 (China) 

 
 
Programme structure 
 
 

Same – both D.HTM programmes consist of seven compulsory subjects (21 credits), two electives subjects (6 credits), a residential 
workshop (zero credit) and a thesis (24 credits).    

 
Curriculum The compulsory subjects, residential workshop and thesis offered in both D.HTM programmes are the same.  

The only difference is the pool of elective subjects Note available for students’ selection in each academic year.  

Note: Amid the elective subjects, HTM6014 - Structural Equation Modeling is offered in the prescribed curriculum of D.HTM Hong Kong 
programme while HTM6012 – Quantitative Methods II for Hospitality and Tourism Management (HTM6012) in D.HTM China 
programme. The predecessor of HTM6014 is HTM6012. Except the subject title and pre-requisite requirements, all subject contents 
including the intended learning outcomes, teaching methodology and assessment methods are identical in these two subjects. In D.HTM 
Hong Kong programme, the subject title was changed with an aim to better reflect the subject contents, coupled with a few minor 
updates on the pre-requisite requirements.  Nevertheless, the changes concerned were not updated in the D.HTM China programme 
because such changes were deemed relatively minor and not necessarily sent to the Ministry of Education in mainland China for review. 

Regulations for 
assessment and 
progression 
 

Same – in compliance with the PolyU’s academic regulations and procedures 

Award to which the 
programme leads 

Same  

^   For applicants whose English is not their first language or whose bachelor's/ master’s degree is not obtained from an English medium institution. 
 



 Appendix VII 

 

School of Hotel and Tourism Management  

Doctor of Hotel and Tourism Management (D.HTM) 

(24036 - Hong Kong) & (24041 - China)   

 

 
No. 

 
Document D.HTM (Hong Kong)  D.HTM (China)  

 
1 Annual programme review reports � � 

 
2 Programme learning outcome 

assessment plans (P-LOAPs) � � 

 
3 Programme Learning outcomes 

assessment results � � 

 
4 Follow-up actions in AOPS � � 

 
5 
 

Minutes of Student-Staff Consultative 
Group meetings � � 

 
6 SARP � � 

 
7 
 

BoE � � 

8 Board’s approval for admitting 
applicants without the approved 
qualifications 

� � 

� : D.HTM China programme does not have any applicants without the approved qualifications since its 
inception.  

Note: The above-mentioned documentation in 2016/17 Academic Year can be provided for inspection 
purpose as and where necessary. 

 



The	report	was	discussed	at	the	Working	Group	on	Innovative	Learning	Spaces	and	minor	revisions	were	made.	
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1. Executive Summary 

     PolyU aims to provide “1flexible, agile, technology-enabled learning environments that foster curiosity, 

innovation and creativity, support academic endeavours, afford collaborative and interdisciplinary learning 

opportunities and engage students in a welcoming community of learning”. To achieve this, the 

traditional-style lecture theatres and classrooms will be transformed into modern, technology-

enabled learning spaces and environments that will support innovative pedagogical approaches 

and promote student engagement. There will also be increased capacity and use of informal and 

‘distributed’ learning spaces to facilitate learning outside of the formal classroom environment. 

To aid the processes of planning, designing, creating, overseeing and managing the 

new/renovated learning spaces needed by PolyU and to help in cost-containment, clear guiding 

principles and information on standards are required. It is these that this Report aims to provide.  

     In Section 2, background, scope, aims and purpose of the work are given. In Section 3, 

stakeholder perspectives, learning space needs analysis and benchmarking issues are reflected 

upon, as these influence planning, design and standards. In Section 4, there is discussion of the 

current learning space situation at PolyU, its Vision for the future, and the different types of 

learning spaces/environments and ‘learning precincts’ that are needed to support pedagogical 

innovations and embed the flexibility, connectivity and resilience needed to adapt to changes in 

the way that students learn and teachers teach. In Section 5, there are design tips for learning 

spaces in relation to pedagogical, technological and space issues, along with 100 guiding principles 

for planning, design, AV/IT provision, ambience and fitting out, management, oversight of and 

preparation for future developments in new/renovated learning spaces. A list of useful and 

detailed sources of further information on modern learning space design, AV/IT infrastructure, 

and technical standards for construction and fitting out of learning spaces is also given in Section 

5. Section 6 presents a summary of the main recommendations with brief rationale for each. 

     The recommendations presented express the views of the Consultant, and are based on best 

practice and information from academic, professional and commercial sources of expertise and 

experience in modern learning space design, as well as the work of WG DCFELT/ILS. The 

information and recommendations in this Report are intended to act as a guide and resource to 

help PolyU modernize and ‘future proof’ its learning spaces, adopt cycles of review and action for 

continuous improvement, and create a welcoming, technology-enabled, adaptable, user-focused 

learning environment that will inspire and support pedagogical innovations and promote enquiry-

based and sustainable learning in the years to come. 

																																																								
1 As agreed in May 2017 by the PolyU 2018/19 – 24/25 Strategic Planning Sub-Working Group on Modernised 
Teaching and Learning Venues 
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2. Background, Scope, Aims and Purpose 
 

Background 

The traditional didactic mode of teaching is being replaced largely by more interactive, student-

centred and innovative pedagogical approaches, increasingly supported by new forms of 

information technology and advanced audio-visual tools. The change from teacher-focused to 

student-centred education requires adaptations, flexibility, innovations and resilience in the 

physical and non-physical learning environments as well as re-thinking of learning support 

needs and facilities management services. Currently at PolyU, effective adoption of new 

educational approaches is hindered by the traditional, outmoded ‘fixed’ design of most of the 

existing general classrooms and lecture theatres. The learning environment needs to be 

revitalized to provide the diverse mix of modern and technology-enabled spaces needed for 

active, collaborative, effective and sustainable learning. In recognition of this, the Working 

Group on Development of Campus Facilities and Environment for Learning and Teaching (WG 

DCFELT) was set up by the Deputy President and Provost in September 2013, and was tasked 

with reviewing the existing learning spaces, soliciting change ideas, piloting the creation of 

new spaces and facilities, and advising on plans for future renovation and revitalization of the 

learning environment at PolyU. In 2016 the WG was renamed as the Working Group on 

Innovative Learning Spaces (WG ILS), and the Terms of Reference were expanded to include 

planning and overseeing the creation of new and upgraded learning spaces. To help steer the 

various processes and the different parties involved, and to help contain costs and meet 

stakeholder needs, it was agreed that guiding principles and standards for the design, creation, 

oversight and management of new/ renovated learning spaces are needed. This forms the 

context for this work and Report, in which recommendations are given in blue italics text. 

 
Scope 

This Report aims to provide a comprehensive and clear guide to aid the planning, design, 

creation, oversight and management of new/renovated learning spaces at PolyU. To 

contextualize and add value to the guiding principles and recommendation given, much 

consideration was given to the different types of learning spaces and environments needed in 

the modern university, their characteristics and purpose(s), and the needs and perspectives of 

the major stakeholders. Nonetheless, the scope of the work was limited due to time and resource 

constraints. Also, while the overall University learning environment encompasses the entire 
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Campus and extends to off-Campus access to PolyU resources such as Library facilities, the 

Learning Management System (currently Blackboard) and technology-enabled student-student 

and student-staff communication, among others, this Report focuses only on the facilities, 

spaces and tools that are directly related to learning and teaching activities and that are available 

on Campus to all students and staff. Spaces managed by individual academic units, teaching or 

research laboratories, project rooms and staff offices, as well as leisure and refreshment 

facilities are outside of scope. It is noted also that restrictions on space, pre-existing fixed 

structural features, funding limitations and other special considerations may mean that not all 

recommendations and guiding principles presented can be applied to every learning space.  

 

The very rapid developments in AV/IT and in materials science, and changes in building laws 

and safety regulations mean that specifications for these components change, and what is fit for 

one particular space may not suit the needs of another. Therefore, for AV/IT elements, 

mechanical and electrical systems, construction materials, furnishings and finishes, the 

recommendations focus on guiding principles and desirable features. Detailed specifications 

for these components rightly fall within the remit of the University’s specialized support units, 

such as the Information Technology Services Office (ITS), the Facilities Management Office 

(FMO), the Campus Development Office (CDO) and the Health, Safety and Environment 

Office (HSEO). It is noted that ITS produced a comprehensive inventory and guide for AV/IT 

learning space provision at PolyU, and this was endorsed by WG DCFELT/ILS. This document 

describes different levels (I, II, III) of provision for different learning spaces (please refer to 

Appendix 1 for a brief explanation of the different technology levels). ITS has a planned cycle 

of regular upgrades to keep the AV/IT guide and provision across all levels up-to-date and fit 

for purpose. Still, detailed specifications for fixtures and fittings such as construction materials, 

ventilation, sound and lighting systems, acoustics, projector and monitor resolution, screen 

sizes and materials, floor coverings, fabrics, paint finishes etc. are best left to the experts in the 

relevant fields2. Nonetheless, these elements of learning space provision should adhere to the 

University agreed design principles and guidelines, meet internationally accepted norms and 

local legal requirements. Furthermore, their selection/purchase should be guided by best 

																																																								

2 To help inform the decisions of these units, there are detailed guidelines and specifications on learning spaces 
design, construction, layout and furnishings from professional and commercial associations and organizations. A 
list of useful sites is given in Section 5 of this Report.  
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practice and what meets PolyU’s needs, rather than being based mainly on cost or what has 

been used in the past.  

 

Aims 

The recommendations in this Report are made with the primary aim of facilitating the design, 

creation and management of new/renovated learning spaces and environments so that they meet 

the learning and teaching needs of the University in the next few years. Attention has been paid 

to ‘future-proofing’ the new learning spaces so they are resilient to change and remain fit for 

purpose despite the rapidly changing educational environment, and guiding principles, 

desirable features and standards were considered in relation to: 

o Physical space –  purpose, characteristics, and space per student requirements of the different types 

of learning space needed 

o Design and layout - accessibility, adaptability, flexibility, mobility, visibility, lighting, sound, 

ambient noise, safety, and security 

o Aesthetics – comfort, furnishings, colour, ambience, cleanliness, condition  

o Connectivity – AV/IT facilities; ‘virtual spaces’; layout of physical space for lines of sight, acoustics; 

connecting formal classroom learning to the informal learning spaces to create a ‘seamless’ 

community of learning 

o Planning, management and learning support needs for renovated and innovative learning spaces and 

upgraded AV/IT provision 

 

Purpose 

The recommendations and comments in this Report put learning and teaching to the fore, and 

are presented in order to help guide the University in relation to the:   

o Processes and principles by which new/renovated learning spaces are designed to be fit for purpose 

now and in the future 

o Planning, design, creation, management and oversight of new/renovated learning spaces in cycles of 

continuous improvement 

o Evaluation of new/renovated learning spaces in regard to their purpose and acceptability to major 

stakeholders 

o Provision of an integrative platform of planning and support needed for the effective use, 

management, oversight and planning of new/renovated learning spaces for continuous improvement 

of the learning environment at PolyU  
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3. Focus and Approach: Information Sources, Stakeholder Considerations, 

Benchmarking and Building on Experience 

 

Information Sources and Stakeholder Considerations  

In preparing this Report, the Consultant reviewed the Minutes and decisions of the WG 

DCFELT/ILS 3 , examined feedback received on recently renovated learning spaces, and 

discussed various aspects of learning space design/standards with Members of the WG ILS, 

AVP(L&T) and the Director of ITS. The recommendations were informed also by a 

comprehensive visual audit of learning spaces, student and staff surveys of learning spaces, and 

an ITS audit of AV/IT provision of the 210 lecture theatres and general classrooms in PolyU. 

The Consultant participated actively in the three meetings of the Sub-Working Group on 

‘Modernised Teaching and Learning Venues’ (held on 24th April, 27th April and 2nd May 2017), 

and in the WG ILS meeting of 31st May 2017. In addition, the Consultant sought information 

from leaders in the planning, design and creation of new and innovative learning spaces from 

the academic, professional and commercial arenas, and specific examples of design principles 

standards and desirable features of modernized and innovative learning spaces were identified.  

 

The different needs and perspectives of the major stakeholders in the revitalization of the 

learning environment at PolyU were considered also (Table 1). The major stakeholders are the 

students, the staff and the University, but there are others. For students and staff, the quality of 

learning and teaching and a sense of belonging, satisfaction and well-being on Campus are key 

considerations in the design of new/renovated learning spaces. For the University, its alumni 

and partners, and for the wider community and University funders, effective forward planning 

for continuous improvement, financial responsibility, safety, cost-effectiveness, and providing 

exemplars of good practice in modern learning space provision with high student and staff 

satisfaction are vital reputational and accountability considerations. Other parties that have an 

accountability and reputational stake in the revitalization endeavour include CDO, FMO, ITS, 

HSEO, EDC, the Library, and other planning and support groups that are directly involved in 

any stage of planning, design, creation, evaluation, use and management of the renovated/new 

learning spaces/environments. External architects, design consultants and contractors all have 

																																																								
3 It is noted that the Consultant Chaired WG DCFELT from 2013 to 2016, and was a full time member of academic 
staff at PolyU for many years. The Consultant retired from her position of Chair Professor of Biomedical Science 
in September 2016. 
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a stake in relation to their reputation and professional standing, as these will suffer if the 

new/renovated space does not meet the client’s needs. 

 

A Note on WG ILS and the Need for a Co-ordinator of Learning Spaces and Support and 

a Consultant with education design/architecture background 

The WG ILS, which has a membership of representatives from academic staff, Students’ Union, 

ITS, EDC, Library, AS, CDO and FMO, offers a ‘cross-functional team’ to provide an 

integrative platform of planning, design, creation, promotion, support, management, evaluation 

and oversight of revitalized learning spaces. However, this is a complex combination of 

responsibilities, and all members of WG ILS have other roles and responsibilities to meet.  

Therefore, to help drive the work of WG ILS it is recommended that a full-time 

Co-ordinator of Learning Spaces and Support and a Consultant with education 

design/architecture background are appointed.  

 

The Consultant should work closely with WG ILS members and ensure continuity and 

consistency across all learning space renovation projects. 

 

The Co-ordinator would be a member the WG ILS, and work closely with AVP (L&T) and WG 

ILS members and other key stakeholders to, among others: 

 Facilitate communication between and help integrate the activities of all parties and units 

represented in WG ILS in relation to new/renovated learning spaces needs, planning, provision, 

evaluation and support 

 Attend learning space workshops and conferences and bring back examples of good practice and 

innovative ideas 

 Help evaluate, promote and showcase learning space developments, highlighting how they support 

innovative approaches to learning and teaching at PolyU and identifying areas for improvement  

 Facilitate external networking with leaders in the field 

 Gather innovative ideas from PolyU staff and students 

 Identify how learning spaces are used for innovative teaching approaches and to support student 

engagement, and so help inform future plans for learning space renovation or refinement 

 Perform a needs analysis for planning of new/renovated learning spaces, involving visual 

inspection and the views of students and staff, and with PolyU’s strategic goals in mind  

 Ensure that students and teaching staff are involved in the decision making around learning space 

renovation and support 

 Follow-up on feedback/complaints received by WG ILS (directly and via individual support units) 

and communicate action taken or planned to the WG ILS and the wider PolyU community 
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Table 1. Needs and Perspectives of Different Stakeholders in the Modernization of Learning Spaces at PolyU 
 

Stakeholder Perspective Needs 

End Users 

(Students 

and 

Academic 

Staff) 

Quality of learning and 

teaching; 

The wider student and staff 

experience (satisfaction, well-

being, belonging); 

Perception of PolyU as Alma 

Mater and employer; 

Developmental opportunities in 

use of innovative learning 

spaces/facilities/tools  

A range of modern and fit-for-purpose learning spaces/facilities/tools that meet international standards across various 

aspects, including space allocation, design, AV/IT provision, comfort, aesthetics, lighting, visibility, sound, access, safety, 

security, cleanliness and maintenance; 

Adequate and appropriate training and support in the use of learning spaces/facilities/tools; 

Information on learning space developments and the different types of new/renovated learning spaces are available, where 

to find them, and how these can be used; 

User-friendly, informative and flexible booking system; 

Simple communication route to WG ILS to provide views and suggestions on developments and improvements in learning 

spaces/facilities/tools, with effective feedback/follow-up loop; 

A sense of engagement with the planning process for future developments in learning spaces/facilities/tools 

The 

University 

Fiscal Accountability;  

Student satisfaction; 

Staff retention and 

development; 

Quality of educational 

provision; 

Continuous improvements; 

Reputation  

Cost-effective, clear, integrative and effective processes for Campus revitalization, evaluation, management and oversight; 

New/renovated learning spaces and environments that fit with the 2018-25 Strategic Plan for adoption of more interactive, 

collaborative, blended, and technology-enabled learning; 

A clear understanding of international trends and standards in learning space provision, using networking, visits to leaders 

in the field and conferences, and membership of relevant associations for learning spaces and AV/IT infrastructure;  

Specific exemplars of best practice in new/renovated learning spaces/facilities/tools to showcase and use in promotional 

material for staff and student recruitment, annual reports, attracting donations etc. 

Effective means by which students and staff are engaged in learning space design and evaluation; 

An overall learning environment on Campus that students and staff find modern, comfortable, secure, well supported, fit-

for-purpose and that they are happy to be part of; 

Improved KPIs for teaching quality and for student experience/satisfaction 
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Stakeholder Perspective Needs 

UGC, 

Donors, 

Alumni and 

the wider 

Community 

that PolyU 

serves 

Responsible and effective 

planning and use of funds for 

modern learning space 

provision; Quality of student 

experience;  

Reputation as a provider of 

world class education supported 

by good use of innovative 

pedagogical tools and 

approaches 

Clear evidence of processes, guidelines and standards for responsible, cost-effective modern learning space planning, 

provision and management/oversight that meet the goals of the University’s Strategic Plan; 

Specific examples to showcase of best practice in modern learning spaces/facilities/tools that support innovative 

pedagogical approaches; 

Improved KPIs in teaching quality and in the student experience 

 

Learning 

and 

Teaching 

Support 

Units 

(ITS, EDC, 

Library, AS) 

Reputation for delivery of 

effective training and support 

needs for innovative learning 

and teaching activities and use 

of new/renovated learning 

spaces/facilities/tools 

Information on new/renovated learning spaces/facilities/tools and policy changes on desired patterns of pedagogical 

approaches to be introduced/used more at PolyU; 

A clear route to provide input into what these should be, and how best these can be introduced/used and supported for 

improving the quality of educational provision and the student experience; 

Information on latest developments in learning spaces/facilities/tools and booking systems, examples of best practice and 

effective support systems needed for these and the staff and student who use them; 

To be part of an integrative platform of learning spaces planning, design, management, support, and oversight within 

PolyU; 

Information and examples on best practices and developments in learning support in the modern university tertiary (which 

can be obtained via networking, membership of relevant associations such as EDUTECH, INFOCOM and SCHOMS) and 

attending conferences; 

Appropriate resourcing and staffing for effective support and timely upgrades to technological and other components of 

the support services provided 
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Stakeholder Perspective Needs 

CDO 

and  

FMO 

Reputation for and efficiency in 

planning/developing/ 

improving/ refurbishing/ 

maintaining/ cleaning/keeping 

safe and secure all physical 

spaces on Campus, supporting 

PolyU plans and meeting user 

needs in an efficient, timely and 

cost-effective manner 

 

Clear understanding on the current learning space provision and current and future needs of students and staff, as well as 

trends in learning space provision, design guidelines and standards for different elements of campus development and 

maintenance of learning spaces; 

Effective, user-friendly routes to receive feedback, suggestions, and complaints and a means to inform relevant 

stakeholders of these and the remedial actions taken; 

An effective rolling plan for maintenance, replacement and upgrading of existing facilities (furniture, fittings, décor etc.), 

remodelling of existing spaces, and creation of new learning spaces  (formal and informal, managed and distributed) and 

new builds based on a) inspection, feedback received and recommendations of WG ILS, and b) forward planning cycle 

(Figure 1 in Section 5 refers); 

Efficient and proactive arrangements for inspection, ‘housekeeping’, cleaning and minor repair; 

Information and examples of best practices and developments in facilities management and campus development in the 

tertiary education setting (which can be obtained via networking and active membership of professional associations such 

as TEFMA) and attending conferences; 

To be part of an integrative platform of learning spaces planning, design, management, support, and oversight within 

PolyU; 

Appropriate resourcing and staffing 

Architects, 

External 

Consultants 

and 

Contractors 

Professional and reputational in 

terms of designing and creating 

new learning spaces and 

facilities that are fit-for-purpose, 

meeting PolyU design 

guidelines and standards and 

that are well received by PolyU 

staff and students 

A Design Guide/Checklist of overarching principles for the design and creation of new/renovated learning spaces, 

incorporating, for example, space allocation/student capacity and layout, lighting, furniture type, sound, access, safety, 

flexibility, AV/IT provision, air circulation/temperature control, comfort and aesthetics and meeting minimum 

construction, technical, electrical and safety standards (with detailed technical specifications supplied by CDO, FMO, ITS 

and HSEO as specialists in these fields, and approved by WG ILS); 

Clearly defined roles and responsibilities and line of communication with WG ILS;  

Clearly identified single point of contact at PolyU, and close working relationship with WG ILS; 

Clear understanding of what is needed, and by when. 
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A Note on Roles and Responsibilities and Project Management 

Each learning space ‘project’ involves several parties and units. There must be a single 

point of contact with an external Consultant (the architect or designer) for the WG ILS and 

PolyU Project Manager to liaise with. This person must have adequate experience and 

knowledge to oversee the work and ensure the work is carried out as required and to the 

specified standards and in a safe way, meeting all University rules and regulations. It must 

also be clearly understood that the project ‘belongs’ to PolyU, via WG ILS. Each project 

also has several components apart from design, such as construction work, electrical work, 

installation of air conditioning and AV/IT equipment, décor, and furnishings. It is 

important that, in addition to following PolyU guidelines on design-for-function, and 

meeting technical and safety standards, there should be a clear understanding with external 

parties in regard to where their roles and responsibilities begin and end. For example, who 

will select the AV/IT system and tools, or the furniture and fittings?  

Therefore, it is recommended that, in general, these items should be directly under the 

control of WG ILS in order that there can be some standardization of procurement and 

provision of these types of items, streamlining the process and promoting equity among 

similar types of new/renovated learning spaces.  

 

Benchmarking, Building on Experience and a Note on Technology 

Benchmarking acts as a means to measure how one compares to selected leaders in the 

field of interest and is a tool to help set aspirational standards and goals and planning 

strategies to meet stated goals and standards. In terms of learning spaces, there is no single 

university to benchmark against or use as a ‘model’, and the experience of and examples 

from several universities and other sources should be examined and used to guide future 

developments at PolyU. Also, while keeping aspirations high, the unique combination of 

PolyU’s Vision, the student and staff profile, the existing learning environment and culture, 

and restrictions of space and resources must be considered in planning its revitalized 

learning environment, and hence the design principles, guidelines and standards to be set. 

 

Many universities have invested heavily in extensive new builds and large scale 

modernizing of their learning spaces. Some, such as the University of Technology Sydney 

and Harvard University have embarked on very ambitious and costly programmes of 

modernization, new builds, and technology enhancement in recent years. A few 
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universities, including the University of British Columbia, McGill University, the 

University of New York, the University of Connecticut, La Trobe University, and the 

University of Melbourne, have produced detailed guidelines on processes to be followed 

and standards to be met in the planning, design and creation of new or renovated learning 

spaces, and these are useful resources to help guide developments at PolyU (see Table 6 in 

Section 5 for links and further information on these). Many universities have adopted 

advanced forms of digital learning and associated tools, but it is important to consider 

appropriate blending of digital and face-to-face teaching approaches, as well as student and 

staff acceptability of advanced digital tools. They do not suit everyone, and alternative 

approaches should be available. Also, initial set-up and replacement costs and the built-in 

obsolescence of some expensive tools are important considerations. For example, the 

Massachusetts Institute of Technology employed a system of Technology Enhanced Active 

Learning (TEAL), but student feedback showed that this did not always work well4. Also, 

in some universities whiteboards have been replaced by electronic ‘smartboards’.  

However, these require user training and IT support, and their high cost is difficult to justify 

in comparison with that of simple, inexpensive writing surfaces such as whiteboards, back-

painted glass panels, flipcharts and ‘huddle boards’. Therefore, while principles, guidelines 

and examples can be drawn from other universities, they need to be examined carefully for 

how they meet PolyU’s particular needs and its budget, and the pedagogical value of 

technology must be clear. It is important that ‘form’ should follow ‘function’.  

Therefore, it is recommended that the selection of the form or type of technology and 

other aspects of the new/renovated learning space is driven by the functional purpose of 

the space, i.e., the learning and teaching activities to be performed in it and the type of 

learning experience the students are expected to have in it. This is key point, as a 

technology-driven design will fail. 

 

At PolyU, space for new builds is lacking, and the current focus at the University is on 

innovating, remodelling, renovating and retrofitting existing learning spaces. In this regard, 

Queensland University of Technology is a leader in the field, and was a key contributor to 

25-point guide ‘Retrofitting University Learning Spaces’ published by the Australian 

Learning and Teaching Council, and to which WG ILS is referred (WG ILS has a copy of 

																																																								
4 See https:icampus.mit.edu 



 
Modernizing Learning Spaces at PolyU: A Guide for Learning Space Needs, Design Principles & Standards 

 

	

15

this document). There are also professional and educational associations, such as 

EDUCAUSE, INFOCOM International® 5 , the Association of Education Technology 

Managers (AETM), and the Tertiary Education Facilities Management Association 

(TEFMA). These and other associations and organizations offer a wealth of information 

and experience on learning space planning for WG ILS and PolyU to build upon. A third 

type of source of useful experience and information is the commercial design sector and 

learning materials providers. As examples, Steelcase is a world leader in innovative 

learning space design, and Hermann Miller is a leading designer of learning space furniture 

(please refer to Table 6 in Section 5 for links).  

 

Student Expectations and Needs Analysis for Future Learning Spaces 

A key point in the successful planning and creation of modernized learning spaces is clear 

delineation of their purpose(s), and the sort of experience that the users are expected to 

have in these spaces. There is no one model, type or size of learning space that suits all 

purposes or students or learning and teaching approaches, hence a ‘suite’, or portfolio, of 

different types of complementary learning spaces and environments in PolyU is needed. In 

creating this suite of learning spaces, student expectations and satisfaction are crucial 

considerations. In this regard, the four benchmarks of Effective Educational Practice 

identified by the National Survey for Student Engagement are highly relevant, and must be 

carefully considered and addressed in the planning and design of learning spaces. Students 

expect: 

o Active and collaborative learning 

o Student-teacher interaction 

o Enriching educational experiences 

o Supportive campus environment. 

 

Also, to aid efficient planning learning spaces that are designed to meet user needs, these 

needs must be identified and the function of the space decided upon. Only then can its form 

be designed.  

																																																								
5  PolyU is a member of INFOCOM; please refer to Appendix 3 for INFOCOM AV/IT infrastructure 
guidelines 
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Therefore, it is recommended that a needs analysis is performed for each space or group 

of spaces (‘precinct) to be created or renovated. This can take the form of a checklist that 

addresses various questions, as shown in Table 2. 

 

Table 2. Suggested Questions for a Needs Analysis Checklist to 

Guide Planning of New/Renovated Learning Spaces 

 What specific problems or deficits of the ‘old’ space are to be rectified or 

avoided in the new/renovated space?  

 What pedagogical approaches will the new/renovated space aim to offer that the 

existing space does not?   

 What features of the old space should be retained or developed? 

 What is the size and targeted capacity of the new/renovated space, and how does 

this relate to targeted space allocation (m2/student) for the type of space to be 

created? 

 What technology level is needed – and if above Level I, why? 

 What kind of environment/ambience/student experience is wanted in the space? 

 How will the space fit with/add to/complement other spaces in the vicinity (the 

‘learning precinct’)? 

 Are there special considerations or constraints that will affect the design or 

renovation work? 

 Will there be any special training or support needs for the space to be used as 

envisaged? 

 What is the expected lifespan of the space? 

 What is the budget and timeline, and is the budget for the space overall, or per 

square metre, and does it include AV/IT provision and/or furnishings? 

 

Budget and timelines are always constrained. However, performing a needs analysis and 

following clear, accepted and well-communicated planning and design guidelines will 

focus and streamline the planning, design and execution processes for new/renovated 

learning spaces and, importantly, will help contain costs. 

 

There are accepted design principles and guidelines for modern learning spaces (see 

Section 5), but some spaces have special design considerations, or require particular 
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elements of AV/IT or other provision in order to be fit-for-purpose. Before presenting 

design guidelines and recommendations, the different types, functional characteristics and 

purposes of learning spaces that PolyU needs in the coming years will be examined, as 

these determine their design.    
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4. Creating a Suite of Revitalized Learning Spaces at PolyU:  

Functional Characteristics and Purposes of the Different Types of 

Learning Spaces Needed in the Coming Years 

 

Why are Different Types of Learning Space Needed? 

It is recognized that students learn in different ways, that learning is a social enterprise, and 

that most learning occurs outside the formal classroom. That is not say that formal spaces 

are not needed, or that the didactic approach to teaching is redundant. When done well, the 

face-to-face lecture-type approach is still a resource-efficient way of delivering content 

with context and real life examples, stimulating interest, dealing quickly with areas of 

confusion and directing independent and group study. Still, for deep and sustained learning, 

knowledge gained in the formal classroom setting has to be processed, analyzed, integrated, 

applied and shared. The deepest learning occurs in the teaching of others. Therefore, spaces 

are needed that enable interaction, inquiry, collaboration and peer tutoring as well as quiet 

reflection and individual study. In addition, pedagogical innovations and rapid 

developments in AV/IT are changing how students learn and teachers teach. To meet 

different and changing needs, a suite of different types of modern, resilient, technology-

enabled and complementary learning spaces/environments is needed. This will enable the 

adoption of a balanced portfolio of digital, blended and face-to-face learning and teaching 

activities, meeting students’ needs and expectations and helping PolyU achieve its goals in 

relation to continuous improvements in teaching quality and student satisfaction. 

 

What Are the Features of New/Renovated Learning Spaces? 

New/renovated learning spaces should be designed to remain fit-for-purpose for years to 

come. This ‘future-proofing’ of new learning spaces requires embedding key concepts of 

mobility, flexibility and resilience in their design to create multi-purpose, easily 

reconfigured and ‘connected’ spaces that can be adapted to meet changing educational 

needs and trends. Learning spaces should be technology-enabled and yet should not be 

equipped with expensive technologies that are difficult to use or require expensive 

upgrading/replacement at short intervals of time. In formal managed environments such as 

lecture theatres and general multi-purpose learning spaces, external distractions should be 

minimized so as to promote opportunities for deep engagement in learning. Quiet areas, 
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such as the Library and other less formal managed study zones are needed for self-directed 

learning and reflection as well as collaborative learning. Informal, open-access, distributed 

spaces are needed for collaboration, discussion, ideas exchange, planned and spontaneous 

study, team building, peer mentoring and relaxation between classes. Importantly, learning 

spaces should be designed to create a welcoming, comfortable, safe, secure, and yet 

stimulating environment that encourages a sense of well-being, belonging, engagement and 

purpose.  

 

The design, layout, furnishing and level of AV/IT provision of each type of space depends 

on how it is to be used, i.e. the type of learning experience the students are intended to have 

within the space, and the type of learning and teaching approaches to be used. The setting 

overall can support activities that are tightly structured, teacher directed and formal, or 

informal, interactive, mainly student-centred, wholly student-led, self-directed, 

collaborative, reflective or discursive, on-line, off-line, or a combination of these and other 

approaches. Within the University overall space provision there must be adequate capacity 

of each type to meet timetabling and directed study requirements. With good design and 

forward planning, most spaces can be used for various purposes and activities, and this 

feature is highly desirable from the perspective of future proofing, cost effectiveness and 

efficiency. ‘Connectivity’ is important in two ways. IT connectivity can create ‘virtual 

spaces’ in which self- and teacher-directed learning can occur, but in the physical sense, 

learning ‘precincts’ consisting of lecture theatres, multi-purpose spaces, interactive 

classrooms and informal learning zones in close proximity to each other will enable 

learning to transition seamlessly across the various spaces within the precinct.  

 

Learning Spaces at PolyU - the Current Situation and Future Needs 

Until recently, PolyU had 210 general classrooms and lecture theatres under the central 

timetabling system. There are plans to reduce this number to 170 in the near future, with 

some small classrooms being converted to office space and others being combined to create 

larger learning spaces. Currently, AV/IT provision at PolyU is good, with effective support 

from ITS, which has a regular cycle of upgrading and replacement. Some desirable 

advanced features, such as in-class video capturing of lectures and video conferencing 

facilities (PolyU ITS Technology Level II and III features; please refer to Appendix 1) are 

currently lacking at PolyU, and there are plans for these features to be added in selected 
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learning spaces (as decided by WG ILS) as they are renovated. Some (<20 to date) learning 

spaces have been modernized in the past 2-3 years, but most of the existing lecture theatres 

and general classrooms at PolyU retain their original fixed design, which supports the 

traditional didactic style of teaching but limits the use of innovative pedagogical 

approaches such as flipped classroom and e-learning approaches that academic staff of 

PolyU are being actively encouraged to adopt. There are very few rooms that embed the 

principles of flexibility and mobility. Furthermore, with the exception of those that have 

been recently renovated, learning spaces lack a welcoming, colourful, comfortable, 

adaptable atmosphere, and there are very few rooms that by design enable collaborative, 

interactive learning. Currently, the space allocation per student is generally too low to allow 

for interaction and mobility. In addition, there is a mismatch between demand and supply 

of rooms of certain capacities. A survey of learning space demand vs. availability was 

conducted for the WG DCFELT by AS in 2015, using Semester 1 and 2 usage and demand 

data for 2013 and 2014. In regard to daytime use (08.30-18.30 Mon-Fri) the survey 

revealed: 

 

o Undersupply (by ~50%) of rooms of capacity <30  

o Oversupply (~3 to 4-fold) of rooms of capacity 30-50 

o Oversupply (~4 fold) of rooms of capacity 51-65 

o Oversupply (2 to 3-fold) of rooms of capacity 66-80 

o Undersupply (~50%) of rooms of capacity 81-100 

o Oversupply (by ~2-fold) of rooms of capacity 101-130 and rooms of capacity 131-

198 

o Oversupply (by ~5-10 fold) in rooms with capacity 200 and above 

 

Given these findings, and assuming supply and demand have not markedly changed, the 

following comments and recommendations are made: 

 The undersupply of small rooms is not an issue of concern. Smaller groups (<40) can 

be accommodated in larger rooms (capacity 40-80) of which there is plentiful supply. 

Indeed, as small rooms have limited space for adaptability and interaction, smaller 

groups are better accommodated in larger, more flexible spaces. Therefore, it is 

recommended that no additional small (capacity <40) ‘formal’ learning spaces rooms 

should be created, and that where possible the existing rooms of capacity <40 should 
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be combined to create larger spaces with more space allocated per student and to meet 

demand where this currently exceeds supply. Furthermore, it is recommended that in 

creating these larger spaces, the design, furniture, features and layout should enable 

interaction, flow (movement), connectivity and flexibility to create a range of multi-

purpose, adaptable rooms. 

 

 The evidence of oversupply of rooms of capacity >100 (and especially those of capacity 

200+), taken along with the desired pedagogical changes that emphasize movement, 

flexibility and repurposing of space, leads to the recommendation that these spaces 

should be remodelled and/or refurnished to create multi-purpose rooms of lower 

nominal capacity (by 30-40%) and greater flexibility. 

 

 The problem of undersupply of rooms of capacity 81-100 can be solved by the 

combination of smaller rooms and the remodelling of the excess numbers of larger 

rooms. It is noted here that smaller groups can always use above-capacity rooms, but 

very few of the existing larger capacity rooms have design features or furniture that 

facilitate flexibility, flow, interaction and repurposing. This limits the adoption of 

interactive and innovative learning and teaching activities. Therefore, it is 

recommended that older lecture theatres of outdated design (such as HJ and FJ 3rd 

floor rooms) and capacity 100+ are regarded as priority spaces for remodelling to 

create the spaces of capacity, type and flexibility that are currently lacking. 

 

A Note on AV/IT Provision and ‘Distributed’ Learning Spaces 

In all formal, or ‘managed’6 learning spaces there is a basic acceptable level of AV/IT 

provision that meets agreed (by the WG) minimum standards. At PolyU, this is ‘Level I’ 

AV/IT provision. More advanced AV/IT provision (Level II and Level III) is needed in 

some learning spaces. It is the current ITS policy to re-examine and update the basic ‘Level 

I’ provision in a 1-2 year cycle in order to plan upgrades in a dynamic and forward thinking 

manner.  In some managed learning spaces, AV/IT provision is planned to be enhanced to 

a higher level, featuring, for example, conference call facilities. Multiple-source projection 

																																																								
6	The term ‘managed’ learning space is used here to denote spaces on Campus that provide a controlled or 
managed learning environment in relation to the activities taking place in these spaces. These spaces include 
lecture theatres, general classrooms, interactive rooms, the Student Computer Centre and Library. 
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screens are to be installed in most if not all ‘formal’ learning spaces. Level III technology-

enhanced spaces will be mainly, but not exclusively, the large lectures theatres, and some 

smaller rooms will need special AV/IT elements to promote connectively and 

collaboration.  

 

Other managed spaces require less in the way of advanced technology, but do need some 

special features or Level II elements, such as the MoCoWs in AV/IT-enhanced learning 

stations/pods for small groups. Yet other spaces, such as learning cafés, hot desks, open 

access areas (of which there are very few currently) require no special facilities to be 

provided, needing only the existing PolyU-wide WiFi service and installation of electrical 

power sources to enable students to use/recharge their own mobile devices. If possible 

cleanable writing surfaces such as tempered glass panels or painted surfaces should be 

installed in these ‘unmanaged’7 learning spaces, which will be scattered (‘distributed’) 

around Campus but which should be in close proximity to formal spaces, linking formal, 

teacher-directed learning seamlessly to independent study and collaborative learning 

activities. Distributed spaces can be created in currently unused or underused spaces, for 

example, in corridor niches, open access ‘no door’ rooms, lift lobbies and in sheltered, 

temperature-controlled areas outside. These spaces will provide areas for students to study 

alone or in small groups, search for information on their own devices, and relax and 

socialize with their peers between and after classes, encouraging them to remain on 

Campus and increasing their sense of belonging. They will also relieve pressure on formal 

managed spaces by providing out-of-the classroom study zones. It is worth noting that this 

type of informal space is very common in universities overseas. Some are equipped with 

‘mini-kitchens (a sink, microwave, rubbish bins and vending machines for drinks and snack 

foods), creating popular meeting points for students to relax in and refresh themselves, as 

well as for study in groups or alone. Therefore, it is recommended that an active search 

for suitable areas for the creation of such informal, distributed spaces be carried out at 

the earliest opportunity, and that students should be involved in the identification, design 

and creation of distributed spaces. 

																																																								
7 The term ‘unmanaged’ is used here to denote areas on Campus that are not controlled by central booking 
service, and in which students’ activities are not directly managed or overseen by PolyU staff; nonetheless, 
the spaces will be looked after in the normal way by the Facilities Management Office in regard to lighting, 
cleanliness, security, etc. 
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Different Types of Learning Spaces Needed, Their Functional Characteristics and 

Purpose 

As noted, PolyU’s suite of revitalized learning spaces should contain various types of space 

of different capacities and design/layout so as to meet various purposes and provide 

different but complementary types of learning environment within learning precincts. The 

traditional names of ‘lecture theatres’ and ‘classrooms’ influences perceptions of how these 

rooms should be used, often limiting activities to the didactic teacher-led approach that 

PolyU aims to use less of. Therefore, it is useful here to allude to the metaphoric terms used 

by Apple to describe different learning environments/spaces, and described in the 

Australian Learning and Teaching Council 2011 Final Report on Spaces for Knowledge 

Generation. These metaphoric terms are ‘Mountaintop’, ‘Campfire’, ‘Wateringhole’ and 

‘Cave’. 

 

‘The Mountaintop’ – this is a space where the lecturer addresses a large (typically 150+) 

audience, usually from a fixed position at the front of the space and at some distance (on a 

stage or behind a lectern/teacher station) from the audience. This type of space is found in 

the traditional large lecture theatre or auditorium. Typical features include a tiered floor, 

fixed seats, often with tablet desks, arranged in long straight or curved rows. There is very 

limited mobility or flexibility, and lines of sight are often obstructed. Learning and teaching 

activities in this type of space are mainly/exclusively lecturer directed, with largely one-

way communication, although effective use of enhanced AV/IT tools can introduce 

elements of audience/student engagement and interaction. Design and layout features can 

also enable the lecturer to move around in the space, further engaging students. Though 

used less often nowadays, there is still a need for some ‘Mountaintop’ spaces in the modern 

university, as they enable delivery of content and context to large classes (still a time and 

resource effective way of doing this when done well). These spaces are also used for 

Plenary and Keynote conference talks, for talks by guest speakers of note, public talks, 

award ceremonies and other special events. The space can also be used (though rarely) for 

student presentations and conferences. PolyU currently has adequate provision of 

‘Mountaintop’ spaces, though in some cases the fixed design/layout severely limits 

mobility and interaction, and it is recommended that this be addressed in due course, with 

more interactive layout and features, supported by technology enhancement. 
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The ‘Campfire’ – a space where classes of around 80-150 students listen to the teacher, but 

can directly interact with the teacher and each other, and share knowledge and experiences; 

learning and teaching activities can be formal and didactic, as in large lecture theatres, but 

can move to the less formal and more collaborative, student-centred type of activity when 

facilitated by layout, appropriate AV/IT tools, clear sight lines, and flexible/adaptable 

furniture. This type of multi-purpose space can also be used for seminars, invited talks by 

external speakers, workshops, conference parallel sessions, and student presentations and 

exhibitions. At PolyU many general classrooms and smaller lecture theatres await 

transformation into this type of space, and others can be created by combining smaller 

classrooms.  

 

The ‘Wateringhole’ – a space where smaller numbers of students (up to ~80) can gather in 

a less formal but stimulating atmosphere for collaborative information gathering, 

processing, synthesis and experience sharing. This type of space should be furnished to 

maximize adaptability of layout, flexibility of function, mobility, interactive and 

collaborative activities. The learning and teaching activities employed in this type of space 

are usually teacher-directed and can be didactic, but this type of space is ideal for student-

led and interactive activities used in, for example, the flipped classroom, group information 

gathering, case study, open discussion and mini-project work, presentations, and for 

planning and revision. This type of space could be used also by students from different 

classes in informal, technology-enabled collaborative study (such as the MoCoW-equipped 

Zone), and for training workshops for staff in innovative pedagogical approaches and 

sharing sessions, for smaller seminars and parallel or breakout conference sessions. At 

PolyU, a few spaces of this type have been created in the past few years, and many of the 

traditional style classrooms could be transformed easily by means of using accepted design 

principles and guidelines (see Section 5) to promote flexibility, mobility and interaction in 

their renovation. Some of these spaces can be connected by means of fold-back 

soundproofed glass walls to create larger, highly flexible, multi-purpose spaces as needed 

for workshops, receptions, exhibitions and examinations. 

 

The ‘Cave’ – this type of space enables private study and reflection by one student or a 

small group of students. At PolyU, currently there are very few spaces of this type, and 

there is a need to identify suitable areas to create more of these learning space across 
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Campus. This type of distributed learning space can be created in lift lobbies, corridor ends, 

small spaces/rooms that can be opened up, under staircases, in corners and in some open 

air areas. Most of these spaces require merely (in addition to appropriate shelter in open 

areas and security), adequate lighting, electrical power sockets, simple (but comfortable 

and durable) furnishings, and some design/visual features). No AV/IT devices need to be 

installed unless the space is designed as a technology-enabled area, for example, in a 

MoCoW-enabled collaborative learning zone. In most ‘Cave’ spaces, students use their 

own mobile devices. Importantly, students can be involved in finding and designing these 

distributed spaces so that they are created with student acceptability and usage to the 

forefront in the planning process. Some ‘caves’ should offer quiet zones with limited 

distractions, and so should be managed and bookable, such as Library and MoCoW study 

zones, while others can be freely accessed, offering an open, relaxed and collaborative 

atmosphere, such as learning cafés, hot desks, corridor niches and ‘no door’ group study 

zones.  

 

The main purpose of each type of learning space should be obvious to users from the 

appearance of the room and its furnishings. However, good design, embedding the 

principles of flexibility, mobility and connectivity, and promotion of its features enables 

each type of learning space to support different approaches to learning and teaching 

activities, creating multi-purpose, adaptable spaces in which different and complementary 

learning environments can be created.  

 

Summary and Looking to the Future 

PolyU’s vision for the future of learning and teaching is one of innovative, technology-

enabled, student-centred approaches that promote collaborative, active and sustained 

learning within a modern, welcoming community of learning. Currently, learning spaces 

at PolyU are generally inadequate in terms of spatial provision per seat/student, and are 

disappointing in respect to layout, colour schemes and furnishings. Furniture is largely 

fixed, inhibiting the adoption of approaches that engage students and support the mix of 

face-to-face, blended, and technology-enabled modes of teaching. There is a mismatch 

between supply and demand for spaces of certain sizes. AV/IT provision is good, but some 

special provisions are lacking, such as lecture capture and video-conferencing facilities. 

Informal, and distributed learning spaces are very limited, and PolyU has yet to create 
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‘learning precincts’ of different types of learning spaces in close proximity to each other, 

yet these are needed to enable a seamless transition between in-class and outside class, on-

line and off-line, collaborative and individual learning. The very few managed learning 

spaces that are designed to promote student interaction and informal spaces are isolated, 

most students and staff do not know about them or how they can be used, and there is a 

lack of digital signage and an easily accessible and informative room booking system. 

There is also the issue of needs analysis, clearly defined roles and responsibilities of all the 

parties involved in the planning, design, creation, renovation, management and oversight 

of learning spaces, and a clear decision-making process, especially when external 

consultants (architects, designers, contractors) are involved. All these issues need to be 

addressed in modernizing of the learning spaces at PolyU. Also, and as noted earlier, WG 

ILS is well placed to drive and oversee the overall process of learning space modernization, 

but a full-time Co-ordinator of Learning Spaces and Support is needed to spearhead and 

support the work of the WG ILS and monitor and co-ordinate follow-through actions and 

feedback on its decisions and plans.   
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5. Recommendations for Guiding Principles and Standards for the 

Design, Creation, Oversight and Management of New/Renovated 

Learning Spaces 

 

Accepted principles of modern learning space design address issues of comfort, aesthetics, 

accessibility, flow/movement, equity, blending (mixing face-to-face and virtual approaches 

to learning and teaching), and repurposing (providing flexibility, adaptability and 

resilience). The non-physical ‘virtual’ spaces enabled by AV/IT tools must be easily 

accessible, ubiquitous, familiar across spaces, user-friendly and acceptable in order to be 

used effectively by staff and students for content delivery, for analysis, integration, 

synthesis and application of knowledge, and for student-student and student-staff 

interaction. There must also be effective mechanisms for their promotion, management, 

use and evaluation.  

 

Agreed principles for the design, creation and management of new/renovated learning 

spaces cover three dimensions: 

 

1. Pedagogy, which relates to the learning and teaching approaches to be used.  It is 

noted that more interactive, collaborative learning and teaching modes are actively 

encouraged at PolyU, with less direct face-to-face interaction and greater use of blended 

learning, e-learning and flipped classroom approaches, aided by video capture and on-

line content8, as well as more informal distributed learning spaces for students to study 

and collaborate. The pedagogical aspect should always be the primary concern in the 

design and fitting out of a learning space, with form following function. In other words, 

the functional needs of a learning space drive the planning of its design and the selection 

of its AV/IT provision. 

  

																																																								
8 It is important to note that in planning formal, managed learning spaces that promote interaction and 
collaboration, more space is required per student. For example, in a traditional lecture theatre/auditorium 
with fixed seating and tablet chairs the usual space allocation is ~1.0 m2/student. This increases to ~1.6-2.0 
m2/student when some interactive design features are embedded and to 2.5-2.8 m2/student when the space is 
designed for flexibility, interaction and collaboration. 
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2. Technology, which relates to AV/IT tools/facilities. ITS policy is to have basic ‘Level 

I’ AV/IT provision in all formal/managed learning spaces, with provision enhanced to 

Level II or III in selected spaces that need enhancement  (overall or in the form of special 

AV/IT tools) for their stated purpose(s). There is also a goal to create a seamless on-

line/offline technology platform that supports the creation of virtual spaces enabled by 

students’ own mobile devices. To create these, recharging outlets for student to use for 

their devices are needed throughout Campus, as are some technology-enhanced learning 

hubs/pods such as the MoCoW multi-media collaborative learning stations. 

 

3. Space, which relates to the mainly physical space in which learning and teaching 

occur. Design and features must match the pedagogical purpose(s) of the space, and 

should create a welcoming, comfortable, safe environment in which learning can occur 

and be sustained. Spaces that have different purposes should not have an identical look 

or ambiance. In particular, learning spaces should not be bland, featureless rooms 

lacking any visual interest. Some spaces should stimulate and inspire creativity and 

interaction, while others should be more peaceful, encouraging deep thought and 

reflection. Different atmospheres are created easily by the use of visual elements and 

colour. Red, orange and yellow stimulate and energize, while green and blue have a 

calming effect. Adding visual elements such as posters, photographs, abstract patterns 

and inspirational quotations is a very cost-effective way of adding visual interest and 

generating a sense of well-being and purpose. 

 

In the following pages, information on and recommendations for design tips, guiding 

principles and standards for learning spaces are presented. These include generic 

guidelines, points of common sense (but which are sometimes forgotten) and overarching 

principles of design that can be applied to all formal learning spaces. There are also notes, 

recommendations and sources of further information on standards/specifications for 

AV/IT, electrical, mechanical and construction components and finishes of new/renovated 

spaces, and on maintenance, management, oversight and procurement processes in relation 

to learning spaces/environments. Together, these can be used to guide the various parties 

involved in the planning, design, creation, management and oversight of new/renovated 

learning spaces, helping to control and integrate the processes, and ensuring that 

new/renovated spaces are fit-for-purpose, meet stakeholders’ needs, are acceptable to end-
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users – and that they remain that way in the coming years despite rapid changes in the 

educational environment. 

 

In Table 3, design tips for learning spaces across the three dimensions described above are 

presented.  

 

In Table 4, 100 guiding principles and recommendations for the planning, design, creation, 

management and oversight of new/renovated learning spaces are presented.  

 

In Table 5, supporting information for space allocation/student recommendations is 

presented.  

 

In Table 6, useful information sources for further reading and guidance on technical 

specifications/standards are presented.  

 

It is recommended that WG ILS use the information in these Tables, along with the 

supporting information provided in the earlier sections of this Report, to construct a 

‘process, principles and action’ guide for learning space planning and design, and that 

each specialized operational unit create a checklist of detailed technical 

specifications/minimum standards for construction, service installation and fitting out 

elements of new/renovated learning spaces in relation to their areas of expertise and 

operation. These checklists and standards should be discussed by WG ILS, refined, 

endorsed and consolidated into a ‘University Guide for Learning Space Design, 

Standards and Processes for Construction, Infrastructure and Management’. This can 

then be submitted to PEC for further endorsement and implementation.  

 

Please refer to Table 6 and Appendices 2 and 3 for further information and sources to guide 

the operational units and WG ILS in this. 

 

A Note on Standards/Specifications for AV/IT, electrical, mechanical and 

construction components and finishes of new/renovated spaces 

All ‘formal’ learning spaces have three components, namely: 
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 The construction and building services (electrical systems, ventilation, acoustics 

and noise control, lighting) 

 The AV/IT provision 

 The interior design and layout, fixtures and fittings (furniture, lectern, flooring, 

window blinds and finishes) 

 

Each ‘project’ to renovate or create a learning space has to meet functional and safety 

requirements across all three components. Technical standards and specifications may vary 

with the type of space, and these changes also in line with technical advances and 

amendments to local or international safety rules, building regulations and environmental 

considerations. Still, all elements within each component must meet agreed minimum 

standards of safety, quality, function and performance. The responsibility for setting 

technical specifications/standards for the various elements within the three components 

(such as electrical and other cabling, air circulation, sound levels and reverberation times, 

location and number of doors, ceiling height, lighting levels and lamp types, voice 

amplification and assisted listening systems, motion sensors, projector resolution, screen 

sizes, AV/IT device integration, among others) lies with the specialized operational units 

in PolyU (ITS, CDO, FMO, HSEO). As noted above, these technical 

specifications/standards should be endorsed by WG ILS, consolidated into a University 

Guide for Learning Space Design, Standards and Processes for Construction, Infrastructure 

and Management endorsed by PEC and implemented. Thereafter, for every project 

consultant and contractor, all of whom must be experienced and qualified in the work to be 

done, can be given a clear and detailed brief for the learning space to be created or 

renovated.  

 

A Note on External Consultants - Roles and Responsibilities 

In regard to external consultants and contractors, there must be a single point of contact for 

the WG ILS and PolyU Project Manager to liaise with external parties, and this person 

must have adequate experience and knowledge to oversee the work and ensure the work is 

carried out as required and to the agreed design guidelines and standards, in a safe way, 

and meeting all University rules, regulations and processes. The roles and responsibilities 

of external parties must be clear and agreed. The design and all components for which the 

external consultant is responsible must be agreed by WG ILS, in consultation with the 
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specialized operational units, before work begins. If the plan of the external architect or 

contractor deviates from the agreed standards or design guidelines then WG ILS must be 

informed and approve (or reject) the revised items of the plan before the work is done. In 

signing off the work, the checklists mentioned above should be used to evaluate the 

different elements and components of the work in regard as to meeting the requirement and 

standards before the final payment is made. 

 

Technical Specifications/Standards 

As noted above, decisions on detailed technical specifications/standards rightly lie with the 

specialized operational units in PolyU, for it is there that the relevant professional and 

technical expertise and experience are to be found. Still, to guide the WG ILS and support 

units directly involved in creating/fitting out learning spaces, various useful sources of 

information on design principles and standards for these components are listed in Table 6.  

 

Some of the sources given provide detailed descriptions and specific standards for, among 

others, AV/IT infrastructure, cabling, lines of sight, screen sizes, lecterns, ventilation, 

storage, lighting, accessibility, safety, ceiling heights, step rises, facilities management and 

learning support services. As an example, of the type of detailed information that is 

available to guide Campus development, La Trobe University has published a design 

standards guide of  >200 pages, and this can be found at 

(http://www.latrobe.edu.au/__data/assets/pdf_file/0006/623445/S003-Design-Standards.pdf). 

Also, there is a 158 page document from INFOCOM International® on guidelines for 

designing and implementing AV/IT technologies in higher education learning spaces 

(https://www.infocomm.org/cps/rde/xbcr/infocomm/InfoComm_AVITHighEd_Dec14.pdf). This 

document is given in Appendix 3 (note: PolyU is a member of this organization, and as 

such is entitled to access and use these guidelines). 

 

Other than INFOCOM guidelines, detailed guides are not reproduced here due to copyright 

considerations, but can be accessed by WG ILS members via the websites given in Table 

6. Some of the sources listed in Table 6 are overseas universities that have extensive and 

recent experience in upgrades and renovations to their learning space provision. It is 

recommended that WG LIS forms links with some of these universities to learn directly 

from their experience. Other sources of information, such as AETM, EDUCAUSE, JISC 
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and SCHOMS, are professional associations or organizations that, in addition to producing 

detailed guidelines on learning space design and management, publish newsletters on 

innovations in learning space design, and also organize international conferences on 

learning spaces, pedagogical innovations, AV/IT provision and learning support services. 

It is recommended that PolyU takes up membership of some of these associations to 

benefit from their activities, publications and networking opportunities.  

 

A third source of information is offered by commercial designers and suppliers of furniture 

(such as Steelcase and Herman Miller) whose brochures and websites offer a wealth of 

ideas on innovative learning spaces, as well as design services, and is recommended that 

WG ILS explore their materials and consider using their design services and products. 

 

A Note on Procurement 

The purchase of different elements (such as furniture or equipment) within a specific 

project is subject to a procurement process that generally requires tendering for each 

element. If the process is followed for every project then sub-optimal, non-standard types 

of furniture and equipment from different suppliers will result, with selection directed 

largely by the architect’s preference and selection decisions ultimately based mainly on 

cost, even when the ‘project’ is to create a similar learning space with similar furniture and 

equipment requirements to those of an earlier project. This repeated tendering processes 

leads to delays, lack of continuity and to inequity across the same types of learning space. 

Therefore, it is recommended that there should be a ‘category-type’ of tendering process 

in which each category of furniture and equipment is tendered for by PolyU (not via 

external architects). From this, a selection of suitable suppliers and items that meet the 

requirements of different types of learning spaces (not different ‘projects’) can be chosen, 

and items can be procured without further tendering unless needs change. In other words, 

if a particular type of furniture or equipment has been trialled, found to be acceptable, and 

selected as ‘standard’ provision for a certain type of learning space, then this should be 

able to be purchased for other spaces of the same type without further tendering exercises 

in a ‘new’ project unless there is a good reason to change the standard provision, for 

example due to development/release of as new items or when minimum standard changes). 

Therefore, it is recommended that a ‘category’ type of tendering process is devised and 

used to facilitate procurement.  
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Table 3. Design Tips for New Learning Spaces  
(from https://www.steelcase.com/spaces-inspiration/active-learning-spaces-classrooms/) 

PEDAGOGY 

 Design to support fluid transitions among multiple teaching modes: lecture, team 
project, discussion, etc. 

 Design for peer-to-peer learning. 
 Allow freedom of movement for the instructor, enabling frequent interactions and 

ongoing assessment. 
 Support the implementation of professional development to increase adoption of 

new teaching strategies. 
 Set expectations for what an active learning environment looks like— learning is 

messy, things move. 
 Expose students to how these environments enable, support and allow them to 

take ownership of their learning. 
 Support individual learning. 

TECHNOLOGY 

 Design for sharing, leveraging both vertical and horizontal surfaces for display; 
use projection and interactive surfaces. 

 Integrate, use and allow access to BYOD and instructional technology tools and 
devices. 

 Allow for displayed information to be persistent over time. 
 Ensure thoughtful planning occurs when selecting technology so the tools are 

used as intended to enhance outcomes. 
 Be intentional about what technologies should be used and how to support 

pedagogical strategies. 
 Incorporate tools that support synchronous and asynchronous learning and 

collaboration. 
 Support learning styles with both analog and digital means to co-create. 

SPACE 

 Design for visual and physical access, giving every student the best seat in the 
house and allowing the instructor and student access to each other. 

 Facilitate social learning by designing spaces where students can easily connect 
and collaborate. 

 Design to support quick reconfiguration among multiple modes: from lecture to 
project work, discussion, test taking and back again. 

 Include wall protection for table and chair movement. 
 Support a range of postures to enhance wellbeing. 
 Integrate the design to support and reflect the educational goals and mission of the 

institution. 
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Table 4. 100 Guiding Principles and Recommendations for Planning, Design, 

Creation, Management and Oversight of New/Renovated Learning Spaces 9  

 

 The Physical Space and its Structural and Fixed Components – Planning, 

Design, Standards, and Processes 

1. All internationally accepted and locally enforced safety regulations must be met in 

regard to structural, electrical, mechanical features and equipment, air quality/ 

temperature/environmental control, energy efficiency, public safety, fire safety, 

electrical safety, security, and access for the mobility impaired 

2. Spaces should be of regular, square or near-square shape; long-sided rooms should 

be avoided; very low ceilings should be avoided  

3. Form follows function:  at the forefront of function is the pedagogical purpose of the 

space, and it is this that guides the design 

4. Spaces should be designed to be adaptable, multi-purpose, ‘future-proofed’, and 

support the use of various learning and teaching approaches and activities  

5. Spaces should be designed with simplicity, ease of maintenance, sustainability and 

be user-focused 

6. A key component to achieving active and collaborative learning and teaching 

approaches is providing adequate floor space per student; spaces should have 

nominal capacities that avoid overcrowding and allow for interaction, mobility and 

comfort; the more interaction the space is designed for, the more space that is needed 

per student 

7. For major lecture theatres with fixed seating, ideally there should be at least 1.5 

m2/student; for more interactive-style double-tiered lecture theatres with 

moveable/rotating seats, at least 1.8 m2/student; for spaces designed for interactive 

and collaborative learning at least 2.5 m2/student should be allowed (see Table 5 for 

information on space allocation at other universities that have been used to guide 

these recommendations) 

8. Formal learning spaces should not contain structural columns, bends or other 

hindrances to students’ view of projector screens and the teacher, or block the 

teacher’s view of students 

																																																								
9 The design of very large lecture theatres and some existing spaces may not be able to address all points  
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9. Doors into learning spaces should have a glass panel  (or doors should be made of 

glass of suitable strength and sound proofing) so that visitors/potential users can see 

into the room without entering 

10. Glass doors and walls are to be encouraged to open up spaces and allow natural light 

to spill over into corridors 

11. There should be adequate and easily adjustable lighting and temperature/ventilation 

systems, distractions and noise from outside the room should be controlled by 

structural features such as soundproof doors and windows 

12. Noise from machinery such as air conditioners should be controlled and meet agreed 

minimum standards; as an example in the AETM Design Guidelines for Tertiary 

Teaching Spaces, 2nd Edition, permissible noise levels for formal learning spaces 

described by the Australian Standard AS 2107-200 give a minimum standard of 

ambient noise level of 35-45 dB(A), depending on the type of space   

13. Lighting should be easily and flexibly adjustable for different areas within the space, 

with dimmer controls and easily understood lighting panels. The Lighting Guide 5: 

Lighting for Education is a reference for lighting design that covers not only lecture 

theatres, but also all teaching spaces and rooms specific to educational premises 

across schools and further education, and extends to committee rooms, conference 

and multipurpose rooms10 

14. Lights for whiteboards should provide adequate light for legibility at all angles, and 

without glare and reflection that obscures or obstructs legibility; board lighting 

should be on a separate circuit, and not ‘spill’ onto the projection area; as an example 

of specifications in the AETM Design Guidelines for Tertiary Teaching Spaces, 2nd 

Edition board lighting is recommended to be “300 lux on the vertical plane of the 

board surface”   

15. There should be ease of access to, movement within and exit from every learning 

space, avoiding an overly steep, potentially hazardous incline, high steps or long 

uninterrupted rows of seating 

16. Formal learning space layout should be arranged to facilitate clear lines of sight 

between teacher/students and students/teacher; where there are blind spots due to 

																																																								
10	The Society of Light and Lighting (SLL) (2011) SLL lighting guide 5: Lighting for education. ISBN 978 1 
906846 17 6, London: CIBSE. 
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obstructions that cannot be removed or rectified, additional monitors or screens of 

appropriate size, resolution and number should be installed 

17. A tiered or sloping floor is generally needed in spaces of capacity >80, otherwise use 

flat floor 

18. In tiered floor rooms, steps in aisles should be of the same size and rise, edged in a 

contrasting colour or material to the rest of the step, and be under-lit or lit from the 

edge of the aisle; these recommendations are the same for smaller lecture theatres 

where double-row tiers of seating are used 

19. Some flat-floor learning spaces, as far as practical, should be connectable by means 

of soundproofed, double glazed glass panels or other new technology (e.g., Skyfold) 

that can open to form larger ‘multi-purpose’ spaces for workshops, exhibitions and 

provide reception areas, as well as for use for examinations 

20. There should be provision of a suitable, ‘standard’ (familiar, but not necessarily 

identical) lectern/teacher station that houses AV/IT equipment across all formal 

learning spaces 

21. The lectern should not dominate the room or hide the teacher, should be modern and 

streamlined in design, and house an easily used control panel for sound, lighting and 

AV/IT equipment; if possible the lectern or part of it should be able to swing round 

by 90oC to create extra open space when needed; use of no part of this station should 

require the teacher to turn his/her back to the audience 

22. The lectern/station should provide adequate space and electrical power for teacher’s 

own device(s) and notes 

23. Small mobile ‘accessory’ items, e.g. laser pointer, spare batteries, rechargeable 

wireless and/or lapel microphones, writing materials, should be easily accessed from 

the lectern by smart card access to clearly labelled compartments in the teacher 

station 

24. There should be a ‘performance area’ near to the teacher station/lectern; unless there 

is good reason to have a stage, the performance area should be on the same level or 

just slightly sloped above the front row of seats 

25. The performance area should be well (but adjustably) spotlit on a separate circuit, 

and not directly in front of a projector screen 

26. The projector beam should not hit the teacher’s eyes when he/she is in the 

performance area or at the teacher station 
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27. When in this area the teacher should be visible to all students (if not, additional 

monitors that show this area must be installed as appropriate to avoid blind spots) 

28. A camera should be installed to  ‘track’ the teacher so his/her image is always visible 

on a screen as s/he moves around the space (also facilitating video capture of lectures)  

29. Appropriate resourcing is needed to support agreed upgrade and replacement cycles 

30. In regard to external consultant (architects, designers) there must be a single point of 

contact for the WG ILS and PolyU Project Manager to liaise with. This person must 

have adequate experience and knowledge to oversee the work and ensure the work is 

carried out as required and to the specified standards and in a safe way, meeting all 

University rules and regulations 

31. WG ILS, via its members from the specialized operational units, should supply the 

external consultants with a checklist of requirements for the job in hand, and the roles 

and responsibilities of all parties involved in each project must be clearly defined and 

agreed  

32. The checklist for each project/project component will be drawn from the University 

Guide for Learning Space Design, Standards and Processes for Construction, 

Infrastructure and Management11 

33. There should be a clear understanding with external parties in regard to where their 

roles and responsibilities begin and end, e.g. who will select the AV/IT system and 

tools, or the furniture and fittings12 

34. Detailed planning and design guidelines and technical standards on design, 

construction and fitting out of physical learning spaces have been prepared by several 

associations and overseas universities, including SCHOMS, University of 

Technology Sydney, University of Connecticut, University of British Columbia, 

University of Melbourne (see Table 6 for links); WG ILS is referred to these sources 

for further information 

																																																								
11 As noted on page 30 it is recommended that WG ILS and operational units of FMO, CDO, ITS, use the 
information in this report to create a consolidated University Guide for Learning Space Design, Standards 
and Processes for Construction, Infrastructure and Management for PEC for endorsement and 
implementation. 
12 As noted on page 14 is recommended that these items should in general be purchased directly by/via WG 
ILS in order that there can be some standardization of procurement and provision of these types of items, 
streamlining the process and promoting equity among similar types of new/renovated learning spaces.  
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AV/IT Provision 

35. Provision of AV/IT equipment and tools (whether at PolyU ITS Level I, II, or III as 

appropriate for the purpose and fit-out of the space) should be consistent, familiar, 

user-friendly, clearly labelled, and with clear user guide (in booklet and video 

formats) 

36. There should be with some form of easily used helpline to ITS support available at 

all times that space can be booked for use 

37. AV/IT equipment should be secured 

38. The AV/IT system control panel should be the same in all spaces and be intuitive and 

simple to use  

39. AV/IT provision should be upgraded in regular cycles, with appropriate resourcing 

40. Frequent and unnecessary changes to user interface should be avoided; new 

technologies should be trialled for effectiveness, suitability and acceptability before 

large scale adoption 

41. Spaces, of both formal and informal types, should be designed to support the use of 

personal mobile devices, with sufficient recharging points for mobile devices 

42. Electrical power sockets for students’ mobile devices should be many and ubiquitous; 

as a guideline in formal spaces, one double electrical socket/10-12 students is 

recommended; avoid floor-based sockets unless these have a strong cover and fitted 

flush with the floor, but to avoid breakages and trip hazards, sockets should be placed 

into skirting panels or in table trunking; in some spaces electrical sockets can be 

placed within easy reach on walls or columns    

43. Projectors, monitors, screens sizes and resolution defined as part of the PolyU ITS 

AV/IT equipment categories should meet international standards, follow best 

practice, and match the requirements of the size, shape and purpose of the room13; as 

an example of specifications in the AETM Design Guidelines for Tertiary Teaching 

Spaces, 2nd Edition, “the height of the projection screen or flat panel display shall be 

no less than the distance between the centre of the screen to furthest audience member 

divided by 5.3” (this rule impacts on ceiling height requirements, which range from 

																																																								
13 There are detailed guidelines available for these elements/features from professional associations that 
can inform the decisions on technical standards/specifications of PolyU support units (FMO, CDO, ITS) 
and WG ILS  (Table 6 and Appendices 2 and 3 refer)  
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2.7-4.0 metres when the distance to the last audience member changes from <7.5-

14.4 metres)  

44. There should be a minimum of two ‘independent’ projection screens (one for PC or 

video, one for the high resolution visualizer) of appropriate size for the space; 

projectors should be of the ‘short throw’ type to avoid the projector beam shining on 

the teacher (unless there is good reason not to choose this type, such as in a high 

ceilinged space); the layout design of the projector screens and monitors should also 

consider the lighting factors to minimize reflection 

45. Some selected areas should have three independent projection screens to enable, for 

example, video conferencing  

46. A common high resolution, easily used visualizer should be a standard provision in 

all ‘formal’ spaces 

47. There should be an easily cleaned or replaceable writable surface fixed directly 

underneath for ease of projecting teachers writing (this can be simply acetate sheets 

or sheets of white paper) 

48. All AV/IT tools, control mechanisms, interfaces, plugins, installation work etc. must 

be tested and found to be acceptable (meeting agreed standards) on the checklist 

before the work is signed off as meeting job requirements 

49. Appropriate resourcing is needed to support agreed upgrade and replacement cycles 

50. No space should be over-reliant on current technology that cannot be easily used, 

upgraded or replaced; in other words, do not build spaces to fit technology, and keep 

pedagogical purpose to the fore in planning the form of AV/IT to be provided 

51. Detailed guidelines and technical standards on AV/IT infrastructure for Higher 

Education are available for INFOCOM International (see Appendix 3), AETM and 

other sources (see Table 6 for links); WG ILS is referred to these sources for further 

information  

 

Furnishings, décor, comfort, and ambience  

52. Spaces should be easily maintained, with attention to purpose, sustainability, safety, 

and environmental issues 

53. Procurement processes for furniture and equipment should be ‘category-based’ not 

‘project based’ to facilitate purchase of ‘standardized’ items 
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54. Spaces should feature design elements of matching or pleasantly contrasting colours 

as well as aesthetic interest (art features, quotations, etc.) to help create a welcoming, 

engaging learning environment 

55. Multiple writing surfaces should feature in every learning space: these should be 

easily accessed, non-reflective and sturdy 

56. Fixed writing surfaces can be the typical wall-mounted whiteboard, or can be wall-

mounted back-painted (of various high contrast colours to add visual interest) low-

reflective glass 

57. Where adequate wall space is lacking, flipcharts or ‘huddle boards’ can be installed; 

doors and columns offer additional potential writing surfaces 

58. Writing surfaces do not need to extend above 6 feet in height; avoid angling writing 

board backwards as this causes problems with light reflection; if possible angle 

reflective writing surfaces slightly forwards  

59. Electronic smarts boards are not recommended as these introduce unnecessary cost, 

complexity and training needs, and become obsolete quickly 

60. The type and layout of tables and chairs should be appropriate for the size, nominal 

capacity and purpose(s) of the space 

61. Custom built furniture should be avoided due to high cost, and difficulty in finding 

replacements for damaged items 

62. Samples of new types of furniture should be displayed/piloted for user acceptability 

before large scale procurement 

63. Tables and chairs in flat floor rooms (capacity up to ~80) should be light and easily 

moved to enable the room to be reconfigured easily and promote multi-purpose use 

64. Diagrams of different possible configurations for each space should be displayed in 

the room to guide teachers in their different uses/layouts 

65. Chairs should be comfortable and robust and have extended (7 years or more) 

structural warranty 

66. Avoid ‘bulky’ or heavy chairs if these are to be moved, and avoid wheels on light, 

easily moveable chairs unless in an carpeted area; wheels, if required, should not be 

detachable but permanently fixed to chairs 

67. Avoid tablet-table seats except for in a) major lecture theatres with fixed seating and 

b) interactive, collaborative managed furnished with ‘nodal’ tablet chairs (see Figure 

2) 
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68. Fixed seats in major lecture theatres should be numbered clearly by and have seats 

that flip up to allow access and movement along rows, and rows should not be too 

long 

69. To prevent staining and to enable ease of cleaning of chair covers, fabric should be 

avoided – use vinyl or mesh; where fabric covers are used these should be mid-range-

to-dark in colour; patterns are preferred to plain single-block colour on fabric 

70. In flat floor spaces, chairs should be light and moveable and generally do not need 

wheels 

71. To enhance adaptability of spaces, chairs should be easily stackable and table tops 

should ‘flip’ (see Figure 2) 

72. Tables should be of adequate size to hold student’s notes and one mobile device 

(tablet size); sharp corners should be avoided; tables should be light and moveable, 

and able to be configured in different ways (rows, squares, ‘islands’) to meet different 

teaching approaches; avoid ‘modesty panels’ as these impede leg movement; tables 

legs are best recessed under the tabletop 

73. There should be easily accessible storage spaces inside or near to each formal space 

to keep additional/temporarily excess numbers of chairs and tables 

74. Good quality, easily found, standard colours of paint and plaster finishes should be 

used to promote economy and facilitate small repair/touch-up maintenance work; 

painted walls should have a metal or plastic ‘bump barrier’ to buffer against damage 

from chair backs; this can be designed easily and inexpensively to add an additional 

point of visual interest 

75. Floor coverings and window blinds should be durable and easily cleaned, repaired 

and replaced in part or whole   

76. For floor coverings, non-slip vinyl is preferred; if carpet is decided on for special 

acoustic reasons or comfort or to cover an uneven floor, then carpet tiles should be 

used to allow easy repair of damaged areas; solid block colour vinyl and carpet 

should be avoided, as should very light colours 

77. For window coverings, pull-up/down or vertical side-moving slat-type blinds are 

preferred; avoid plastic horizontal slat-type blinds as these are easily damaged and 

difficult to clean 

78. Detailed planning and design guidelines and technical standards on furniture and 

finishes for modern learning spaces have been prepared by various commercial 
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design firms, associations and overseas universities, including (in addition to sources 

mentioned in points 34 and 51 above), Steelcase, Hermann Miller, EDUCAUSE, La 

Trobe University, Queensland University of Technology (see Table 6 for links); WG 

ILS is referred to these sources for further information 

 

Booking, Promotion, Signage, Maintenance, Management, Oversight14 

79. There should be on-line booking panels on the door of each managed space (or some 

other easily accessed system, such as mobile app or online booking system) showing 

usage and availability and allowing spontaneous bookings to be made by staff and 

students, thereby increasing flexibility, space for breakout sessions, and providing 

more informal learning space 

80. Characteristics, uses and different potential configurations of each new/renovated 

space should be showcased and actively promoted by, e.g., video tours and posters 

displayed around Campus, multi-media, workshops, newsletters 

81. Features of each room should be shown clearly in the central booking system, and by 

default should be sent to every teacher allocated the space for a timetabled class 

82. There should be regular inspection of spaces and installed facilities, and a pro-active 

and effective programme of ‘housekeeping’, covering (but not limited to) cleaning, 

maintenance and minor repair/improvement (with an effective Feedback/Response 

loop) 

83. Small accessories provided, such as spare batteries, whiteboard pens and cleaning 

pads, should be checked/replaced frequently by learning support services as part of 

their  ‘housekeeping’ activities 

84. Spaces should be and feel safe for students and staff, with some form of easily used 

actively monitored helpline to Campus Control Centre 

 

Signing Off, Evaluation and Forward Planning 

85. All work and components of new/renovated spaces must be tested and found to be 

acceptable (meeting agreed design principles, guidelines as on the checklist and other 

project documentation) and in compliance with the health and safety 

																																																								
14 The appointment of a full-time Co-ordinator of Learning Space and Support is recommended to support 
the integration of the various activities and processes and involvement of stakeholders 
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standards/statutory requirements (IAQ Test for compliance with standards, Form of 

Compliance for compliance with Buildings Energy Efficiency Ordinance, Form251 

for fire service installations, WR1 for  electrical installations, etc.) before the work is 

signed off as meeting job requirements for handover and occupation and final 

payment is made to external consultants 

86. Some budget (~10%) for each project should be allowed for modification and 

refinement of new/renovated spaces, with adjustments based on inspection and user 

feedback 

87. There should be an annual refurbishment budget to match replacement/ upgrade/ 

cycles operating as a matter of course 

88. There should be a rolling plan for redecoration, improvements, AV/IT upgrades and 

major renovations (see Figure 1) 

89. There should be regular collection of student and staff feedback on each space, with 

follow-up action taken, recorded, and communicated back to end-users: this could be 

via various means, and include social media/WhatsApp 

90. Highly innovative spaces, facilities or features should be prototyped and evaluated 

before large-scale adoption 

91. Different learning spaces and precincts across Campus should be planned with equity 

in mind so that all students have access to different types of complementary spaces 

with similar degrees of flexibility, comfort, connectivity etc. 

92. Ideas for innovative spaces/facilities/features can be obtained from professional 

associations, educational conferences, commercial design firms, and these should be 

actively sought on an ongoing basis for efficient forward planning and prototype 

piloting 

93. Students and staff should be engaged in the planning and design processes as well as 

in the evaluation process; this can be by running learning space design idea 

competitions and open forums, having a Learning Ideas Facebook page, involving 

students in finding and designing/creating informal distributed spaces 

94. Senior students and RPg students should be appointed as learning mentors or ‘space 

guides’ to help find/design/create/promote/manage/oversee certain spaces, such as 

the Zone and informal distributed spaces 

95. A full-time Co-ordinator of Learning Space and Support and a Consultant should be 

appointed to support the integrative platform of planning and support needed for the 
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effective use, management, oversight and planning of new/renovated learning spaces 

for continuous improvement of the learning environment at PolyU and ensure 

continuity and consistency across all learning space renovation projects 

96. A CoP for Learning Space Modernization should be formed and supported to nurture 

learning space Champions and generate ideas for learning space innovations 

97. In forward planning for new/renovated learning spaces and design of learning 

precincts, needs analyses should be performed, involving visual inspection and the 

views of students and staff, and with PolyU’s strategic goals in mind  

98. PolyU via WG ILS should take up membership of some professional organizations 

that specialize in learning space design and support (see Table 6) 

99. WG ILS should send representation to learning space conferences and workshops 

overseas for ideas exchange and networking opportunities; for example, there is an 

annual conference on ‘next generation learning spaces’ in UK each year and an 

annual EDUCAUSE conference in Brisbane (see Table 6 for links) 

100. PolyU should consider liaising/partnering with universities overseas that have 

extensive experience in modernization of learning spaces, such as QUT, U 

Melbourne and UBC 
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Figure 1. Recommended Learning Space Maintenance and Upgrade Cycles 

	
	

	
 

 

  

8‐10	year	
cycle	

of	major	
refurbishment

5‐6	year	cycle
of	AV/IT	
upgrades

2	year	cycle	
of	software	
upgrades

Continuous	cycles	
of	inspection,	cleaning,	

minor	repairs	to	furniture	,	
flooring,	blinds	and	decor,	
review	of	AV/IT	provision	

and	other	support	
services,	needs	analysis	for	

forward	planning	of	
new/renovated	spaces



 
Modernizing Learning Spaces at PolyU: A Guide for Learning Space Needs, Design Principles & Standards 

 

	

46

Table 5. Space Allocation in Different Types of Learning Space [m2/student] in PolyU and in Comparison to that Used/Recommended by 
Other Universities and Associations (from which data are available in publications or websites) 

Institution Major Lecture Theatre/ 
Auditorium: 
tiered floor, fixed chairs 
+/- tablet tables (capacity 
200+) 

Lecture Theatre; 
Tiered floor; some 
flexibility in seating15, 
fixed tables:  
capacity 100-200) 

General Classroom: 
flat floor; fixed 
tables, moveable 
seats:  
(capacity<100) 

General Classroom: 
flat floor moveable 
tables and chairs 
(capacity ≤80) 

Seminar/Interactive/ 
Collaborative Space; 
flat floor; flexible 
furniture (capacity ≤80) 

Informal/ 
Distributed Space  

PolyU 
( 2016)* 
Recommended 
for 2017 

0.83-1.07 
 
minimum of 1.5 

<1.0-1.06 
 
minimum of 1.8 

- 
 
 

1.0-1.7 
 
minimum of 2.5 

1.6-2.5 
 
minimum of 2.5 

 

La Trobe 
University  

1.2-1.5 
 

2.0-2.3 2.0-2.2  2.0-2.2  

University of 
Connecticut 

0.92-1.3 1.1-1.4 1.7-1.8 1.7-2.76 2.3-2.76  

University of 
Newcastle 

1.5 2.5 2.0  3.5 0.25 

University of  
British 
Columbia  

1.85-2.2 2.2-2.6 2.0 2.0-2.6 2.2-2.6  

University of 
New York 

1.6  1.6 2.7 2.7-3.4  

University of 
Technology 
Sydney 

1.1-1.3   2.0   

TEFMA 1.7-1.8 1.7-1.8 2.0  2.0  
AAPA 1.5-1.7 1.5-1.7   2.0  
	
TEFMA is the Tertiary Education Facilities Management Association; AAPA is the Australasian Association of Higher Education Facilities Managers (now replaced by 
TEFMA) 
*for the yet-to-be renovated rooms; space allocation in 2015-17 renovated rooms is ~30% greater 

																																																								
15 e.g.  using double tier rows with moveable or rotating chairs 
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Figure 2. Examples of Light, Durable Flexible Furniture Suitable for Interactive Design 
Learning Spaces (flat floor rooms capacity up to 80);  
sources Ergosystem www.ergosystem.com.au; Specfurn www.specfurn.com.au; Steelcase  
http://www.fastcodesign.com/1662898/how-steelcase-redesigned-the-21st-century-college-
classroom; Herman Miller  http://www.hermanmiller.com/research/solution-
essays/rethinking-the-classroom.html 

 

 
Nodal chair with tablet table 

Learning ‘islands’ with mobile white boards (‘huddle board’) 
 

 
Flip top tables 

Light, durable, moveable chairs 
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Table 6: Recommended Sources of Further Information on 

Principles of Learning Space Design and Technical Standards 

 

University and Academic 

Australian Learning and Teaching Council. 2011 Final Report on Spaces for Knowledge 
Generation www.skgproject.com 

Australian Learning and Teaching Council. Retrofitting University Learning Spaces 8 key 
principles to guide the redevelopment of university learning spaces http://www.altc.edu.au 

La Trobe University Teaching and Learning Spaces – Design Guidelines 
http://www.latrobe.edu.au/__data/assets/pdf_file/0006/623445/S003-Design-Standards.pdf 

Massachusetts Institute of Technology http://web.mit.edu/edtech/themes/learningspaces.html 

McGill University Principles for Designing Teaching and Learning Spaces 
http://www.mcgill.ca/spaces/tlswg/principles 

National Survey of Student Engagement Benchmarks of Effective Education Practice. 
htttp://nsse.iub.edu/pdf/nsse_benchmarks.pdf 

New York University https://www.nyu.edu/content/dam/nyu/spacePriorities/documents/13-
1008%20USPWG%20Classrooms%20FINAL.pdf 

Physical and virtual learning spaces in higher education: concepts for the modern learning 
environment. Keppell M,  Souter K, Riddle M, eds. (2011).  IGI Publishing (IGI Global), 
Hershey, PA. United States. ISBN 978-1-60960-114-0. 

Queensland University of Technology 
www.qut.edu.au 

RMIT University  
http://www1.rmit.edu.au/propertyservices/dsb 

UK Higher Education Learning Space Toolkit www.ucisa.ac.uk/learningspace 

University of British Colombia Learning Space Design Guidelines 2014 
http://www.infrastructuredevelopment.ubc.ca/facilities/learningspaces/documents/LearningSp
aceDesignGuidelines.pdf 

University College London Learning Space Guidelines	
https://www.ucl.ac.uk/isd/services/learning-teaching/elearning-staff/documents/ucl-spaces-
av-guidelines_v3_0_1.pdf 

University of Melbourne /U Melbourne International Centre for Classroom Research 
https://pursuit.unimelb.edu.au/features/rearranging-the-way-we-learn 
www.iccr.edu.au/ 

University of New South Wales 
https://www.learningenvironments.unsw.edu.au/ 

University of Technology Sydney 
https://www.uts.edu.au/sites/default/files/Design_Guidelines_160608.pdf 
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Professional, Technical and Educational Associations 

Audio Visual Design Guidelines: Tertiary Learning Spaces.  Association for Audio Visual 
and Education Technology Management Inc. 2015. https://www.aetm.org/wp-
content/uploads/2014/10/AETM_Audio_Visual_Design_Guidelines_2nd_Edtion_2015_prote
cted.pdf 

Association of University Directors of Estates https://www.aude.ac.uk/ 

Association for Audio Visual and Education Technology Management Inc. 2015.  
www.aetm.org 

EDUCAUSE  https://www.educause.edu/LearningSpaces/10569 

INFOCOM	
https://www.infocomm.org/cps/rde/xbcr/infocomm/InfoComm_AVITHighEd_Dec14.pdf 

JISC https://jisc.ac.uk 

Next Generation Learning Spaces  https://nextgenlearning.iqpc.co.uk/ 

Sketchup Design Software https://www.sketchup.com/learn 

SCHOMS   www.schoms.ac.uk 

Society for College and University Planning www.scup.org 

Tertiary Education Facilities Management Association (TEFMA) www.tefma.com/ 

The Society of Light and Lighting of the Chartered Institution of Building Services Engineers 
www.sli.org.uk 

Universities and Colleges Information Systems Association https://www.ucisa.ac.uk/  

	

Commercial Designers/Suppliers 

Ergosystem www.ergosystem.com.au 

Specfurn www.specfurn.com.au 

Steelcase  http://www.fastcodesign.com/1662898/how-steelcase-redesigned-the-21st-century-
college-classroom 

Hassell Design Studio www.hassellstudio.com 

Herman Miller  http://www.hermanmiller.com/research/solution-essays/rethinking-the-
classroom.html 
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6. Concluding Remarks and Summary of Main Recommendations 
 

There are rapid developments in learning and teaching. These drive and are supported by 

advances in learning space design and AV/IT provision. PolyU has the vision of enhancing the 

student experience and promoting sustained learning through more interactive, enquiry-based, 

student-centred, collaborative learning using a mix of face-to-face, blended and on-line 

approaches. This requires a diverse mix of different types of modern learning spaces, as well 

as appropriate AV/IT provision and effective support services. There is also an aspiration to 

create a community of learning that is inclusive, welcoming and comfortable, and that promotes 

a sense of well-being and belonging for students and staff.  

Main recommendation #1: create a suite of different types of technology-

enabled learning spaces that are designed for mobility and flexibility, 

connectivity, resilience and adaptability to changing needs, thereby increasing 

their longevity and cost-effectiveness.  

 

In identifying physical spaces for revitalization, spaces need to be firstly audited, trouble spots 

identified and, importantly, staff and student views must be sought and the Vision of PolyU for 

the future taken into account. The current situation at PolyU in terms of supply and demand of 

rooms of certain capacities and types, and changes in pedagogical policy also determine how 

learning spaces are to be changed. Highly innovative ideas in learning spaces and AV/IT 

provision should be piloted and evaluated before large-scale adoption. In its work since 2013 

WG DCFELT/ILS has performed this work very well, and has gathered significant experience 

to build on as the WG ILS guides and oversees the major revitalization of PolyU learning 

spaces. For this work to proceed smoothly and create the ‘future proof’, fit-for-purpose and 

cost-effective learning spaces/environments that will meet the needs of PolyU, its students, staff 

and other stakeholders in the coming years, there is a requirement for clear guidelines on design 

principles for new/renovated learning spaces. These should be based on accepted principles, 

best practice and exemplars from leaders in the field, as well as the WG experience of the past 

few years. This Report provides this information and is intended to be a detailed and valuable 

guide for WG ILS.  
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Main recommendation #2: use the supply/demand data, the design tips and the 

100 design principles presented in this Report to guide the planning, design, 

creation, management and oversight of new/renovated learning spaces. 

 

Before detailed planning of new/renovated spaces begins, it is important to perform a needs 

analysis to clarify how the new/renovated space will be different from before, and how it will 

be an improvement on the existing space. What will it add to and how will it complement other 

learning spaces in the vicinity (precinct)?  How will the new space fit into PolyU’s strategic 

plan and Vision for the future? 

Main recommendation #3: to guide planning, create and use a ‘needs analysis 

checklist’ for each new/renovated space. 

 

‘Virtual spaces’ created by information technology expand learning opportunities. These, along 

with the creation of interactive learning spaces, collaborative learning zones, learning cafés, 

learning pods and niches, hot desks, among others, can produce a seamless transition between 

formal and informal, on-line and off-line, individual and collaborative learning will be enabled. 

Informal spaces should be distributed around Campus, and form part of ‘learning precincts’ that 

complement the managed, more formal types of learning space. Learning precincts and their 

constituent spaces should be planned with equity in mind so that all students have access to 

different types of complementary spaces with similar degrees of flexibility, comfort, 

connectivity etc, and these should be mapped and promoted.   

Main recommendation #4: a range of different types of learning space should 

be arranged equitably around Campus in the form of ‘learning precincts’, with 

AV/IT support, and with digital signage and other forms of mapping to guide 

users to them. 

 

A revitalized, modernized learning environment must be supported by an integrative platform 

of effective planning and support services for campus development, facilities management, 

procurement and learning support and oversight. 
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Main recommendation #5: The Mission/ToR of campus development, facilities 

management and learning support services, and procurement processes should 

be reviewed and amended to meet user needs in a revitalized, modernized 

learning environment. 

 

Main recommendation #6: A full-time Co-ordinator of Learning Space and 

Support and a Consultant with education design/architecture background 

should be appointed to facilitate communication between WG ILS, support 

services/units, staff and students, and the planning, creation, management, 

evaluation and oversight of learning spaces, identifying best practices 

internationally, and facilitating networking and planning for future 

developments for continuous improvements, and to ensure continuity and 

consistency across all learning space renovation projects. 

 

Furthermore, a pro-active scheme of review, maintenance, minor repairs, redecoration, 

improvements, upgrades and major renovation cycles and feedback loops is needed. As users, 

student and staff must be able to easily feed in comments and receive feedback on action taken 

or planned in relation to learning space provision and support services. 

Main recommendation #7: Formulate a pro-active and comprehensive scheme 

of work cycles for the review, maintenance, minor repair, redecoration, 

improvement, and major renovation/upgrade of learning spaces, AV/IT 

provision and support services and needs, incorporating how information is 

gathered from users, visual audits, and feedback loops. 

 

In relation to detailed specifications and standards for the planning, creation and outfitting of 

new/renovated learning spaces, there is much to be gained by WG ILS and the various support 

units in joining professional associations, attending workshops and conferences and networking 

with leaders in the field of learning space design. 
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Main recommendation #8: WG ILS should identify and join/make links with 

relevant and useful partners, organizations and associations, and arrange for 

representation at relevant conferences and workshops. 

 

To engage students and staff and help promote a community of learning and sense, students 

and staff should (in addition to taking part in needs analysis exercises) be informed of plans for 

new/renovated learning spaces, introduced to new/renovated spaces and new facilities, and 

involved in their evaluation for refinement and future renovations.  

Main recommendation #9: There should be effective means of informing and 

involving staff and students in the planning and evaluation of new/renovated 

learning spaces. 

 

There should be effective and regular promotion and showcasing of new/renovated spaces by 

means of newsletters, videos and posters, multi-media, and by running exhibitions, conferences, 

workshops in or featuring new/renovated spaces. 

Main recommendation #10: Various promotional activities should be organized 

to introduce and showcase new/renovated learning spaces/facilities to all 

members of the PolyU community and beyond. 
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Appendix 1 

Description of AV/IT Levels I, II, III16  

Learning and Teaching Spaces – AV/IT functional Levels Outline – 2017 

 

Overview: 

The purpose of the AV/IT levels is to create categories of equipment that will be deployed to 

achieve defined levels of pedagogical function and provide indicative planning budget 

information and set expectations for room functionality. The technology deployed in a 

particular space or type of space will vary over time and according to the size and dimensions 

of the space to be serviced.  However, from a pedagogical perspective, the functional capability 

of a space can be described.  The following general AV/IT Functional Levels I, II, and III are 

a reflection of what can be done in a space from the functional perspective of learning and 

teaching. This is in alignment with the core concept that ‘form follows function’ and that AV/IT 

provision is to support the intended pedagogical function (purpose) of the space.  

 

The specifics of equipment deployment will vary with the specific spaces but the overall 

functional capabilities can be outlined using these AV/IT functional levels. 

 

Note 1: The functional levels are subject to annual review and may be altered as the learning 

and teaching practices change.  Further, technology is changing and improving rapidly, 

therefore the technology components used to achieve the functional levels will be adjusted 

accordingly.  

 

Note 2: All formal learning spaces will be provided with at least Level I provision. 

 

Level Zero: 

Where a space does not meet the current minimal functional capabilities or where equipment 

used in the space has become obsolete or is no longer fit for purpose or generally considered to 

be sub-optimal. 

As an extreme example, a classroom with only a chalk board and a non electronic teacher desk 

would be considered sub-optimal and at Level Zero. 

																																																								
16 With grateful thanks to Mr. Gerrit Bahlman, former Director of ITS, for supplying this information.  
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Level I: 

The majority of learning spaces (70% target) will function at this level.  This base functional 

level includes the ability to: 

i. Project at least two different visual electronic sources onto screens concurrently 

ii. Project information from both fixed and portable computer sources from a teaching 

station 

iii. Project writing, documents and objects using a visualizer from a teaching station 

iv. Project wirelessly from mobile devices such as pads, tablets, and mobile phones 

v. Allow audio signals from multiple sources to be amplified over mounted speakers 

vi. Optionally, to provision wireless microphones as an audio signal source 

vii. Control lighting, sound, projection sources using a common standard control panel 

viii. Use WiFi devices as part of learning, teaching and assessment 

ix. Call for immediate technical support via some form of ‘hot line’ mechanism in the 

event of technical difficulties 

 

Level II: 

In addition to the base functionality of Level I, a Level II space will include the ability to: 

(i) Project at least three different visual electronic sources onto screens concurrently 

(ii) Capture and record a presentation including screen content and the presenter using 

portable or fixed recording equipment 

(iii) Differentiate lighting levels within the room to facilitate video recording 

(iv) Use High Definition tracking cameras and tracking microphones  

(v) Suppress extraneous noise sources 

(vi) Produce high quality stereo sound using a multi-channel stereo audio system 

(vii) Support high usage WiFi applications 

 
Lecture capture capability spaces (20%) of the Learning and teaching space inventory. 
 
 

Some specialized learning spaces, such as the Zone (with collaborative multi-media MoCoW-

equipped learning stations) and other flat floor interactive classrooms will have selected 

elements of Level II provision, as needed for their pedagogical purpose. 
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Level III: 

In addition to the combined functionality of Levels I and II, a Level III space will include the 

ability to support: 

(i) High Definition multi-site Video Conferencing  

(ii) High Definition video recording and lecture capture 

(iii) Linking of Level 3 classrooms via video conferencing 

(iv) Video streaming and broadcasting 

(v) High-end multimedia capabilities such as 3D enabled displays. 

(vi) Integration of multiple projections and displays from multiple video sources 

 

Remarks: 

 Level 0 is regarded as being currently sub-optimal although it is the current level of 

provision of most GT/LT rooms on campus. Equipment and facilities are older and not 

capable of delivering the quality now available with newer technology. 

 It is proposed that all GT/LT rooms should be migrated to the Level I standard on an 

ongoing basis as technology improves.  This ‘normal’ level of provision will 

continuously improve over time, i.e. what constitutes Level I will be reviewed and 

updated on a regular basis.  Level II provides additional functionality above the Level I 

provision.  Currently, Level II functional spaces will include equipment that will support 

lecture capture and recording. Level III spaces will be outfitted to support full video 

conferencing facilities in addition to the lecture capture capabilities found in Level II 

spaces. 

 The proportion of Level I, II, III functional rooms will be driven by the needs and 

practices of teaching staff.  However, as an initial target, 70% of the General Teaching 

Room inventory is targeted to be at Level I.  Lecture capture facilities (Level II) will 

target 20% of the inventory and Level III rooms will target 10% of the inventory. 

Currently, most spaces are at Level 0 with only a small number at Level I and Level II.  

There are currently only one Level III spaces in the University. 

 Cost estimates include infrastructural setup, implementation by contractors and 

equipment costs.  Deployed equipment will be able to be intelligently monitored and 

managed to reduce recurrent labour costs and improve incident response times for 

teachers and students. 
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 Ongoing annual maintenance for equipment has been estimated at 5% for all AV/IT 

related upgrade items after the first year. This recurrent cost will need to be incorporated 

in the operational maintenance budget. Technology trends suggest that   (1) the quality 

and performance of the AV equipment to be adopted will be higher, and hence 

more costly in case of replacement; (2) there will  be more projection and/or display 

devices; (3) there will be increased use of video capturing technology; (4) there will be 

extended  use of the web-based A/V resource management and remote control to all 

GTs (this facility is now available in all LTs on campus and the GTs in Phase 8 and 

JCIT and will be extended to other rooms on main campus). 

 A regular programme of annual upgrades will be needed to maintain the quality of the 

equipment over a 6 year lifetime. 

 Costs for a particular space will vary dependent on the size and configuration of the 

space being upgraded.  Specific costs will need to be determined for each instance.  The 

costs provided above are indicative of a ‘typical’ configuration and are intended as a 

rough estimate for budgeting purposes only. 
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Appendix 2 

Examples of Components Covered in Detailed Guides for Construction and Fitting Out 

of Learning Spaces from Selected Universities Overseas and Professional Associations17  

 Budgeting and planning 
 Building standards, including architect design, plumbing, acoustics, ventilation, 

temperature control, mechanical, electrical systems, accessibility, fire safety etc. 
 Room geometry, flooring (tiered or flat), ceiling heights, lighting, doors 
 Environmental issues, economy and sustainability 
 Project documentation, oversight and signing off 
 AV/IT infrastructure 
 Presentation technologies (projectors and screens (size, resolution, contrast) 

whiteboards) 
 Hardware and Software for multi-source displays and collaborative activities  
 Web streaming, videoconferencing, lecture capture, virtual reality, Cloud-based 

systems 
 Wireless communication 
 Control rooms and panels 
 Internet access 
 Support for own devices 
 Digital signage 
 Layout and furnishings 
 Planning, management, support and communication - roles and responsibilities 
 Evaluation 

 

 

  

																																																								
17	For example: 
INFOCOM International ®	
https://www.infocomm.org/cps/rde/xbcr/infocomm/InfoComm_AVITHighEd_Dec14.pdf 

La Trobe University Teaching and Learning Spaces – Design Guidelines 
http://www.latrobe.edu.au/__data/assets/pdf_file/0006/623445/S003-Design-Standards.pdf  

University of British Colombia Learning Space Design Guidelines 2014 
http://www.infrastructuredevelopment.ubc.ca/facilities/learningspaces/documents/LearningSpaceDesignGuideli
nes.pdf 

University of Technology Sydney 
https://www.uts.edu.au/sites/default/files/Design_Guidelines_160608.pdf 

Other sources are given in Table 6 
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Appendix 3 
AV Infrastructure Guidelines for Higher Education of INFOCOM International® 

 

 

This document is provided in soft copy only 
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